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PREPARING FOR THE WRITING SECTION OF ENGLISH TESTS:
MAIN STAGES OF WRITING PROCESS

In this article the problem of preparing for the students, for whom English is not a native language, for making a written
part of British IELTS-test is shown. The analysis of the stages of preparation for the written part of the test is conducted on the
basis of the section “General Training Writing”, consisting of two main elements. Despite their similarity, the tasks require from
the students to use diৼerent skills and abilities. For example, the ¿rst task evaluates the students’ ability to assess the overall
situation and provide information. It requires writing in response to a particular graph (bar, line or pie graph), table, chart,
or process (how something works, how something is done). This task tests an ability to select and report the main features, to
describe and compare data, identify signi¿cance and trends in factual information, or describe a process.

While the second task evaluates the ability to oৼer solutions to a problem, to evaluate and challenge ideas, to prove and
argue their point of view.During this task, the students are presented with a topic and are tested on their ability to respond by
giving and justifying an opinion, discussing the topic, summarizing details, outlining problems, identifying possible solutions
and supporting what you write with reasons, arguments and relevant examples from their own knowledge or experience. There-
fore, the article proposes the distribution of the written process for the main components and justi¿es the expediency of using
this theoretical base in the process of preparing students. As the result, students will achieve an ability to use a wide range of
vocabulary with very natural and sophisticated control of lexical features; and to show rare minor errors, which occur only as
“slips”; to use a wide range of structures with full Àexibility and accuracy and to address fully all parts of the task.

Key words: stages of writing process, prewriting, drafting, ¿rst draft, revising, publishing.

ɋɬɚɬɬɸ ɩɨɞɚɧɨ ɦɨɜɨɸ ɨɪɢɝɿɧɚɥɭ
The basic point, which we should keep in minds preparing students for writing an essay, is the right focus on this

problem. Instead of focusing primarily on written products – stories, poems, reports, essays and other of writing that
people produce – the focus should be transformed to the writing process, to the steps that we follow as we produce
a written product [1, p. 301].

In our teaching process, this problem has become more actual since we have begun preparing for the IELTS-test
and its third section, Test of Written English.

Writing process involves all the thoughts and activities that occur from the time a decision is made to write until
the time when the ¿nal written product has been completed. Generally, the process can be divided into four main
stages: Prewriting, Drafting, Revising, and Publishing.

Prewriting is the ¿rst stage of the writing process. This planning and organizational stage consists of a series of
decisions. Practically, all students are suggested to solve themselves such problems as:

– Stimulus for writing – Why am I writing this? Good literature can be the springboard for many writing expe-
riences. Ideas from literature often provide the motivation to write and students feel motivated to engage in story
making themselves.

– Finding a topic – What will I write about? Finding something to write about is an early step in the prewriting
process. Prewriting includes opportunities to brainstorm about ideas in stories, with a special focus on the vocabu-
lary that is a necessary part of the brainstorming in any foreign language.

– Focus on detail – What aspect of the topic will I emphasize?
– Deciding on form – Will I write a story or a report? Often the same topic can be treated as a narrative story, a

poem, a personal letter, and advertisement, or another form of written response.
– Deciding on audience – Who will read what I write? Audience helps in deciding tone, form, and style [2, p. 330].
Prewriting also includes an incubation time, a time for students’ ideas to take a shape. The components of the

prewriting stage cannot be reduced and its length depends on the nature of the writing activity, the grade and ability
level of students, the goals of the instructor, and many other factors.

Writing is the second stage of the process, the time when students commit their ideas to paper. It should be clear
for students that they start writing in ¿rst-draft form. The ¿rst version of writing should be a draft in which students
have opportunities to experiment with putting meaning on paper.

If students and instructors understand that every writing experience starts with a ¿rst draft, there is no need
to worry about things like spelling, usage, punctuation, handwriting, and other mechanical matters of form at the
beginning. The best advice that instructors can give students is to get their ideas down on paper, write the story so
that they can read it to an audience. Moreover, if they cannot spell a word, write it down the way it sounds and later
¿nd the correct form, not to lose the clue of the narration.

On this stage, such questions should be answered:
– Drafting – what ideas and details will I include?
– Vocabulary – what words will I use?
– Sentences – How can I write so others will be interested and entertained [1, p. 301]?
The writing process results in written products, which can include imaginative stories, informational reports,

journals and logs, letters, scripts and dialogues, and other forms of writing. Each of these products can be directly
related to literature or other materials used in the classroom.
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For a successful process, it is also recommended to avoid typical mistakes. Some “most popular” can be the
following:

– Volume of work is much more than it is demanded in the task (this mistake is the most spread one: students
have so many thoughts, which they try to get into the work, that they have no time to express the main ones).

– Failure to follow logics in writing (which usually leads to exceeding of volume).
– Volume is much less than it is demanded.
– Absence of grounds of own opinion.
– Not all aspects of the task are covered, etc.
Such mistakes are easily explained and connected with the following:
– Lack of vocabulary.
– Wrong word choice.
– Wrong compatibility of lexical units (for example: my mother said meto stay at home instead of my mother told

me to stay at home, to make advices instead of to give advice, etc.).
– Wrong word-building.
– Word-by-word translation from a native language (for example: ɚt the other side instead of ɨn the other hand;

to have feeling of humour instead of to have a sense of humour).
– Wrong use of logical connections: disagreement of subject and predicate or categories of animate and inani-

mate beings.
– Limited stock of means of logical connection or absence of means of logical connection (for example: I heard

about a photographic exhibition. The exhibition will be in central museum. Let’s go to the exhibition on Monday instead
of I heard about a photographic exhibition which will take place in central museum. Let’s go to see it on Monday).

– Grammar mistakes in tense forms, substitution of nouns with pronouns, use of prepositions, use of in¿nitive
constructions, word-order in questions and especially in indirect questions and building of conditional sentences are
a weak spot of the students’ writing.

– Absence of text division into paragraphs or inadequate logical division.
– Also usually the students do not take into consideration the necessity to paraphrase the words from the task.
– Use of words from formal style in informal statements and vice versa.
– Wrong use of absence of parenthetical words and constructions.
– Unreasonable use of punctuation marks especially commas and exaggerated quantity of exclamation marks, etc.
Story writing is stimulated by the full range of narratives that students encounter in the world of teenage lit-

erature. In our case books about Harry Potter can be used as the basis. Students can create their own witches and
goblins, heroes and villains, friends and foes based on the characters that they ¿nd in these books. They can write
their own versions of chapters, write new endings, and write sequences. An awareness of narrative story structure –
how problems develop in stories and how these problems are solved – provides a structural dimension that students’
writing often lacks.

Written reports provide students with opportunities to develop expository writing, and non¿ction texts – in our
case lectures in applied economics or entrepreneurship can be used – are essential in gathering content for these
reports. Nevertheless, sometimes even a ¿ctional story can stimulate students’ interest in a topic enough to lead them
to research and reporting.

Scripts and dialogues provide opportunities to integrate reading, writing and speaking, as students produce their
own versions of stories. Such courses as “New international business English” or “Business circles” provide models
of dialogues and monologues for students to follow as they write.

Revising focuses on meaning and clarity, with an eye to interesting word choice, sentence variety and linguistic
complexity, paragraph organization, and clarity of ideas. This type of careful examination of text is the essence of
critical reading.

Part of the revising stage of the writing process is conferencing. As time allows, instructors meet with students to
discuss their writing. The instructor’s role is not primarily to ¿nd where errors occur but to show how improvements
can be made, to identify problems in such a way that students see that they have some chance of overcoming them.

E൵ective writing conferences focus on the writing process as well on the product, also focusing on such issues
as completeness of sentences, spelling, and grammatical structure.

Peer conferencing is also appropriate, as students share and discuss each other’s writing with partners or in small
groups. With demonstration, modeling, discussion, and guided practice, students become adept at helping each other
in postwriting activities. When students read and react to each other is writing, they become more aware of what
makes their own writing more e൵ective. “Here is a place where the link between reading and writing is forged, as
students read each other’s writing with an eye to constructing meaning in text” [2, p. 330].

Feedback and comments need to be made in a constructive, positive fashion. Students can learn to focus with
questions as “What other words might you use?” rather than such comments as “That’s a dumb word to use!”
Instructors need to model this constructive approach.

Based on feedback and revision, students produce a ¿nal draft. Rewriting has been always looked upon conven-
tionally as punishment, but rewriting what one has written is not evidence of failure but a way to achieve a greater
measure of success in writing [3, p. 189].
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Publishing is the culmination of the writing process, while writing is a communication activity, and the circle of
communication is not complete until the audience reads the writing.

A simple form of publication occurs when students read each other’s writing as part of a classroom work [2, p. 330].
Each stage of the writing process involves the reading-writing connection. Wide reading gives students impres-

sive models and helps them generate ideas that they can use as topics in the prewriting stage of the process. The
act of writing itself involves students in the construction of meaning in text that is essential to both composing and
comprehending. Revising alerts them to the language standards and qualities that will make them keener processors
of print. Publishing what they have written gives students a sense of authorship. The instructors’ task is to help as
much as possible during all four stages of writing process.
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Ʉɚɪɩɟɧɤɨɜɚ ɇ. ɘ. ɉɿɞɝɨɬɨɜɤɚ ɞɨ ɩɢɫɶɦɨɜɨʀ ɫɟɤɰɿʀ ɚɧɝɥɿɣɫɶɤɢɯ ɬɟɫɬɿɜ: ɨɫɧɨɜɧɿ ɟɬɚɩɢ ɩɪɨɰɟɫɭ ɩɢɫɶɦɚ
ɍ ɫɬɚɬɬɿ ɪɨɡɝɥɹɞɚɽɬɶɫɹ ɩɪɨɛɥɟɦɚ ɩɿɞɝɨɬɨɜɤɢ ɫɬɭɞɟɧɬɿɜ, ɞɥɹ ɹɤɢɯ ɚɧɝɥɿɣɫɶɤɚ ɦɨɜɚ ɧɟ ɽ ɪɿɞɧɨɸ, ɞɨ ɫɤɥɚɞɚɧɧɹ ɩɢɫɶ-

ɦɨɜɨʀ ɱɚɫɬɢɧɢ ɛɪɢɬɚɧɫɶɤɨɝɨ ɬɟɫɬɭ ɡ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ IELTS. Ⱥɧɚɥɿɡ ɟɬɚɩɿɜ ɩɿɞɝɨɬɨɜɤɢ ɞɨ ɩɢɫɶɦɨɜɨʀ ɱɚɫɬɢɧɢ ɬɟɫɬɭ
ɩɪɨɜɨɞɢɬɶɫɹ ɧɚ ɨɫɧɨɜɿ ɫɟɤɰɿʀ «General Training Writing», ɳɨ ɫɤɥɚɞɚɽɬɶɫɹ ɡ ɞɜɨɯ ɨɫɧɨɜɧɢɯ ɟɥɟɦɟɧɬɿɜ. ɇɟɡɜɚɠɚɸɱɢ ɧɚ
ɫɜɨɸ ɫɯɨɠɿɫɬɶ, ɡɚɜɞɚɧɧɹ ɜɢɦɚɝɚɸɬɶ ɜɿɞ ɫɬɭɞɟɧɬɚ ɡɚɫɬɨɫɭɜɚɧɧɹ ɪɿɡɧɢɯ ɧɚɜɢɱɨɤ ɿ ɭɦɿɧɶ. ɇɚɩɪɢɤɥɚɞ, ɩɟɪɲɟ ɡɚɜɞɚɧ-
ɧɹ ɨɰɿɧɸɽ ɡɞɚɬɧɿɫɬɶ ɫɬɭɞɟɧɬɚ ɨɰɿɧɸɜɚɬɢ ɡɚɝɚɥɶɧɭ ɫɢɬɭɚɰɿɸ ɿ ɧɚɞɚɜɚɬɢ ɿɧɮɨɪɦɚɰɿɸ. ȼɨɧɨ ɜɢɦɚɝɚɽ ɡɪɟɚɝɭɜɚɬɢ ɧɚ
ɩɟɜɧɢɣ ɝɪɚɮɿɤ (ɪɢɫɭɧɨɤ ɚɛɨ ɝɪɚɮɿɱɧɢɣ ɦɚɥɸɧɨɤ), ɬɚɛɥɢɰɸ, ɞɿɚɝɪɚɦɭ ɚɛɨ ɩɪɨɰɟɫ (ɨɩɢɫɭɽ, ɹɤ ɳɨɫɶ ɩɪɚɰɸɽ ɚɛɨ ɹɤ ɳɨɫɶ
ɪɨɛɢɬɶɫɹ). Ɍɨɛɬɨ ɞɭɠɟ ɱɚɫɬɨ ɿɧɮɨɪɦɚɰɿɹ ɜɠɟ ɧɚɞɚɧɚ ɪɚɡɨɦ ɿɡ ɩɢɬɚɧɧɹɦ. ɐɟ ɡɚɜɞɚɧɧɹ ɩɟɪɟɜɿɪɹɽ ɡɞɚɬɧɿɫɬɶ ɫɬɭɞɟɧɬɿɜ
ɜɢɛɢɪɚɬɢ ɿ ɩɨɜɿɞɨɦɥɹɬɢ ɨɫɧɨɜɧɿ ɮɭɧɤɰɿʀ, ɨɩɢɫɭɜɚɬɢ ɬɚ ɩɨɪɿɜɧɸɜɚɬɢ ɞɚɧɿ, ɜɢɡɧɚɱɚɬɢ ɡɧɚɱɭɳɿɫɬɶ ɿ ɬɟɧɞɟɧɰɿʀ ɭ ɮɚɤ-
ɬɢɱɧɿɣ ɿɧɮɨɪɦɚɰɿʀ ɚɛɨ ɨɩɢɫɭɜɚɬɢ ɩɪɨɰɟɫ. Ⱦɪɭɝɟ ɡɚɜɞɚɧɧɹ ɨɰɿɧɸɽ ɡɞɚɬɧɿɫɬɶ ɩɪɨɩɨɧɭɜɚɬɢ ɪɿɲɟɧɧɹ ɩɪɨɛɥɟɦɢ, ɨɰɿɧɸɜɚɬɢ
ɿ ɨɫɤɚɪɠɭɜɚɬɢ ɿɞɟʀ, ɞɨɜɨɞɢɬɢ ɿ ɚɪɝɭɦɟɧɬɭɜɚɬɢ ɫɜɨɸ ɞɭɦɤɭ. ɉɿɞ ɱɚɫ ɜɢɤɨɧɚɧɧɹ ɰɶɨɝɨ ɡɚɜɞɚɧɧɹ ɫɬɭɞɟɧɬɚɦ ɧɚɞɚɽɬɶɫɹ
ɬɟɦɚ, ɿ ɜɨɧɢ ɩɟɪɟɜɿɪɹɸɬɶɫɹ ɧɚ ɡɞɚɬɧɿɫɬɶ ɜɿɞɩɨɜɿɞɚɬɢ, ɚɪɝɭɦɟɧɬɭɸɱɢ ɫɜɨɸ ɞɭɦɤɭ, ɨɛɝɨɜɨɪɸɜɚɬɢ ɬɟɦɭ, ɭɡɚɝɚɥɶɧɸɸɱɢ
ɞɟɬɚɥɿ, ɜɢɤɥɚɞɚɬɢ ɩɪɨɛɥɟɦɢ, ɜɢɡɧɚɱɚɸɱɢ ɦɨɠɥɢɜɿ ɪɿɲɟɧɧɹ ɿ ɩɿɞɬɜɟɪɞɠɭɜɚɬɢ ɬɟ, ɩɪɨ ɳɨ ɜɨɧɢ ɩɢɲɭɬɶ, ɚɪɝɭɦɟɧɬɚɦɢ
ɿ ɜɿɞɩɨɜɿɞɧɢɦɢ ɩɪɢɤɥɚɞɚɦɢ ɡ ɜɥɚɫɧɢɯ ɡɧɚɧɶ ɚɛɨ ɞɨɫɜɿɞɭ. Ɍɨɦɭ ɭ ɫɬɚɬɬɿ ɩɪɨɩɨɧɭɽɬɶɫɹ ɪɨɡɩɨɞɿɥ ɩɢɫɶɦɨɜɨɝɨ ɩɪɨɰɟɫɭ ɧɚ
ɨɫɧɨɜɧɿ ɤɨɦɩɨɧɟɧɬɢ ɿ ɨɛʉɪɭɧɬɨɜɭɽɬɶɫɹ ɞɨɰɿɥɶɧɿɫɬɶ ɜɢɤɨɪɢɫɬɚɧɧɹ ɰɿɽʀ ɬɟɨɪɟɬɢɱɧɨʀ ɛɚɡɢ ɜ ɩɪɨɰɟɫɿ ɩɿɞɝɨɬɨɜɤɢ ɫɬɭɞɟɧ-
ɬɿɜ. əɤ ɧɚɫɥɿɞɨɤ, ɫɬɭɞɟɧɬɢ ɨɬɪɢɦɭɸɬɶ ɧɚɜɢɱɤɢ ɜɢɤɨɪɢɫɬɚɧɧɹ ɲɢɪɨɤɨɝɨ ɫɩɟɤɬɪɭ ɥɟɤɫɢɤɢ ɿ ɫɢɧɬɚɤɫɢɱɧɢɯ ɫɬɪɭɤɬɭɪ
ɭ ɩɢɫɶɦɨɜɿɣ ɱɚɫɬɢɧɿ ɬɟɫɬɭ, ɡɪɿɞɤɚ ɞɨɩɭɫɤɚɸɱɢ ɥɢɲɟ ɞɪɿɛɧɿ «ɩɪɨɦɚɯɢ», ɿ ɡɞɚɬɧɿɫɬɶ ɬɨɱɧɨ ɜɢɪɿɲɭɜɚɬɢ ɜɫɿ ɩɨɫɬɚɜɥɟɧɿ
ɡɚɜɞɚɧɧɹ.

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɟɬɚɩɢ ɩɪɨɰɟɫɭ ɧɚɩɢɫɚɧɧɹ, ɩɟɪɟɞɩɢɫɶɦɨɜɢɣ ɟɬɚɩ, ɪɨɡɪɨɛɤɚ, ɩɟɪɲɢɣ ɩɪɢɦɿɪɧɢɤ ɬɟɤɫɬɭ, ɩɟɪɟɝɥɹɞ,
ɨɩɭɛɥɿɤɭɜɚɧɧɹ.

Ʉɚɪɩɟɧɤɨɜɚ ɇ. ɘ. ɉɨɞɝɨɬɨɜɤɚ ɤ ɩɢɫɶɦɟɧɧɨɣ ɫɟɤɰɢɢ ɚɧɝɥɢɣɫɤɢɯ ɬɟɫɬɨɜ: ɨɫɧɨɜɧɵɟ ɷɬɚɩɵ ɩɪɨɰɟɫɫɚ ɩɢɫɶɦɚ
ȼ ɫɬɚɬɶɟ ɪɚɫɫɦɚɬɪɢɜɚɟɬɫɹ ɩɪɨɛɥɟɦɚ ɩɨɞɝɨɬɨɜɤɢ ɫɬɭɞɟɧɬɨɜ, ɞɥɹ ɤɨɬɨɪɵɯ ɚɧɝɥɢɣɫɤɢɣ ɹɡɵɤ ɧɟ ɹɜɥɹɟɬɫɹ ɪɨɞɧɵɦ, ɤ

ɫɨɫɬɚɜɥɟɧɢɸ ɩɢɫɶɦɟɧɧɨɣ ɱɚɫɬɢ ɛɪɢɬɚɧɫɤɨɝɨ ɬɟɫɬɚ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ IELTS. Ⱥɧɚɥɢɡ ɷɬɚɩɨɜ ɩɨɞɝɨɬɨɜɤɢ ɤ ɩɢɫɶɦɟɧɧɨɣ
ɱɚɫɬɢ ɬɟɫɬɚ ɩɪɨɜɨɞɢɬɫɹ ɧɚ ɨɫɧɨɜɟ ɫɟɤɰɢɢ «General Training Writing», ɫɨɫɬɨɹɳɟɣ ɢɡ ɞɜɭɯ ɨɫɧɨɜɧɵɯ ɷɥɟɦɟɧɬɨɜ. ɇɟɫɦɨɬɪɹ
ɧɚ ɫɜɨɸ ɫɯɨɠɟɫɬɶ, ɡɚɞɚɧɢɹ ɬɪɟɛɭɸɬ ɨɬ ɫɬɭɞɟɧɬɚ ɩɪɢɦɟɧɟɧɢɹ ɪɚɡɥɢɱɧɵɯ ɧɚɜɵɤɨɜ ɢ ɭɦɟɧɢɣ. ɇɚɩɪɢɦɟɪ, ɩɟɪɜɨɟ ɡɚɞɚɧɢɟ
ɨɰɟɧɢɜɚɟɬ ɫɩɨɫɨɛɧɨɫɬɶ ɫɬɭɞɟɧɬɚ ɨɰɟɧɢɜɚɬɶ ɨɛɳɭɸ ɫɢɬɭɚɰɢɸ ɢ ɩɪɟɞɨɫɬɚɜɥɹɬɶ ɢɧɮɨɪɦɚɰɢɸ. Ɉɧɨ ɬɪɟɛɭɟɬ ɫɪɟɚɝɢɪɨ-
ɜɚɬɶ ɧɚ ɨɩɪɟɞɟɥɟɧɧɵɣ ɝɪɚɮɢɤ (ɪɢɫɭɧɨɤ ɢɥɢ ɝɪɚɮɢɱɟɫɤɢɣ ɪɢɫɭɧɨɤ), ɬɚɛɥɢɰɭ, ɞɢɚɝɪɚɦɦɭ ɢɥɢ ɩɪɨɰɟɫɫ (ɨɩɢɫɵɜɚɸɳɢɣ, ɤɚɤ
ɱɬɨ-ɬɨ ɪɚɛɨɬɚɟɬ ɢɥɢ ɤɚɤ ɱɬɨ-ɬɨ ɞɟɥɚɟɬɫɹ). Ɍ. ɟ. ɨɱɟɧɶ ɱɚɫɬɨ ɢɧɮɨɪɦɚɰɢɹ ɭɠɟ ɩɪɟɞɨɫɬɚɜɥɟɧɚ ɜɦɟɫɬɟ ɫ ɜɨɩɪɨɫɨɦ. ɗɬɨ
ɡɚɞɚɧɢɟ ɩɪɨɜɟɪɹɟɬ ɫɩɨɫɨɛɧɨɫɬɶ ɜɵɛɢɪɚɬɶ ɢ ɫɨɨɛɳɚɬɶ ɨɫɧɨɜɧɵɟ ɮɭɧɤɰɢɢ, ɨɩɢɫɵɜɚɬɶ ɢ ɫɪɚɜɧɢɜɚɬɶ ɞɚɧɧɵɟ, ɨɩɪɟɞɟɥɹɬɶ
ɡɧɚɱɢɦɨɫɬɶ ɢ ɬɟɧɞɟɧɰɢɢ ɜ ɮɚɤɬɢɱɟɫɤɨɣ ɢɧɮɨɪɦɚɰɢɢ ɢɥɢ ɨɩɢɫɵɜɚɬɶ ɩɪɨɰɟɫɫ. ȼɬɨɪɨɟ ɡɚɞɚɧɢɟ ɨɰɟɧɢɜɚɟɬ ɫɩɨɫɨɛɧɨɫɬɶ
ɩɪɟɞɥɚɝɚɬɶ ɪɟɲɟɧɢɹ ɩɪɨɛɥɟɦɵ, ɨɰɟɧɢɜɚɬɶ ɢ ɨɫɩɚɪɢɜɚɬɶ ɢɞɟɢ, ɞɨɤɚɡɵɜɚɬɶ ɢ ɚɪɝɭɦɟɧɬɢɪɨɜɚɬɶ ɫɜɨɸ ɬɨɱɤɭ ɡɪɟɧɢɹ. ȼɨ
ɜɪɟɦɹ ɜɵɩɨɥɧɟɧɢɹ ɷɬɨɝɨ ɡɚɞɚɧɢɹ ɫɬɭɞɟɧɬɚɦ ɩɪɟɞɨɫɬɚɜɥɹɟɬɫɹ ɬɟɦɚ, ɢ ɨɧɢ ɩɪɨɜɟɪɹɸɬɫɹ ɧɚ ɫɩɨɫɨɛɧɨɫɬɶ ɨɬɜɟɱɚɬɶ, ɚɪ-
ɝɭɦɟɧɬɢɪɭɹ ɫɜɨɟ ɦɧɟɧɢɟ, ɨɛɫɭɠɞɚɬɶ ɬɟɦɭ, ɨɛɨɛɳɚɹ ɞɟɬɚɥɢ, ɢɡɥɚɝɚɬɶ ɩɪɨɛɥɟɦɵ, ɨɩɪɟɞɟɥɹɹ ɜɨɡɦɨɠɧɵɟ ɪɟɲɟɧɢɹ, ɢ ɩɨɞ-
ɬɜɟɪɠɞɚɬɶ ɬɨ, ɨ ɱɟɦ ɨɧɢ ɩɢɲɭɬ, ɚɪɝɭɦɟɧɬɚɦɢ ɢ ɫɨɨɬɜɟɬɫɬɜɭɸɳɢɦɢ ɩɪɢɦɟɪɚɦɢ ɢɡ ɫɨɛɫɬɜɟɧɧɵɯ ɡɧɚɧɢɣ ɢɥɢ ɨɩɵɬɚ.
ɉɨɷɬɨɦɭ ɜ ɫɬɚɬɶɟ ɩɪɟɞɥɚɝɚɟɬɫɹ ɪɚɡɞɟɥɟɧɢɟ ɩɢɫɶɦɟɧɧɨɝɨ ɩɪɨɰɟɫɫɚ ɧɚ ɨɫɧɨɜɧɵɟ ɤɨɦɩɨɧɟɧɬɵ ɢ ɨɛɨɫɧɨɜɵɜɚɟɬɫɹ ɰɟɥɟɫɨ-
ɨɛɪɚɡɧɨɫɬɶ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɷɬɨɣ ɬɟɨɪɟɬɢɱɟɫɤɨɣ ɛɚɡɵ ɜ ɩɪɨɰɟɫɫɟ ɩɨɞɝɨɬɨɜɤɢ ɫɬɭɞɟɧɬɨɜ. ȼ ɪɟɡɭɥɶɬɚɬɟ ɫɬɭɞɟɧɬɵ ɩɨɥɭ-
ɱɚɸɬ ɧɚɜɵɤ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɲɢɪɨɤɨɝɨ ɫɩɟɤɬɪɚ ɥɟɤɫɢɤɢ ɢ ɫɢɧɬɚɤɫɢɱɟɫɤɢɯ ɫɬɪɭɤɬɭɪ ɜ ɩɢɫɶɦɟɧɧɨɣ ɱɚɫɬɢ ɬɟɫɬɚ, ɢɡɪɟɞɤɚ
ɞɨɩɭɫɤɚɹ ɥɢɲɶ ɦɟɥɤɢɟ «ɩɪɨɦɚɯɢ», ɢ ɫɩɨɫɨɛɧɨɫɬɶ ɬɨɱɧɨ ɪɟɲɚɬɶ ɜɫɟ ɩɨɫɬɚɜɥɟɧɧɵɟ ɡɚɞɚɱɢ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɷɬɚɩɵ ɩɪɨɰɟɫɫɚ ɧɚɩɢɫɚɧɢɹ, ɩɪɟɞɩɢɫɶɦɟɧɧɵɣ ɷɬɚɩ, ɪɚɡɪɚɛɨɬɤɚ, ɩɟɪɜɵɣ ɜɚɪɢɚɧɬ ɬɟɤɫɬɚ,
ɩɪɨɫɦɨɬɪ, ɨɩɭɛɥɢɤɨɜɚɧɢɟ.


