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MULTIFACETED TEACHERS’ ROLE FOR INCREASING STUDENTS’ MOTIVATION

The purpose of this article is to explore the role of teachers in promoting students’ motivation and its inÀuence on students’
overall success. Due to the recent increase in popularity of distance learning, abundancy of various online courses and avail-
ability of easily accessed information the role of teachers in the learning process is being diminished. However, a close study
of the factors which motivate students’ learning proves that teachers’ role is crucial for both academic and social success. The
research also identi¿es the main types of motivation such as intrinsic and extrinsic with the former being of greater importance
for students’ success as it causes the desire to learn without any external pressure or rewards. This motivation may be inÀuenced
for the bene¿ts of the students by means of adequate teacher’s guidance.
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ɋɬɚɬɬɸ ɩɨɞɚɧɨ ɦɨɜɨɸ ɨɪɢɝɿɧɚɥɭ
Introduction. The necessity of communicating in a foreign language in a modern globalized society should not be

underestimated. Rapid development of economic, cultural and political relationship between Ukraine and other coun-
tries worldwide has created favorable conditions for students’ exchange, cooperation between educational institutions,
participation of both students and teachers in joint projects as well as carrying out mutual research in various profes-
sional areas. Thus, it is out of the question that the ability to communicate Àuently in a foreign language (especially
English which is learned worldwide) is the key factor for interaction between representatives of di൵erent cultures.

Taking into consideration these aspects teachers should ensure that after doing a course Foreign Language for
speci¿c purposes students acquire communicative skills necessary to become competitive on the international job
market. However, being ¿rst year students most of them rarely realize the importance of those skills for their future
career which seems too distant at the time. The aim set by most students is to get their grade on the course or pass
the exam but this is not enough for their future success in the long run. In order to be well-quali¿ed and competitive
students it is necessary to be motivated and to make an e൵ort.

 This paper aims to investigate what inÀuences students’ motivation to study and the ways of enhancing it. Very
little if any learning occurs without motivation. The notion of motivation is de¿ned as “internal state that activates,
guides, and maintains behavior [1]. Two types of motivation are identi¿ed by various psychologists and scholars.
The aim of doing successfully throughout the course indicates that what is important for the students is the grade
they get not the process of learning and what motivates them to study is their academic achievement not the learn-
ing process itself. This kind of motivation is de¿ned as extrinsic motivation. This motivation includes compliance
(the desire to meet teachers’ or parents’ expectation), recognition (to be publicly acknowledged by peers or others)
and competition. Intrinsic motivation includes students’ involvement (the desire to be involved), curiosity (¿nd out
more about their interests), challenge (¿guring out the complexity of a topic), and social interaction (creating social
bonds). Students who are motivated externally are at a greater risk of having a poorer academic performance lower
than intrinsically motivated students. Students who are motivated intrinsically tend to develop high regard for learn-
ing course information without the use of external rewards or reinforcement. On the other hand, those students who
are motivated extrinsically rely solely on rewards and desirable results for their motivation [2].

Although intrinsic motivation generates self-sustaining behavior, it is not necessarily a self-sustaining factor:
it may arise in response to certain stimuli and disappear in presence of some inhibiting factors; likewise, it may
increase and develop but also diminish and be suppressed. So, intrinsic motivation depends on other factors and
contexts and accordingly may be controlled [3].

So, the question arises. What are those factors that inÀuence students’ motivation? The ¿ve key ingredients
which impact students’ intrinsic motivation are: student, teacher, content of studies, method of teaching and learning
environment.

If we consider these elements thoroughly we may come to the solution of how to raise students’ intrinsic moti-
vation. Since the student is the one whose motivation is the topic of this article it should be stated that students’
motivation may be a൵ected by various individual and social factors which are not always connected with their
studies. For example, by the reason for choosing the faculty, the probability of ¿nding a job after graduation, the
future expectation and desire to complete a Masters’ degree, the attitude towards the teacher, the peer group, the
level of income, the adequacy of teaching materials, student’s self-esteem etc. These factors may inÀuence students’
motivation and are to be presumed by teachers.

Since students themselves are rarely motivated to learn just for the sake of learning it is the teacher whose job
is to evoke their interest to studies and thus inÀuence their motivation. A well-quali¿ed and knowledgeable teacher
who is able to create the right atmosphere, build social bonds with students, and point out important points without
making students memorize unsurmountable amount of information will bring about students’ desire to learn and
urge them to work individually without any additional external pressure such as grades or other rewards. On the con-
trary if a teacher is constantly critical of a student it may lead to a situation when the student will not feel accepted or
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that he or she belongs. Low self-esteem will make the student feel unappreciated and unrecognized. So in this case it
is the teacher who has to provide encouragement or opportunities. Teachers’ role is probably of greatest importance
for students’ motivation. Teachers should encourage students, teach them how to use information to make proper
decisions for real life, motivate them to achieve at their maximum level, go beyond the con¿nes of the academic
setting, capture the interest of students, learn students’ individual needs and respond appropriately, promote practi-
cal work experience and be creative and enthusiastic.

Thus, a good teacher makes a di൵erence to the students’ intrinsic motivation.
What is also important is the content of the course. It should be relevant and useful to the students in their life.

It is a good idea to take a closer look at the syllabus for the course ‘Foreign language for speci¿c purposes’ which
the ¿rst year students are to master throughout the course. It embraces four major topics known as modules. They
comprise Socialising in Academic and Professional Environment [4]. Searching for and Processing Information,
Presenting Information, Application Procedure. Communicative approach to learning a foreign language is consid-
ered to be the core one so ¿rst year students should start with developing general communication skills relevant to
everyday life rather than professional sphere as it is easier for them to deal with everyday English and it will pave
the way to a more complex formal communication. By the end of the ¿rst module students are expected to be able
to maintain a conversation on the topic connected to their profession, studies interests and social life, make arrange-
ments on the phone, leave or take messages, write emails, forum posts and comments expressing their own opinion,
be able to ¿ll application and registration forms. Second module aims at teaching students how to extract general
and speci¿c information, distinguish between important and less important, relevant and irrelevant information,
identify general and detailed information from the sources in job-related or academic environment. Thus students
will acquire skills relevant to their life being able to search for students’ exchange programmes on the Internet,
understand the requirements necessary for applicants, ¿ll in application forms etc. The third module concentrates
on teaching students the basis of giving presentations, using both linguistic and non-linguistic means of commu-
nication, demonstrating su൶cient knowledge of academic and job-related vocabulary and the ability to use visual
aids, such as graph charts, pie charts, bar charts etc. Finally, the fourth module deals with application procedure
which includes students’ ability to write education and employment-related papers such as resumes and cover let-
ters, attend job interviews and perform there successfully using relevant language while asking and responding to
the interviewer’s questions. Thus it may be concluded that the structure of the course syllabus is relevant to life and
will serve a purpose for the students in their future. However, it should be stated that it is also the teacher whose task
is to convey the message and present the required information according to the syllabus to the students in the way
which will emphasize the link between the learned issues and applying them in real life.

If the students acknowledge this link and the necessity of the content, they become motivated to acquire it. The
methods teachers use are also of vital importance to enhance students’ motivation. There are numerous methods of
presenting the information to the students such as lecturing, giving presentation, collaboration, class discussions,
discussing novel, controversial and discrepant issues, critical thinking, research etc. While all of them prove to be
e൶cient it is teacher’s decision which ones to choose and how to combine these methods in order to achieve the best
possible results. Teachers should create challenging situations which encourage students to apply their knowledge,
develop creative learning and do individual research. In any case the more varied these methods are the better results
may be expected.

Last but not least, the environment in which students study plays an important part for their motivation. It should
be available and accessible. The environment of openness and freedom to learn from mistakes can foster motivation
to learn, setting clear objectives, equal engagement in classroom activities, teacher’s justi¿ed feedback on students’
progress, fair assessment, positive peer interaction, developing positive attitude all make a di൵erence and create
comfortable environment for learning process thus enhancing students’ motivation to learn.

Thus having researched the notion of students’ motivation it should be stated that teacher’s role in this process
is essential and can enhance not only students’ motivation but also lead to much more substantial advancement pro-
viding that teachers challenge students by setting novel or discrepant tasks; increase the meaningfulness of content
and tasks by relating them to students’ lives; use a variety of di൵erent types of activities and tasks; engage students
in the lesson; allow students to work individually or collaboratively in situations that do not encourage competition;
provide assessment feedback; model enthusiasm, critical thinking, dealing with errors challenges; are supportive,
reassuring, and attentive to the students. Therefore, it is estimated that teachers’ main role is to ensure students’
high level of motivation, create the environment which will promote it while learning a foreign language and con-
sequently lead to the increase of learning e൶ciency [5].

Conclusions. The article points out the inÀuence of teachers on students’ motivation and their core role in
formation students’ attitude to the learning process. While the external pressure on the student causes extrinsic
motivation which does not have a long-lasting expected e൵ect as it only results in getting a grade or passing the
exam, the students’ desire to learn for the sake of learning which is caused by intrinsic motivation is crucial. The
key factors that have impact on intrinsic motivation are the student, the teacher, the content, the methods and the
learning environment. Having considered all these components in the article, it should be concluded that it is the
teacher who creates adequate learning environment for the students, engaging everyone in collaborative tasks,
promoting discussions, developing critical thinking skills, giving feedback on the progress, creating social bonds,
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assessing the progress, choosing the methods of presenting information, varying the tasks, forming links with the
real life situation, challenging students with the tasks which develop creativity, con¿dence, boost self-esteem, and,
thus, result in motivation to learn.
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ɏɚɦɭɥɹɤ ɇ. ȼ. Ȼɚɝɚɬɨɝɪɚɧɧɚ ɪɨɥɶ ɜɢɤɥɚɞɚɱɚ ɞɥɹ ɩɿɞɜɢɳɟɧɧɹ ɦɨɬɢɜɚɰɿʀ ɫɬɭɞɟɧɬɿɜ
Ɇɟɬɨɸ ɰɿɽʀ ɫɬɚɬɬɿ ɽ ɜɢɡɧɚɱɟɧɧɹ ɪɨɥɿ ɜɱɢɬɟɥɿɜ ɭ ɩɨɩɭɥɹɪɢɡɚɰɿʀ ɦɨɬɢɜɚɰɿʀ ɫɬɭɞɟɧɬɿɜ ɬɚ ʀʀ ɜɩɥɢɜɭ ɧɚ ɡɚɝɚɥɶɧɿ ɧɚ-

ɜɱɚɥɶɧɿ ɞɨɫɹɝɧɟɧɧɹ ɫɬɭɞɟɧɬɿɜ. ɍ ɡɜ’ɹɡɤɭ ɿɡ ɡɪɨɫɬɚɧɧɹɦ ɩɨɩɭɥɹɪɧɨɫɬɿ ɞɢɫɬɚɧɰɿɣɧɨɝɨ ɧɚɜɱɚɧɧɹ, ɜɟɥɢɤɨʀ ɤɿɥɶɤɨɫɬɿ ɪɿɡɧɢɯ
ɨɧɥɚɣɧɨɜɢɯ ɤɭɪɫɿɜ ɬɚ ɧɚɹɜɧɨɫɬɿ ɥɟɝɤɨɞɨɫɬɭɩɧɨʀ ɿɧɮɨɪɦɚɰɿʀ ɪɨɥɶ ɜɱɢɬɟɥɹ ɜ ɩɪɨɰɟɫɿ ɧɚɜɱɚɧɧɹ ɩɪɢɦɟɧɲɭɽɬɶɫɹ. Ɉɞɧɚɤ
ɭɜɚɠɧɟ ɜɢɜɱɟɧɧɹ ɮɚɤɬɨɪɿɜ, ɳɨ ɦɨɬɢɜɭɸɬɶ ɧɚɜɱɚɧɧɹ ɫɬɭɞɟɧɬɿɜ, ɞɨɜɨɞɢɬɶ, ɳɨ ɪɨɥɶ ɜɱɢɬɟɥɹ ɽ ɜɢɪɿɲɚɥɶɧɨɸ ɞɥɹ ɚɤɚɞɟ-

ɦɿɱɧɨɝɨ ɬɚ ɫɨɰɿɚɥɶɧɨɝɨ ɭɫɩɿɯɭ ɫɬɭɞɟɧɬɿɜ. Ⱦɨɫɥɿɞɠɟɧɧɹ ɬɚɤɨɠ ɜɢɡɧɚɱɚɽ ɨɫɧɨɜɧɿ ɬɢɩɢ ɦɨɬɢɜɚɰɿʀ, ɬɚɤɿ ɹɤ ɜɧɭɬɪɿɲɧɹ ɬɚ
ɡɨɜɧɿɲɧɹ, ɩɟɪɲɚ ɡ ɤɨɬɪɢɯ ɦɚɽ ɜɚɠɥɢɜɟ ɡɧɚɱɟɧɧɹ ɞɥɹ ɭɫɩɿɲɧɨɫɬɿ ɫɬɭɞɟɧɬɿɜ, ɨɫɤɿɥɶɤɢ ɨɛɭɦɨɜɥɸɽ ɛɚɠɚɧɧɹ ɧɚɜɱɚɬɢɫɹ
ɛɟɡ ɛɭɞɶ-ɹɤɨɝɨ ɡɨɜɧɿɲɧɶɨɝɨ ɬɢɫɤɭ ɱɢ ɧɚɝɨɪɨɞɢ. ɐɹ ɦɨɬɢɜɚɰɿɹ ɦɨɠɟ ɤɨɪɟɝɭɜɚɬɢɫɹ ɡɚ ɭɦɨɜɢ ɧɚɥɟɠɧɨɝɨ ɤɟɪɿɜɧɢɰɬɜɚ
ɜɱɢɬɟɥɟɦ.
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ɏɚɦɭɥɹɤ ɇ. ȼ. Ɇɧɨɝɨɝɪɚɧɧɚɹ ɪɨɥɶ ɩɪɟɩɨɞɚɜɚɬɟɥɹ ɞɥɹ ɩɨɜɵɲɟɧɢɹ ɦɨɬɢɜɚɰɢɢ ɫɬɭɞɟɧɬɨɜ
ɐɟɥɶɸ ɷɬɨɣ ɫɬɚɬɶɢ ɹɜɥɹɟɬɫɹ ɨɩɪɟɞɟɥɟɧɢɟ ɪɨɥɢ ɭɱɢɬɟɥɟɣ ɜ ɩɨɩɭɥɹɪɢɡɚɰɢɢ ɦɨɬɢɜɚɰɢɢ ɫɬɭɞɟɧɬɨɜ ɢ ɟɟ ɜɥɢɹɧɢɹ ɧɚ

ɨɛɳɢɟ ɭɱɟɛɧɵɟ ɞɨɫɬɢɠɟɧɢɹ ɫɬɭɞɟɧɬɨɜ. ȼ ɫɜɹɡɢ ɫ ɪɨɫɬɨɦ ɩɨɩɭɥɹɪɧɨɫɬɢ ɞɢɫɬɚɧɰɢɨɧɧɨɝɨ ɨɛɭɱɟɧɢɹ, ɛɨɥɶɲɨɝɨ ɤɨɥɢɱɟ-

ɫɬɜɚ ɪɚɡɥɢɱɧɵɯ ɨɧɥɚɣɧɨɜɵɯ ɤɭɪɫɨɜ ɢ ɧɚɥɢɱɢɹ ɥɟɝɤɨɞɨɫɬɭɩɧɨɣ ɢɧɮɨɪɦɚɰɢɢ ɪɨɥɶ ɭɱɢɬɟɥɹ ɜ ɩɪɨɰɟɫɫɟ ɨɛɭɱɟɧɢɹ ɭɦɚɥɹ-

ɟɬɫɹ. Ɉɞɧɚɤɨ ɜɧɢɦɚɬɟɥɶɧɨɟ ɢɡɭɱɟɧɢɟ ɮɚɤɬɨɪɨɜ, ɦɨɬɢɜɢɪɭɸɳɢɯ ɨɛɭɱɟɧɢɟ ɫɬɭɞɟɧɬɨɜ, ɞɨɤɚɡɵɜɚɟɬ, ɱɬɨ ɪɨɥɶ ɭɱɢɬɟɥɹ
ɹɜɥɹɟɬɫɹ ɪɟɲɚɸɳɢɦ ɞɥɹ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɢ ɫɨɰɢɚɥɶɧɨɝɨ ɭɫɩɟɯɚ ɫɬɭɞɟɧɬɨɜ. ɂɫɫɥɟɞɨɜɚɧɢɟ ɬɚɤɠɟ ɨɩɪɟɞɟɥɹɟɬ ɨɫɧɨɜɧɵɟ
ɬɢɩɵ ɦɨɬɢɜɚɰɢɢ, ɬɚɤɢɟ ɤɚɤ ɜɧɭɬɪɟɧɧɹɹ ɢ ɜɧɟɲɧɹɹ, ɩɟɪɜɚɹ ɢɡ ɤɨɬɨɪɵɯ ɢɦɟɟɬ ɜɚɠɧɨɟ ɡɧɚɱɟɧɢɟ ɞɥɹ ɭɫɩɟɲɧɨɫɬɢ ɫɬɭ-

ɞɟɧɬɨɜ, ɩɨɫɤɨɥɶɤɭ ɨɛɭɫɥɨɜɥɢɜɚɟɬ ɠɟɥɚɧɢɟ ɭɱɢɬɶɫɹ ɛɟɡ ɤɚɤɨɝɨ-ɥɢɛɨ ɜɧɟɲɧɟɝɨ ɞɚɜɥɟɧɢɹ ɢɥɢ ɧɚɝɪɚɞɵ. ɗɬɚ ɦɨɬɢɜɚɰɢɹ
ɦɨɠɟɬ ɤɨɪɪɟɤɬɢɪɨɜɚɬɶɫɹ ɩɪɢ ɭɫɥɨɜɢɢ ɧɚɞɥɟɠɚɳɟɝɨ ɪɭɤɨɜɨɞɫɬɜɚ ɭɱɢɬɟɥɟɦ.
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