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THE ISSUE OF MOTIVATION IN AN ENGLISH LANGUAGE CLASSROOM

English has truly become an international language and the need to study it has become vital to every student in order to
get a good job and become a valuable member of our society. That’s why the issue on how to motivate students to study English
represents considerable interest for teachers around the globe. The topic of human motivation is incredibly fascinating and was
investigated by outstanding scientists, such as Abraham Maslow, Jere Brophy, Ken Bain, Linda Nilson, Knud Illeris and many
others. This paper is aimed to analyze key approaches for motivating and encouraging university students to study English.
Mainly, we focused on such motivation factors as the image of a teacher, peculiarities of motivating generation Z, the inÀuence
of learning material, appropriate learning environment and maintaining success expectations. Focusing on the mentioned top-

ics helped us establish main motivation techniques and de¿nes direction of further research.
Key words: motivation, learning process, learning material, learning environment, students, teacher, educator, generation Z.

ɋɬɚɬɬɸ ɩɨɞɚɧɨ ɦɨɜɨɸ ɨɪɢɝɿɧɚɥɭ
“To learn or not to learn?” This is the question that arises in front of every student of every university in the

world. Of course, if it is their major, it is easier to stay motivated and choose “to learn” option. But what if not? What
if the students are into economics, psychology, chemistry or physics and don’t see the need to study a new language
or to improve their foreign language skills? This is the problem we are willing to solve in order to achieve maximum
e൵ectiveness out of university teachers’ work. This issue has de¿ned the purpose of this paper. English has truly
become an international language and the need to study it has become vital to every student in order to get a good
job and become a valuable member of our society. So we are going to focus on various techniques and approaches
to motivate learners to study English.

There is no such teacher, who hasn’t ever experienced students’ complete indi൵erence towards the subject they
teach. I mean when a class becomes a struggle between an educator and his or her students and every minute turns
into a torture for learners and a real challenge for teachers. But there are also teachers, who don’t have this problem,
moreover it seems like they possess an innate ability to interest and motivate people around them. So we are going
to ¿nd out what are the features of teachers, who are so good at motivating and inspiring students, and what are their
strategies and techniques.

The topic of human motivation is incredibly fascinating and inexhaustible. Numerous research papers have been
dedicated to this issue. Abraham Maslow, Jere Brophy, Ken Bain, Linda Nilson, Knud Illeris and many other out-
standing scientists have investigated this issue. Motivation to study has occupied an important niche in the theory of
motivation. American psychologist Maslow A. H. in his “Theory of Human Motivation” distinguished motivation
to learn as one of human basic needs and called it “the desires to know and to understand” [5, p. 11]. He thinks that
“acquiring knowledge and systematizing the universe have been considered as, in part, techniques for the achieve-
ment of basic safety in the world, or, for the intelligent man, expressions of self-actualization” [5, p. 11-12]. On
the other hand, Jere Brophy, American educational psychologist, supports the idea that “motivation to learn can be
conceptualized either as a general trait or as a situation-speci¿c state” [2, p. 40]. As a trait, motivation can be viewed
as an inborn disposition towards learning that makes a person strive for knowledge and want to ¿nd out more about
the topic being studied. Situation-speci¿c state is connected with the motivation emerging in the appropriate teach-
ing environment, that is the atmosphere, activity or attitude towards the topic that inspire and encourage to learn.

Image of a teacher as a motivation factor
First of all, we would like to focus on maintaining teacher’s positive image. It is essential to introduce yourself to

the class as an open minded, con¿dent and professional educator. Moreover, Brophy considers a teacher to be not only
an observer of students’ success or failure in the classroom but an active participant of a learning process, “capable of
stimulating the general development of student motivation to learn and its activation in particular situations” [2, p. 41].

The initial task of an educator should be to get acquainted with learners. Students and a teacher are going to
cooperate and interact for quite some time and, for a successful work, they need to form a unity with its own objec-
tives and goals, which is based on respect, trust and openness. An educator should never separate him– or herself
from a group, though the teacher is at the head of a class, he or she is still an integral part of this unity. Teacher
can even represent him– or herself both as an instructor and a learner, since life is a process of constant enquiry
and learning. Ken Bain in his book “What the best college teachers do” speaks about outstanding modern teachers
who made a di൵erence in their students’ lives. He points out the importance of trust and straightforwardness with
learners and how these features boost students motivations and interest towards the subject: “They (teachers) often
display openness with students and may, from time to time, talk about their own intellectual journey, its ambitions,
triumphs, frustrations, and failures, and encourage their students to be similarly reÀective and candid. They may
discuss how they developed their interests, the major obstacles they have faced in mastering the subject, or some of
their secrets for learning particular material. They often discuss openly and enthusiastically their own sense of awe
and curiosity about life.” [1, p. 18]. This approach towards students helps learners to view the teacher as a friend,
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but much more experienced and intelligent. Viewing teacher through the perspective of friendship helps to create
positive and more comfortable atmosphere in the classroom where students are eager to share, ask questions and
discuss whatever they lack knowledge and experience in.

Another good idea for maintaining friendly and trustful teacher-student relationship will be to get to know them
better. At least, you should ¿nd out about their hometowns, families and friends, interests or hobbies, or generally
where they want to head in life if this is something they already know about. Of course it may be a lot for one teacher
to memorize and there’s no need for that. Just try to make notes about something unique about each student that
you can later refer to or ask about in order to develop some communicative skills, use as an opening topic for some
discussions during the class or just prepare teaching materials according to your students’ interests. At ¿rst sight it
doesn't seem to be important but it is. With the help of this little trick students feel they are being listened to and that
the teacher took interest in them and their story. Admit that it's always much more pleasant to have a conversation
with the person who really listens and reacts to the things you say rather than talking for the sake of talking, which
is what actually happens at most English classes. This approach is also supported by Linda Nilson, American edu-
cator and keynote speaker. She calls it “undergraduate student body pro¿le” [6, p. 3]. While getting to know your
students, don't forget to share some information about yourself too, nothing “too” personal of course but something
to interest them or just let them feel it’s an equal conversation and not only a teacher can ask questions.

Teaching generation Z
Linda Nilson also emphasizes the importance of being aware of teaching the generation Z also known as millen-

nial generation. We are talking about young people born in the mid 1990s and early 2000s who are characterized as
“self-con¿dent, extremely social, technologically sophisticated, action bent, goal oriented, service or civic minded,
and accustomed to functioning as part of a team. On the Àip side, they are also impatient, demanding, stressed out,
sheltered, brand oriented, materialistic, and self-centered.” [6, p. 11]. But if we take into consideration that some
millennials have already stepped in as experienced teachers, the gap between millennial teachers and students of
generation Z doesn’t seem so huge. In fact, the key for overcoming that gap is simple – just keep yourself in the
loop. The world is developing and changing every single day. New technologies, devices and services emerge on
the world market and they are all created to make our lives better, easier and more comfortable. So if something is
new for you don’t treat it as a menace (talking about new device, computer program or mobile app), try to learn,
to ¿nd out more and to master it because this is what every teacher wants his or her students to do. This way you
not only improve your skills or knowledge but also ¿t your students’ shoes, ¿nding how hard it is sometime to be
in a new, unknown environment and to “face a horror” of making mistakes on a way to learning. And if that gap is
the shortest you could possibly make, the atmosphere becomes more relaxed and trustful and that itself stimulates
students’ desire to learn.

The inÀuence of learning material and appropriate learning environment
Of course, every teacher has a syllabus, teaching programs and demands. But in fact the one thing that really

matters in learning process is what students learned, what skills they improved and the value of knowledge they
received. The issue of what teaching materials to use is up to the teacher. Of course, it is much easier to work if
there is a program and a course and you just have to follow it. Every group of students is a unique “organism” that
has to be nourished according to its capacities and inclinations. And the learning process will become much more
productive if teachers tune up to their students’ abilities, needs or interests. Of course, teacher should base classes
upon the teaching program but also shouldn't be afraid to step aside when it feels right, I mean when the topic causes
huge interest and should be studied more profoundly or if the topic, on the contrary, is not stimulating and needs to
be changed. An educator has also to pay extra attention to the learner’s major and the speci¿cs of their future profes-
sion. To study English in student’s professional content may help boost their interest towards learning a foreign lan-
guage and also give some extra knowledge in the sphere of their specialty. This could be another motivation factor.
If students want to be good at their jobs they have always to be aware of any news in their profession sphere. Most
of up-to-date scienti¿c achievements and discoveries in various scienti¿c ¿elds are described in English. Various
online journals and magazines o൵er the latest news and debatable articles on di൵erent topics.

Usually teachers are those in the center of attention during a class and students, depending on the level of their
interest and motivation, may be as active as they want. But what if we try to shift attention from a teacher to stu-
dents? Kaylene C. Williams notes that “the role of teachers seems to be shifting from preprogrammed knowledge
dispensers to instead managers of student learning and the learning environment” [7, p. 6]. We are not talking about
eliminating teachers but transforming a teacher-centered class, where all the talking is done by a teacher, into stu-
dent-centered. The aim of this method is to give an opportunity to students to demonstrate their interests, knowl-
edge, their way of thinking and attitude. These types of activities show that teacher believes in his students’ abilities
and skills and is eager to know them better and to listen to what the learners want to say, to share and to discuss.
For example, the teacher can ask students to prepare their own 5-minute presentation about their hobbies or talents
and either just to share and tell the most exciting things about it with their groupmates or to show them how to do
something new, organizing a small workshop. In this situation students are motivated to show their talents, they feel
con¿dent because this is what they are good at and it encourages them to speak English on the topic they are really
interested in. It gives them an additional sense of responsibility but also stimulates their creativity. Students also are
experiencing how it feels to be a teacher and then are more respectful towards their educators in future.
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According to Ken Bain, “while methods vary, the best teachers often try to create what we have come to call a “natural
critical learning environment”. These are challenging yet supportive conditions in which learners feel a sense of control
over their education; work collaboratively with others; believe that their work will be considered fairly and honestly; and
try, fail, and receive feedback from expert learners in advance of and separate from any summative judgment of their
e൵ort.” [1, p. 18]. The importance of an appropriate though friendly environment is very critical. Very often it is much
easier for people to learn through asking questions, having discussions or organizing debates, especially when we’re talk-
ing about studying foreign languages. If you feel that learners are interested in the topic, that is not on your syllabus, let
them still have it. If they are passionate about something there is no better encouragement than genuine interest. During
discussions, the teacher has to step aside and just to instruct or to lead the group if they are having any troubles in their
discussion. An educator has no need to interfere even if he or she wants to correct mistakes, it will be more appropriate to
use delayed error correction when you make notes about most common mistakes and correct them at the end of your class.

Maintaining success expectations
Both Linda Nilson and Jere Brophy emphasize the importance of maintaining success expectations that are vital

for student's motivation level [6, 2]. In other words, the teacher is giving a course and providing students with some
amount and quality of knowledge, so he or she has to notify learners what they will be able to do after the course ¿n-
ishes. According to David Cook and Anthony Artino “expectancy of success is more than a perception of general com-
petence; it represents a future-oriented conviction that one can accomplish the anticipated task” [3, p. 1000]. This strat-
egy already creates the feeling of success and encourages anyone, who ¿nds the ¿nal destination worth, work harder
than the student initially intended. Also in order to appeal to students’ career awareness, the teacher can highlight the
skills that crucial for their professional development, such as development of e൵ective e-correspondence skills, tele-
phoning, public speaking, presentation or translation skills. Everyone wants to be successful and knowing that during
the course they will learn something they will actually need and use in their professional life will make students do
their best at your course. One of crucial points for maintaining success expectations would be also teachers’ praise and
objective evaluation. Be attentive towards your students’ achievements and always try to point them out since if they
feel they have done a good job it means they are capable of more and are willing to be more diligent and work harder.
Even if your students make mistakes, let them know it is a good thong since we all become better learners thanks to
such experience. If students are not afraid to make a mistake, they are making it and learning which is our objective.

Conclusions. In conclusion, in order to achieve maximum e൵ectiveness and increase the level to university edu-
cation, teachers have to pay special attention to motivation techniques and approaches to encourage their students
not only to be present at the classes but also to actively participate and study harder. Maintaining a positive teacher’s
image is proven to facilitate learning process and boost students’ motivation and eagerness to study English. They
key to the teaching generation Z is to stay connected to the modern trends and not to be afraid to learn yourself.
Ability to adjust learning material to the needs of the students will also lead a teacher to his or her students’ success,
since there’s no better motivation than to study something you are really interested in.
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Ɇɿɫɸɪɚ ə. ɘ. ɉɪɨɛɥɟɦɚ ɦɨɬɢɜɚɰɿʀ ɫɬɭɞɟɧɬɿɜ ɭ ɩɪɨɰɟɫɿ ɜɢɜɱɟɧɧɹ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ
ɉɪɨɬɹɝɨɦ ɛɚɝɚɬɶɨɯ ɪɨɤɿɜ ɚɧɝɥɿɣɫɶɤɚ ɜɨɥɨɞɿɽ ɫɬɚɬɭɫɨɦ ɦɨɜɢ ɦɿɠɧɚɪɨɞɧɨɝɨ ɫɩɿɥɤɭɜɚɧɧɹ, ɿ ɧɟɨɛɯɿɞɧɿɫɬɶ ɜ ʀʀ ɜɢɜɱɟɧɧɿ

ɞɿɣɫɧɨ ɡɪɨɫɥɚ. Ɉɫɶ ɱɨɦɭ ɩɢɬɚɧɧɹ ɩɪɨ ɬɟ, ɹɤ ɦɨɬɢɜɭɜɚɬɢ ɫɬɭɞɟɧɬɿɜ ɜɢɜɱɚɬɢ ɚɧɝɥɿɣɫɶɤɭ, ɫɬɚɧɨɜɢɬɶ ɡɧɚɱɧɢɣ ɿɧɬɟɪɟɫ
ɞɥɹ ɜɱɢɬɟɥɿɜ ɩɨ ɜɫɶɨɦɭ ɫɜɿɬɭ. Ɍɟɦɚ ɦɨɬɢɜɚɰɿʀ ɥɸɞɢɧɢ ɧɟɣɦɨɜɿɪɧɨ ɰɿɤɚɜɚ ɿ ɞɨɫɥɿɞɠɭɜɚɥɚɫɶ ɬɚɤɢɦɢ ɜɱɟɧɢɦɢ, ɹɤ Ⱥɛɪɚɯɚɦ
Ɇɚɫɥɨɭ, Ⱦɠɟɪ Ȼɪɨɮɿ, Ʉɟɧ Ȼɟɣɧ, Ʌɿɧɞɚ ɇɿɥɫɨɧ, Ʉɧɭɞ ȱɥɥɟɪɿɫ ɿ ɛɚɝɚɬɶɦɚ ɿɧɲɢɦɢ. Ɇɟɬɨɸ ɧɚɲɨɝɨ ɞɨɫɥɿɞɠɟɧɧɹ ɽ ɚɧɚɥɿɡ
ɨɫɧɨɜɧɢɯ ɩɿɞɯɨɞɿɜ ɞɨ ɦɨɬɢɜɚɰɿʀ ɿ ɡɚɨɯɨɱɟɧɧɹ ɫɬɭɞɟɧɬɿɜ ɭɧɿɜɟɪɫɢɬɟɬɿɜ ɞɨ ɜɢɜɱɟɧɧɹ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ. ɋɬɚɬɬɹ ɡɨɫɟɪɟɞ-

ɠɭɽ ɭɜɚɝɭ ɧɚ ɧɚɫɬɭɩɧɢɯ ɦɨɬɢɜɚɰɿɣɧɢɯ ɮɚɤɬɨɪɚɯ: ɨɛɪɚɡ ɜɢɤɥɚɞɚɱɚ, ɨɫɨɛɥɢɜɨɫɬɿ ɦɨɬɢɜɚɰɿʀ ɩɨɤɨɥɿɧɧɹ Z, ɜɩɥɢɜ ɧɚɜɱɚɥɶ-

ɧɨɝɨ ɦɚɬɟɪɿɚɥɭ, ɜɿɞɩɨɜɿɞɧɟ ɫɟɪɟɞɨɜɢɳɟ ɧɚɜɱɚɧɧɹ ɿ ɨɱɿɤɭɜɚɧɧɹ ɭɫɩɿɯɭ. Ⱥɧɚɥɿɡ ɡɝɚɞɚɧɢɯ ɬɟɦ ɞɨɩɨɦɿɝ ɧɚɦ ɜɫɬɚɧɨɜɢɬɢ
ɨɫɧɨɜɧɿ ɦɟɬɨɞɢ ɦɨɬɢɜɚɰɿʀ ɿ ɜɢɡɧɚɱɢɬɢ ɧɚɩɪɹɦɨɤ ɩɨɞɚɥɶɲɢɯ ɞɨɫɥɿɞɠɟɧɶ.

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɦɨɬɢɜɚɰɿɹ, ɧɚɜɱɚɥɶɧɢɣ ɩɪɨɰɟɫ, ɧɚɜɱɚɥɶɧɿ ɦɚɬɟɪɿɚɥɢ, ɧɚɜɱɚɥɶɧɟ ɫɟɪɟɞɨɜɢɳɟ, ɫɬɭɞɟɧɬɢ, ɜɢɤɥɚɞɚɱ,
ɩɨɤɨɥɿɧɧɹ Z.
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Ɇɢɫɸɪɚ ə. ɘ. ɉɪɨɛɥɟɦɚ ɦɨɬɢɜɚɰɢɢ ɫɬɭɞɟɧɬɨɜ ɜ ɩɪɨɰɟɫɫɟ ɢɡɭɱɟɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ
ȼ ɬɟɱɟɧɢɢ ɦɧɨɝɢɯ ɥɟɬ ɚɧɝɥɢɣɫɤɢɣ ɨɛɥɚɞɚɟɬ ɫɬɚɬɭɫɨɦ ɹɡɵɤɚ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɨɛɳɟɧɢɹ, ɢ ɧɟɨɛɯɨɞɢɦɨɫɬɶ ɜ ɟɝɨ

ɢɡɭɱɟɧɢɢ ɞɟɣɫɬɜɢɬɟɥɶɧɨ ɜɨɡɪɨɫɥɚ. ȼɨɬ ɩɨɱɟɦɭ ɜɨɩɪɨɫ ɨ ɬɨɦ, ɤɚɤ ɦɨɬɢɜɢɪɨɜɚɬɶ ɫɬɭɞɟɧɬɨɜ ɢɡɭɱɚɬɶ ɚɧɝɥɢɣɫɤɢɣ, ɩɪɟɞ-

ɫɬɚɜɥɹɟɬ ɡɧɚɱɢɬɟɥɶɧɵɣ ɢɧɬɟɪɟɫ ɞɥɹ ɭɱɢɬɟɥɟɣ ɩɨ ɜɫɟɦɭ ɦɢɪɭ. Ɍɟɦɚ ɦɨɬɢɜɚɰɢɢ ɱɟɥɨɜɟɤɚ ɧɟɜɟɪɨɹɬɧɨ ɭɜɥɟɤɚɬɟɥɶɧɚ ɢ
ɢɫɫɥɟɞɨɜɚɧɚ ɜɵɞɚɸɳɢɦɢɫɹ ɭɱɟɧɵɦɢ, ɬɚɤɢɦɢ ɤɚɤ Ⱥɛɪɚɯɚɦ Ɇɚɫɥɨɭ, Ⱦɠɟɪ Ȼɪɨɮɢ, Ʉɟɧ Ȼɷɣɧ, Ʌɢɧɞɚ ɇɢɥɫɨɧ, Ʉɧɭɞ ɂɥɥɟ-

ɪɢɫ ɢ ɦɧɨɝɢɦɢ ɞɪɭɝɢɦɢ. ɐɟɥɶɸ ɧɚɲɟɝɨ ɢɫɫɥɟɞɨɜɚɧɢɹ ɹɜɥɹɟɬɫɹ ɚɧɚɥɢɡ ɨɫɧɨɜɧɵɯ ɩɨɞɯɨɞɨɜ ɤ ɦɨɬɢɜɚɰɢɢ ɢ ɩɨɨɳɪɟɧɢɸ
ɫɬɭɞɟɧɬɨɜ ɭɧɢɜɟɪɫɢɬɟɬɨɜ ɤ ɢɡɭɱɟɧɢɸ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ. ɋɬɚɬɶɹ ɫɨɫɪɟɞɨɬɚɱɢɜɚɟɬ ɜɧɢɦɚɧɢɟ ɧɚ ɬɚɤɢɯ ɦɨɬɢɜɚɰɢ-

ɨɧɧɵɯ ɮɚɤɬɨɪɚɯ, ɤɚɤ ɨɛɪɚɡ ɩɪɟɩɨɞɚɜɚɬɟɥɹ, ɨɫɨɛɟɧɧɨɫɬɢ ɦɨɬɢɜɚɰɢɢ ɩɨɤɨɥɟɧɢɹ Z, ɜɥɢɹɧɢɟ ɭɱɟɛɧɨɝɨ ɦɚɬɟɪɢɚɥɚ, ɫɨɨɬ-

ɜɟɬɫɬɜɭɸɳɚɹ ɫɪɟɞɚ ɨɛɭɱɟɧɢɹ ɢ ɨɠɢɞɚɧɢɟ ɭɫɩɟɯɚ. Ⱥɧɚɥɢɡ ɭɩɨɦɹɧɭɬɵɯ ɬɟɦ ɩɨɦɨɝ ɧɚɦ ɭɫɬɚɧɨɜɢɬɶ ɨɫɧɨɜɧɵɟ ɦɟɬɨɞɵ
ɦɨɬɢɜɚɰɢɢ ɢ ɨɩɪɟɞɟɥɢɬɶ ɧɚɩɪɚɜɥɟɧɢɟ ɞɚɥɶɧɟɣɲɢɯ ɢɫɫɥɟɞɨɜɚɧɢɣ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɦɨɬɢɜɚɰɢɹ, ɭɱɟɛɧɵɣ ɩɪɨɰɟɫɫ, ɭɱɟɛɧɵɟ ɦɚɬɟɪɢɚɥɵ, ɭɱɟɛɧɚɹ ɫɪɟɞɚ, ɫɬɭɞɟɧɬɵ, ɩɪɟɩɨɞɚɜɚɬɟɥɶ, ɩɨ-

ɤɨɥɟɧɢɟ Z.


