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ESP TEACHING FEATURES IN KAZAKHSTANI HIGHER EDUCATION

One of important issues of the pragmatic aspects of foreign language teaching is a practical mastery of a foreign language.
Increased interest in the English language in our country was marked by the introduction of new disciplines as English for speci¿c
purposes, for academic purposes and so on. The special status as lingua franca acquired English due to the emergence and en-
largement of international organizations and enterprises in our country. However de¿cient curricula and programs, as well as the
lack of specialists and appropriate scienti¿c and methodological support led to some deviations in the teaching of these disciplines.

The process of updating the content of education requires a thorough analysis and critical reÀection on past experience. The
conceptual approach to learning a foreign language for speci¿c purposes is one of the factors in the successful acquisition the
English language with a view to deepening and development of professional education. Is the discipline as well as the concept
English for speci¿c purposes the same as a professionally-oriented English language? Analysis of the survey conducted among
the third year students of Pavlodar state university named after S. Toraigyrov, demonstrates the fact of the need to teach some
subjects in English, taking into account the features of national and regional peculiarities of the educational process. Compre-
hension of importance of this discipline comes with years and experience of reassessment. In this article based on the experience
of our university we would like to review some of the factors inÀuencing the success of teaching English for speci¿c purposes.
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ɋɬɚɬɬɸ ɩɨɞɚɧɨ ɦɨɜɨɸ ɨɪɢɝɿɧɚɥɭ
With the introduction of the compulsory discipline “professionally-oriented foreign language” in the country’s

universities, su൶cient time has passed for summarizing some results and analyzing the success and shortcomings
that arose in the course of studying and teaching. Like any new phenomenon, the process of approbation of this
discipline is experiencing both ups and downs. The goals, tasks of the discipline, as well as the methods of their
implementation, still do not constitute a conceptual unity. From university to university, not to mention di൵erent
countries, both developed and developing, the goals, the tasks of this discipline are di൵erent. First, there is a need
to clarify the conceptual di൵erence between professionally-oriented English and English for speci¿c purposes, the
so-called ESP (English for Speci¿c Purposes).

ESP and professionally-oriented English language (POEL). As in any science, in linguodidactics a large number
of terms appeared, which arise with the accumulation of experience and the trends of time. So, it would be natural
to understand such concepts as a professionally oriented foreign language and a language for speci¿c purposes. It
would seem that at ¿rst glance the terms are su൶ciently clear and even synonymous, the goals, tasks, and sometimes
methods impose on some conceptuality of the discipline, including the content of these terms. Against the backdrop
of the discussions that appear on the pages of scienti¿c and methodical foreign journals (IJAL, International Journal
of Applied Linguistics, etc.), there is a diversity and separateness of views on this issue. In only English-language
scienti¿c articles and sources there are also ESP, LSP, EOP, EAP, LAP, EGP, etc. How to understand this wide range
of disciplines, the purpose of which is the development of the English language, whether professional or speci¿c.
We, the Kazakhstani scientists, should have clari¿ed some weakly de¿ned di൵erences with regard to our education
system.

First of all, it must be emphasized that ESP in the context of the development of English as a foreign language
in many countries of the world and in our country has taken a worthy and con¿dent position as a highly demanded
discipline. From the point of view of linguodidactics, it increasingly requires attention to itself also from the point
of view of the local speci¿cs of teaching. So, if we analyze one of the directions of linguodidactics in the promotion
of the English language in the world society, then we must assume that the English language for speci¿c purposes
arose as a natural necessity in the expansion of professional communicative goals and competencies in the coun-
tries a൵ected by the active migration processes of the late 20th century and to present day. Having arisen as a vital
necessity, ESP originates from the 60s of the last century. According to T. Hutchinson and to A. Waters [8], “ESP
was not a planned or sequential change, but rather a phenomenon that arose as a result of a set of circumstances and
trends”. The founder of this term, Hutchinson, together with Waters, means ESP as teaching a speci¿c language as
a part of linguistics, teaching discourse analysis, like all types of speech activity, teaching the situational language,
i.e., communicative and professional dialogues, situations. According to them, this discipline is personally-oriented,
i.e., teaching methods focus on the student’s personal interests and motivation.

In turn, Dudley Evans and St. John, 1998, giving a characterization of ESP, single out such concepts as absolute
and variational de¿nitions. According to their opinion, ESP de¿nes students’ speci¿c needs, uses speci¿c methods
and actions for its study, focuses on language features like grammar, vocabulary, various types of speech activity,
discourse and genre on the one hand and can be the prerogative of speci¿c disciplines, methods from General Eng-
lish can also be used in certain pedagogical situations, most often can be applied when teaching both the older age
group (people of mature age), and the average and advanced. It is important to note here that the founders of this
trend in the teaching English o൵er this course to students with the experience in the specialty. Also, ESP requires
basic knowledge of English [3].
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More modern works by foreign authors come to the thought of language in context, rather than in teaching gram-
mar and language structures. This, according to the authors [5], will satisfy the needs both in economic professions,
and in tourism and business management and others. They argue that English for speci¿c purposes will not be taught
as a subject separated from the students’ real world. Instead, it is integrated into a subject matter area important to
the learners.

Laurence Anthony, analyzing Dudley’s hour-long speech in Japan about the importance of ESP, undoubtedly
makes an important conclusion about considering English for speci¿c purposes as an approach or method of teach-
ing. Or, Laurence refers to Hutchinson, this is an approach to language teaching in which all decisions as to content
and method are based on the learner’s reason for learning [1]. Moreover, the developers of the ESP at the dawn of its
introduction emphasized the age factor, according to which students, as a rule, are people without language training,
but with experience not only of studying but also of long working practice. Practical knowledge, according to them,
will contribute to teaching English for professional purposes. Knowledge and knowledge of terms, equipment and
other professional prerequisites, as well as a wide stock of professional vocabulary and professional communica-
tion, is designed to facilitate the mastery of English even at a more mature age. Although, the authors emphasize the
need for a systematic and increased concentration of attention, which requires learning a new discipline and duration
in time, the so-called lifelong learning. Whereas in our republican higher education system, professionally-oriented
English is taught with students who do not have experience and practice in the profession. And, therefore, young
people who do not know the minimum terminology apparatus, not to mention practical skills.

To a number of authors who support the idea of teaching ESP in mature age, is Gatehouse Kristen. Referring to
Cummins (1979) and Carter (1983), Gatehouse does not agree with their opinion that ESP is a separate subject. On
the contrary, to the two skills, according to the theory of Cummins: the basic skills of interpersonal communication
and the cognitive academic language, designed meaningfully with a certain base of language competencies to be
able to use the academic language, he complements the third – language of everyday informal conversation for
e൵ective communication regardless of professional context. Thus, the goals and tasks associated with the use of the
language by everyday communication in an informal setting of bachelor students coincide with the directions of the
ESP.

Summarizing the analysis results of only a part of the works of foreign authors of the training of the ESP, it
should be noted that here we see the main principles and methods are based on an inductive world view, whereas
the focus on deductive methods inherited from post-Soviet times remains the prerogative of the Kazakhstani system
of teaching in higher educational institutions. It is assumed that young people, having received a certain amount
of terminological bases of future specialization, will be able to apply them easily in teaching English [6]. One can
only assume how rational it will be in practice, the results of which are possible only after a certain time after the
interview of young specialists.

Needs analysis at the ESP program and syllabus/research methods. The program and syllabus of the discipline
“Professionally-oriented English” were founded and developed by universities in accordance with the require-
ments of the State Compulsory Standard of Education of the Ministry of Education and Science of the Republic of
Kazakhstan in 2011. According to this document, this discipline assumes di൵erentiated teaching of 2 credits by the
departments of “Foreign Languages” and “specialty” departments. Ideally, tandem training has many advantages,
in terms of both linguistic and professional training of young professionals. The integrated training in the basics of
discipline, the introduction of the terminology of the specialty in the language of study, with elements of the busi-
ness language and professional communication, looks advantageously theoretically. In practice, unfortunately, there
is often a reverse process or a painful adaptation of the program.

Focusing on the study of students’ motivation in studying this discipline, we organized a survey of 3-year stu-
dents. By the method of a certain sample to the survey it was decided to attract 120 students of the third course of
machine building, chemical-technological, humanitarian-pedagogical faculties. The students of this group had some
experience in training, they could tell about expectations in the training of this discipline, analyze and give a mature
assessment of the teaching of the discipline “Professionally-oriented English”, and also express their wishes and
recommendations.

The purpose of the survey was to study students’ requests, motivation to study this discipline, to learn an objec-
tive assessment of teaching.

Students were asked to answer a few open-ended questions. The content of the questions covered various aspects
of the teaching of this discipline. On the ¿rst question: “What were your expectations for the discipline “Profes-
sionally-oriented English”? How did they come true?” 21% of the students did not answer, 25% of the students
expressed dissatisfaction with the real results and 54% of the students noted a di൵erent degree of satisfaction: from
“very pleased” to the short “satis¿ed”. Several respondents expressed an unsatisfactory opinion about the level of
English pro¿ciency with the teachers of the “specialty” departments. Also, we paid attention to the uniformity of the
teaching methodology, the inadequacy of the content of the training material in terms of complexity and volume.

The second question of the questionnaire: “What is your opinion on the content of the taught discipline by the
teachers of the two departments? Did it correspond to the syllabus?”, most of the students answered that it cor-
responds. However, the students’ opinion, to our surprise, was divided into those who were not satis¿ed with the
content o൵ered by the programs of the various departments – about 5%, those who felt that they were not ready to
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learn the terminology in English, because do not have enough knowledge on this subject – 11%, those who felt that
they do not have work experience and did not practice in their specialty, therefore they do not understand why they
need this discipline – 13% and, ¿nally, those who answered the indi൵erent brief “yes” – 61%. Approximately 10%
of respondents believe that it is not necessary to share the teaching of this discipline. According to them, they would
prefer, if the discipline was conducted by teachers of the “Department of Foreign Languages”.

Apparently, there is a huge need to re¿ne the content of this discipline, study the students’ motives, analyze the
demand market and other important criteria that should be taken into account when developing the content of the
discipline program.

The third question concerned the provision of educational material for students in this discipline. The answer
was expected, almost 84% of the students answered that it would be nice to have certain textbooks or learn from the
sources of language-speakers. Many answered that the material is brought by the teachers themselves, handing out
copies or other distributing didactic material, often using Internet resources.

To the question: “Have there been shortcomings in the teaching of this discipline, in your opinion?”, the major-
ity of the respondents answered that they were not. Nevertheless, 4% of students expressed the opinion to put this
discipline on schedule in one day, i.ɟ., not to distribute on di൵erent days of the week. Apparently, the respondents
had in mind the conceptuality of teaching this discipline. Other 16% of students correctly noted the language com-
petence of the specialists of the specialty departments and considered the need for this discipline to be conducted by
specialists with language knowledge.

To the question: “Was there an opportunity to realize oneself on this discipline?” most responded with a short
“yes”, 34% answered “no” and 12% answered “almost”. Some wrote that the system of knowledge assessment was
not clear.

The last point of the questionnaire was to write wishes, recommendations and suggestions for this course: “What
would you improve or change for this course?”. 8% of respondents considered it necessary to improve the program
of this discipline. About 39% wanted to improve ¿rst the basic English language. 21% wished administration to
give more lessons for this discipline, motivated by the vital necessity and relevance of this course, 11% of students
wanted the course to be taught by foreign language teachers, 12% of students recommended to use interactive teach-
ing methods, i.e., to improve the teaching methods, 9% – did not want anything.

Having analyzed the results of the survey, we came to the conclusion about the need for a deeper study of the
process of teaching the discipline “Professionally-oriented English”. A large percentage of those who answered
questions negatively or indi൵erently shows still a certain immaturity of the students. Insu൶cient basic knowledge
of 1-year students in English even after 2 semesters of 6-credit training leads to uncertainty and passive attitude to
the course as a whole. One of the reasons for the low level of basic knowledge is the low level of knowledge of a
foreign language by graduates of schools and secondary vocational schools. The lack of practical experience in the
future specialty leads to indi൵erent attitude of students towards this course, there is a low motivational aspect. Weak
scienti¿c and methodological supply of the course, not always high methodological and pedagogical professional-
ism and the language level of subject specialists raise doubts about the importance of the course itself for students.

Despite the negative elements, students do not lose hope for improving teaching methods, revision of programs
and syllabus. It is encouraging that some percentage of students understands the importance of professionally-ori-
ented training in English and hopes to increase the number of credits on the course.

One of the important and at the same time indisputable aspects of teaching this discipline is the importance of
its management by specialists only of a foreign language. This issue, discussed by foreign experts of the ESP has
reached a certain value, which is expressed by the non-necessity of teaching by a specialist who does not know
the linguistic methods of teaching the language, to conduct this course. Teachers of English can deal with it with
full responsibility. The authors of these works note that “ESP practitioners may not really need as much specialist
knowledge as is has been assumed but knowledge of how language is used in di൵erent situations. For instance,
Business students do not expect a Business English teacher to know how to run a business. They expect knowledge
of the skills and the vocabulary used in Business” [4].

In conclusion, we would like to draw attention to the problems that arose during the teaching of the discipline
“Professionally-oriented English”. With the acquisition of greater autonomy in the independent development of
educational programs by higher educational institutions, not to mention syllabus, there is a need and the possibility
of taking into account the objective observations and opinions of the teaching sta൵, as well as the wishes of students
and other learners to improve the teaching of this course.

Carrying out the research and analysis of the teaching process, analysis of the students’ opinions, through ques-
tioning or survey, we educate the younger generation to be thoughtful, responsible specialists, which is so lacking
the modern higher educational system of the republic.
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Ʉɭɥɚɯɦɟɬɨɜɚ Ɇ.  ɋ.,  Ⱥɧɟɫɨɜɚ Ⱥ.  ɀ.,  ɋɚɯɚɪɿɽɜɚ Ⱥ.  ɀ.  Ɉɫɨɛɥɢɜɨɫɬɿ ɜɢɤɥɚɞɚɧɧɹ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɞɥɹ
ɫɩɟɰɿɚɥɶɧɢɯ ɰɿɥɟɣ ɭ ɫɢɫɬɟɦɿ ɜɢɳɨʀ ɨɫɜɿɬɢ Ʉɚɡɚɯɫɬɚɧɭ

Ɉɞɧɢɦ ɿɡ ɜɚɠɥɢɜɢɯ ɩɢɬɚɧɶ ɩɪɚɝɦɚɬɢɱɧɢɯ ɚɫɩɟɤɬɿɜ ɜɢɤɥɚɞɚɧɧɹ ɿɧɨɡɟɦɧɢɯ ɦɨɜ ɽ ɩɪɚɤɬɢɱɧɟ ɜɨɥɨɞɿɧɧɹ ɿɧɨɡɟɦɧɨɸ ɦɨ-
ɜɨɸ. ɉɿɞɜɢɳɟɧɢɣ ɿɧɬɟɪɟɫ ɞɨ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɭ ɧɚɲɿɣ ɤɪɚʀɧɿ ɡɧɚɣɲɨɜ ɪɟɚɥɿɡɚɰɿɸ ɭ ɡɚɩɪɨɜɚɞɠɟɧɧɿ ɧɨɜɢɯ ɞɢɫɰɢɩɥɿɧ, ɬɚ-
ɤɢɯ ɹɤ ɚɧɝɥɿɣɫɶɤɚ ɦɨɜɚ ɞɥɹ ɫɩɟɰɿɚɥɶɧɢɯ ɰɿɥɟɣ, ɞɥɹ ɚɤɚɞɟɦɿɱɧɢɯ ɰɿɥɟɣ ɬɨɳɨ. ɋɩɟɰɿɚɥɶɧɢɣ ɫɬɚɬɭɫ lingua franca ɚɧɝɥɿɣɫɶɤɚ
ɦɨɜɚ ɨɬɪɢɦɚɥɚ ɡɚɜɞɹɤɢ ɩɨɹɜɿ ɬɚ ɩɨɲɢɪɟɧɧɸ ɦɿɠɧɚɪɨɞɧɢɯ ɨɪɝɚɧɿɡɚɰɿɣ ɬɚ ɩɿɞɩɪɢɽɦɫɬɜ ɬɚ ʀɯɧɿɣ ɚɤɬɢɜɧɨʀ ɞɿɹɥɶɧɨɫɬɿ ɭ
ɧɚɲɿɣ ɤɪɚʀɧɿ. ɉɪɨɬɟ ɜɿɞɫɭɬɧɿɫɬɶ ɧɚɜɱɚɥɶɧɢɯ ɩɪɨɝɪɚɦ, ɚ ɬɚɤɨɠ ɮɚɯɿɜɰɿɜ ɬɚ ɜɿɞɩɨɜɿɞɧɨɝɨ ɧɚɭɤɨɜɨ-ɦɟɬɨɞɢɱɧɨɝɨ ɡɚɛɟɡ-
ɩɟɱɟɧɧɹ ɩɪɢɡɜɟɥɢ ɞɨ ɩɟɜɧɢɯ ɧɟɞɨɥɿɤɿɜ ɭ ɜɢɤɥɚɞɚɧɧɿ ɰɢɯ ɞɢɫɰɢɩɥɿɧ.

ɉɪɨɰɟɫ ɨɧɨɜɥɟɧɧɹ ɡɦɿɫɬɭ ɜɢɳɨʀ ɨɫɜɿɬɢ ɜɢɦɚɝɚɽ ɪɟɬɟɥɶɧɨɝɨ ɞɨɫɥɿɞɠɟɧɧɹ ɬɚ ɤɪɢɬɢɱɧɨɝɨ ɚɧɚɥɿɡɭ ɦɢɧɭɥɨɝɨ ɞɨɫɜɿ-
ɞɭ ɪɨɛɨɬɢ ɭ ɰɿɣ ɝɚɥɭɡɿ. Ʉɨɧɰɟɩɬɭɚɥɶɧɢɣ ɩɿɞɯɿɞ ɞɨ ɜɢɜɱɟɧɧɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɞɥɹ ɫɩɟɰɿɚɥɶɧɢɯ ɰɿɥɟɣ ɽ ɨɞɧɢɦ ɿɡ ɱɢɧɧɢɤɿɜ
ɭɫɩɿɲɧɨɝɨ ɜɢɜɱɟɧɧɹ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɡɚɞɥɹ ɩɨɝɥɢɛɥɟɧɧɹ ɬɚ ɪɨɡɜɢɬɤɭ ɩɪɨɮɟɫɿɣɧɨʀ ɨɫɜɿɬɢ. ɑɢ ɽ ɞɢɫɰɢɩɥɿɧɚ, ɚ ɬɚɤɨɠ ɿ
ɤɨɧɰɟɩɰɿɹ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɞɥɹ ɫɩɟɰɿɚɥɶɧɢɯ ɰɿɥɟɣ ɬɚɤɨɸ ɠ ɫɚɦɨɸ, ɹɤ ɿ ɞɥɹ ɩɪɨɮɟɫɿɣɧɨ ɨɪɿɽɧɬɨɜɚɧɨʀ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ?
Ⱥɧɚɥɿɡ ɨɩɢɬɭɜɚɧɧɹ, ɩɪɨɜɟɞɟɧɨɝɨ ɫɟɪɟɞ ɫɬɭɞɟɧɬɿɜ ɬɪɟɬɶɨɝɨ ɤɭɪɫɭ ɉɚɜɥɨɞɚɪɫɶɤɨɝɨ ɞɟɪɠɚɜɧɨɝɨ ɭɧɿɜɟɪɫɢɬɟɬɭ ɿɦ. ɋ. Ɍɨ-
ɪɚɣɝɢɪɨɜɚ, ɫɜɿɞɱɢɬɶ ɩɪɨ ɧɟɨɛɯɿɞɧɿɫɬɶ ɜɢɤɥɚɞɚɧɧɹ ɞɟɹɤɢɯ ɮɚɯɨɜɢɯ ɞɢɫɰɢɩɥɿɧ ɚɧɝɥɿɣɫɶɤɨɸ ɦɨɜɨɸ ɡ ɭɪɚɯɭɜɚɧɧɹɦ ɫɩɟɰɢɮɿ-
ɤɢ ɧɚɰɿɨɧɚɥɶɧɢɯ ɬɚ ɪɟɝɿɨɧɚɥɶɧɢɯ ɨɫɨɛɥɢɜɨɫɬɟɣ ɧɚɜɱɚɥɶɧɨɝɨ ɩɪɨɰɟɫɭ. Ɋɨɡɭɦɿɧɧɹ ɜɚɠɥɢɜɨɫɬɿ ɰɿɽʀ ɞɢɫɰɢɩɥɿɧɢ ɩɪɢɯɨɞɢɬɶ
ɿɡ ɱɚɫɨɦ ɬɚ ɞɨɫɜɿɞɨɦ ɩɟɪɟɨɰɿɧɤɢ. ɍ ɰɿɣ ɫɬɚɬɬɿ, ɡɚɫɧɨɜɚɧɿɣ ɧɚ ɞɨɫɜɿɞɿ ɪɨɛɨɬɢ ɧɚɲɨɝɨ ɭɧɿɜɟɪɫɢɬɟɬɭ, ɦɢ ɪɨɡɝɥɹɞɚɽɦɨ
ɞɟɹɤɿ ɱɢɧɧɢɤɢ, ɳɨ ɜɩɥɢɜɚɸɬɶ ɧɚ ɟɮɟɤɬɢɜɧɿɫɬɶ ɜɢɤɥɚɞɚɧɧɹ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɞɥɹ ɫɩɟɰɿɚɥɶɧɢɯ ɰɿɥɟɣ ɭ ɜɢɳɢɯ ɧɚɜɱɚɥɶɧɢɯ
ɡɚɤɥɚɞɚɯ Ʉɚɡɚɯɫɬɚɧɭ.

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɚɧɝɥɿɣɫɶɤɚ ɞɥɹ ɫɩɟɰɿɚɥɶɧɢɯ ɰɿɥɟɣ, ɩɪɨɮɟɫɿɣɧɨ-ɨɪɿɽɧɬɨɜɚɧɚ ɦɨɜɚ, ɿɧɨɡɟɦɧɚ ɦɨɜɚ.

Ʉɭɥɚɯɦɟɬɨɜɚ Ɇ. ɋ., Ⱥɧɟɫɨɜɚ Ⱥ. ɀ., ɋɚɯɚɪɢɽɜɚ Ⱥ. ɀ. Ɉɫɨɛɟɧɧɨɫɬɢ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɞɥɹ
ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ ɜ ɫɢɫɬɟɦɟ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ Ʉɚɡɚɯɫɬɚɧɚ

Ɉɞɧɢɦ ɢɡ ɜɚɠɧɵɯ ɜɨɩɪɨɫɨɜ ɩɪɚɝɦɚɬɢɱɟɫɤɢɯ ɚɫɩɟɤɬɨɜ ɩɪɟɩɨɞɚɜɚɧɢɹ ɢɧɨɫɬɪɚɧɧɵɯ ɹɡɵɤɨɜ ɹɜɥɹɟɬɫɹ ɩɪɚɤɬɢɱɟɫɤɨɟ
ɨɜɥɚɞɟɧɢɟ ɢɧɨɫɬɪɚɧɧɵɦ ɹɡɵɤɨɦ. ɉɨɜɵɲɟɧɧɵɣ ɢɧɬɟɪɟɫ ɤ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ ɜ ɧɚɲɟɣ ɫɬɪɚɧɟ ɛɵɥ ɨɬɦɟɱɟɧ ɜɧɟɞɪɟɧɢɟɦ
ɧɨɜɵɯ ɞɢɫɰɢɩɥɢɧ, ɬɚɤɢɯ ɤɚɤ ɚɧɝɥɢɣɫɤɢɣ ɹɡɵɤ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ, ɞɥɹ ɚɤɚɞɟɦɢɱɟɫɤɢɯ ɰɟɥɟɣ ɢ ɬ. ɞ. ɋɩɟɰɢɚɥɶɧɵɣ
ɫɬɚɬɭɫ lingua franca ɚɧɝɥɢɣɫɤɢɣ ɹɡɵɤ ɩɪɢɨɛɪɟɥ ɛɥɚɝɨɞɚɪɹ ɩɨɹɜɥɟɧɢɸ ɢ ɪɚɫɩɪɨɫɬɪɚɧɟɧɢɸ ɦɟɠɞɭɧɚɪɨɞɧɵɯ ɨɪɝɚɧɢɡɚɰɢɣ
ɢ ɩɪɟɞɩɪɢɹɬɢɣ ɢ ɢɯ ɚɤɬɢɜɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ ɜ ɧɚɲɟɣ ɫɬɪɚɧɟ. Ɉɞɧɚɤɨ ɨɬɫɭɬɫɬɜɢɟ ɭɱɟɛɧɵɯ ɩɪɨɝɪɚɦɦ, ɚ ɬɚɤɠɟ ɫɩɟɰɢ-
ɚɥɢɫɬɨɜ ɢ ɫɨɨɬɜɟɬɫɬɜɭɸɳɟɝɨ ɧɚɭɱɧɨ-ɦɟɬɨɞɢɱɟɫɤɨɝɨ ɨɛɟɫɩɟɱɟɧɢɹ ɩɪɢɜɟɥɢ ɤ ɧɟɤɨɬɨɪɵɦ ɨɬɤɥɨɧɟɧɢɹɦ ɜ ɩɪɟɩɨɞɚɜɚɧɢɢ
ɷɬɢɯ ɞɢɫɰɢɩɥɢɧ.

ɉɪɨɰɟɫɫ ɨɛɧɨɜɥɟɧɢɹ ɫɨɞɟɪɠɚɧɢɹ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ ɬɪɟɛɭɟɬ ɬɳɚɬɟɥɶɧɨɝɨ ɢɫɫɥɟɞɨɜɚɧɢɹ ɢ ɤɪɢɬɢɱɟɫɤɨɝɨ ɚɧɚɥɢ-
ɡɚ ɩɪɨɲɥɨɝɨ ɨɩɵɬɚ ɪɚɛɨɬɵ ɜ ɷɬɨɣ ɫɮɟɪɟ. Ʉɨɧɰɟɩɬɭɚɥɶɧɵɣ ɩɨɞɯɨɞ ɤ ɢɡɭɱɟɧɢɸ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ
ɰɟɥɟɣ ɹɜɥɹɟɬɫɹ ɨɞɧɢɦ ɢɡ ɮɚɤɬɨɪɨɜ ɭɫɩɟɲɧɨɝɨ ɢɡɭɱɟɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɫ ɰɟɥɶɸ ɭɝɥɭɛɥɟɧɢɹ ɢ ɪɚɡɜɢɬɢɹ ɩɪɨɮɟɫɫɢɨ-
ɧɚɥɶɧɨɝɨ ɨɛɪɚɡɨɜɚɧɢɹ. əɜɥɹɟɬɫɹ ɥɢ ɞɢɫɰɢɩɥɢɧɚ, ɚ ɬɚɤɠɟ ɢ ɤɨɧɰɟɩɰɢɹ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɞɥɹ ɤɨɧɤɪɟɬɧɵɯ ɰɟɥɟɣ ɬɚɤɨɣ
ɠɟ, ɤɚɤ ɞɥɹ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨ ɨɪɢɟɧɬɢɪɨɜɚɧɧɨɝɨ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ? Ⱥɧɚɥɢɡ ɨɩɪɨɫɚ, ɩɪɨɜɟɞɟɧɧɨɝɨ ɫɪɟɞɢ ɫɬɭɞɟɧɬɨɜ
ɬɪɟɬɶɟɝɨ ɤɭɪɫɚ ɉɚɜɥɨɞɚɪɫɤɨɝɨ ɝɨɫɭɞɚɪɫɬɜɟɧɧɨɝɨ ɭɧɢɜɟɪɫɢɬɟɬɚ ɢɦ. ɋ. Ɍɨɪɚɣɝɵɪɨɜɚ, ɫɜɢɞɟɬɟɥɶɫɬɜɭɟɬ ɨ ɧɟɨɛɯɨɞɢɦɨ-
ɫɬɢ ɩɪɟɩɨɞɚɜɚɧɢɹ ɧɟɤɨɬɨɪɵɯ ɩɪɟɞɦɟɬɨɜ ɩɨ ɫɩɟɰɢɚɥɶɧɨɫɬɢ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɫ ɭɱɟɬɨɦ ɫɩɟɰɢɮɢɤɢ ɧɚɰɢɨɧɚɥɶɧɵɯ ɢ
ɪɟɝɢɨɧɚɥɶɧɵɯ ɨɫɨɛɟɧɧɨɫɬɟɣ ɭɱɟɛɧɨɝɨ ɩɪɨɰɟɫɫɚ. ɉɨɧɢɦɚɧɢɟ ɜɚɠɧɨɫɬɢ ɷɬɨɣ ɞɢɫɰɢɩɥɢɧɵ ɩɪɢɯɨɞɢɬ ɫɨ ɜɪɟɦɟɧɟɦ ɢ ɨɩɵ-
ɬɨɦ ɩɟɪɟɨɰɟɧɤɢ. ȼ ɷɬɨɣ ɫɬɚɬɶɟ, ɨɫɧɨɜɚɧɧɨɣ ɧɚ ɨɩɵɬɟ ɪɚɛɨɬɵ ɧɚɲɟɝɨ ɭɧɢɜɟɪɫɢɬɟɬɚ, ɦɵ ɪɚɫɫɦɚɬɪɢɜɚɟɦ ɧɟɤɨɬɨɪɵɟ
ɮɚɤɬɨɪɵ, ɜɥɢɹɸɳɢɟ ɧɚ ɷɮɮɟɤɬɢɜɧɨɫɬɶ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ ɜ ɜɵɫɲɢɯ ɭɱɟɛɧɵɯ
ɡɚɜɟɞɟɧɢɹɯ Ʉɚɡɚɯɫɬɚɧɚ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɚɧɝɥɢɣɫɤɢɣ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ, ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨ-ɨɪɢɟɧɬɢɪɨɜɚɧɧɵɣ ɹɡɵɤ, ɢɧɨɫɬɪɚɧɧɵɣ ɹɡɵɤ.


