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PREPARING FOR THE WRITING SECTION OF ENGLISH TESTS:
MAIN STAGES OF WRITING PROCESS

In this article the problem of prglparing for the students, for whom English is not a native language, for making a written
art of British IELTS-test is shown. The analysis of the stages of preparation for the written part of the test is conducted on the
asis of the section “General Training Writing”, consisting of two main elements. Despite their similarity, the tasks require from

the students to use different skills and abilities. For example, the first task evaluates the students’ ability to assess the overall

situation and provide information. It requires writing in response to a particular graph (bar, line or pie graph), table, chart,
or process (how something works, how something is don((?. his task tests an ability to select and report the main features, to
describe and compare data, identify significance and trends in factual information, or describe a process.

While the second task evaluates the ability to offer solutions to a problem, to evaluate and challenge ideas, to prove and
argue their point of view.During this task, the students are presented with a topic and are tested on their ability to respond by
giving and justifying an opinion, discussing the topic, summarizing details, outlininﬂ problems, identifying possible solutions
and supporting what you write with reasons, arguments and relevant examples from their own knowledge or experience. There-
fore, the article proposes the distribution of the written process for the main components and justibﬁes the expediency of usin
this theoretical base in the process of preparing students. As the result, students will achieve an ability to use a wide range o
vocabulary with very natural and sophisticated control of lexical features; and to show rare minor errors, which occur only as
“slips™; to use a wide range of structures with full flexibility and accuracy and to address fully all parts of the task.
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Cmammio no0ano mMoeorw opuzinauy

The basic point, which we should keep in minds preparing students for writing an essay, is the right focus on this
problem. Instead of focusing primarily on written products — stories, poems, reports, essays and other of writing that
people produce — the focus should be transformed to the writing process, to the steps that we follow as we produce
awritten product [1, p. 301].

In our teaching process, this problem has become more actual since we have begun preparing for the IELTS-test
and its third section, Test of Written English.

Writing process involves all the thoughts and activities that occur from the time a decision is made to write until
the time when the final written product has been completed. Generally, the process can be divided into four main
stages: Prewriting, Drafting, Revising, and Publishing.

Prewriting is the first stage of the writing process. This planning and organizational stage consists of a series of
decisions. Practically, all students are suggested to solve themselves such problems as:

— Stimulus for writing — Why am | writing this? Good literature can be the springboard for many writing expe-
riences. ldeas from literature often provide the motivation to write and students feel motivated to engage in story
making themselves.

— Finding a topic — What will | write about? Finding something to write about is an early step in the prewriting
process. Prewriting includes opportunities to brainstorm about ideas in stories, with a special focus on the vocabu-
lary that is a necessary part of the brainstorming in any foreign language.

— Focus on detail — What aspect of the topic will | emphasize?

— Deciding on form — Will I write a story or a report? Often the same topic can be treated as a narrative story, a
poem, a personal letter, and advertisement, or another form of written response.

— Deciding on audience — Who will read what | write? Audience helps in deciding tone, form, and style [2, p. 330].

Prewriting also includes an incubation time, a time for students’ ideas to take a shape. The components of the
prewriting stage cannot be reduced and its length depends on the nature of the writing activity, the grade and ability
level of students, the goals of the instructor, and many other factors.

Writing is the second stage of the process, the time when students commit their ideas to paper. It should be clear
for students that they start writing in first-draft form. The first version of writing should be a draft in which students
have opportunities to experiment with putting meaning on paper.

If students and instructors understand that every writing experience starts with a first draft, there is no need
to worry about things like spelling, usage, punctuation, handwriting, and other mechanical matters of form at the
beginning. The best advice that instructors can give students is to get their ideas down on paper, write the story so
that they can read it to an audience. Moreover, if they cannot spell a word, write it down the way it sounds and later
find the correct form, not to lose the clue of the narration.

On this stage, such questions should be answered:

— Drafting — what ideas and details will | include?

— Vocabulary — what words will | use?

— Sentences — How can | write so others will be interested and entertained [1, p. 301]?

The writing process results in written products, which can include imaginative stories, informational reports,
journals and logs, letters, scripts and dialogues, and other forms of writing. Each of these products can be directly
related to literature or other materials used in the classroom.
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For a successful process, it is also recommended to avoid typical mistakes. Some “most popular” can be the
following:

—Volume of work is much more than it is demanded in the task (this mistake is the most spread one: students
have so many thoughts, which they try to get into the work, that they have no time to express the main ones).

— Failure to follow logics in writing (which usually leads to exceeding of volume).

—Volume is much less than it is demanded.

— Absence of grounds of own opinion.

— Not all aspects of the task are covered, etc.

Such mistakes are easily explained and connected with the following:

— Lack of vocabulary.

—Wrong word choice.

—Wrong compatibility of lexical units (for example: my mother said meto stay at home instead of my mother told
me to stay at home, to make advices instead of to give advice, etc.).

—Wrong word-building.

—Word-by-word translation from a native language (for example: at the other side instead of on the other hand;
to have feeling of humour instead of to have a sense of humour).

—Wrong use of logical connections: disagreement of subject and predicate or categories of animate and inani-
mate beings.

— Limited stock of means of logical connection or absence of means of logical connection (for example: | heard
about a photographic exhibition. The exhibition will be in central museum. Let’s go to the exhibition on Monday instead
of I heard about a photographic exhibition which will take place in central museum. Let’s go to see it on Monday).

— Grammar mistakes in tense forms, substitution of nouns with pronouns, use of prepositions, use of infinitive
constructions, word-order in questions and especially in indirect questions and building of conditional sentences are
a weak spot of the students’ writing.

— Absence of text division into paragraphs or inadequate logical division.

— Also usually the students do not take into consideration the necessity to paraphrase the words from the task.

— Use of words from formal style in informal statements and vice versa.

—Wrong use of absence of parenthetical words and constructions.

— Unreasonable use of punctuation marks especially commas and exaggerated quantity of exclamation marks, etc.

Story writing is stimulated by the full range of narratives that students encounter in the world of teenage lit-
erature. In our case books about Harry Potter can be used as the basis. Students can create their own witches and
goblins, heroes and villains, friends and foes based on the characters that they find in these books. They can write
their own versions of chapters, write new endings, and write sequences. An awareness of narrative story structure —
how problems develop in stories and how these problems are solved — provides a structural dimension that students’
writing often lacks.

Written reports provide students with opportunities to develop expository writing, and nonfiction texts — in our
case lectures in applied economics or entrepreneurship can be used — are essential in gathering content for these
reports. Nevertheless, sometimes even a fictional story can stimulate students’ interest in a topic enough to lead them
to research and reporting.

Scripts and dialogues provide opportunities to integrate reading, writing and speaking, as students produce their
own versions of stories. Such courses as “New international business English” or “Business circles” provide models
of dialogues and monologues for students to follow as they write.

Revising focuses on meaning and clarity, with an eye to interesting word choice, sentence variety and linguistic
complexity, paragraph organization, and clarity of ideas. This type of careful examination of text is the essence of
critical reading.

Part of the revising stage of the writing process is conferencing. As time allows, instructors meet with students to
discuss their writing. The instructor’s role is not primarily to find where errors occur but to show how improvements
can be made, to identify problems in such a way that students see that they have some chance of overcoming them.

Effective writing conferences focus on the writing process as well on the product, also focusing on such issues
as completeness of sentences, spelling, and grammatical structure.

Peer conferencing is also appropriate, as students share and discuss each other’s writing with partners or in small
groups. With demonstration, modeling, discussion, and guided practice, students become adept at helping each other
in postwriting activities. When students read and react to each other is writing, they become more aware of what
makes their own writing more effective. “Here is a place where the link between reading and writing is forged, as
students read each other’s writing with an eye to constructing meaning in text” [2, p. 330].

Feedback and comments need to be made in a constructive, positive fashion. Students can learn to focus with
questions as “What other words might you use?” rather than such comments as “That’s a dumb word to use!”
Instructors need to model this constructive approach.

Based on feedback and revision, students produce a final draft. Rewriting has been always looked upon conven-
tionally as punishment, but rewriting what one has written is not evidence of failure but a way to achieve a greater
measure of success in writing [3, p. 189].
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Publishing is the culmination of the writing process, while writing is a communication activity, and the circle of
communication is not complete until the audience reads the writing.

Asimple form of publication occurs when students read each other’s writing as part of a classroom work [2, p. 330].

Each stage of the writing process involves the reading-writing connection. Wide reading gives students impres-
sive models and helps them generate ideas that they can use as topics in the prewriting stage of the process. The
act of writing itself involves students in the construction of meaning in text that is essential to both composing and
comprehending. Revising alerts them to the language standards and qualities that will make them keener processors
of print. Publishing what they have written gives students a sense of authorship. The instructors’ task is to help as
much as possible during all four stages of writing process.
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Kapnenxoea H. 0. Iliozomoexka 00 nucbMo60i ceKyii an2nisicbKux mecmis. 0CHOGHI emanu npoyecy nucbma

Y ecmammi posensoaemvcs npobnema niocomosku cmyoenmis, 0 AKUX aHeIiCbKa MOBA He € PIOHOK, 00 CKIAOAHHS NUCH-
MOB0I uacmunu opumancwyrozo mecmy 3 avenivcokoi mosu |ELTS. Ananis emanie niocomosku 00 nucbmogoi wacmunu mecmy
npogodumscs Ha ocrosi cexyii «General Training Writing», wo ckradaemovcs 3 060x ocnosnux enemenmis. Hessadicarouu na
€600 CXOJICICMb, 3A60AHHS BUMALAIOMb IO CHIYOEHMA 3ACMOCYBAHHS PI3HUX HA6UYOK | yminb. Hanpukiad, nepute 3asdan-
H5l OYIHIOE 30amHICMb CHYOeHma OYIHI8AMU 3a2albHy cumyayito I Hadagamu iHghopmayito. Bono eumazae 3peazysamu Ha
nesnutl epagix (pucyHox abo epagiunuil MantoHok), mabauyto, diaepamy abo npoyec (onucye, Ak wOCh NPAYIOE abo K UoCh
pooumscs). Tobmo dyace wacmo ingopmayis éxce nadana pazom i3 numannam. Lle 3aedanns nepesipsic 30ammicmo cnyoenmis
suOUpamu i nOGIOOMAAMU OCHOBHI (OYHKYIL, onucysamu ma nopieHioeamu Oaui, GU3HAYAMY 3HAYyujicms i meHoenyii' y gak-
muyHil iHopmayii abo onucyeamu npoyec. /lpyee 3a60anHs OYIHIOE 30AMHICHb NPONOHY8AMI PIULEHHS NPOOIeMU, OYIHI8AMU
i ockapoicysamu ioel, dogooumu i apeymenniyeamu c60io OyMKy. I1i0 uac 6UKOHAHHS Yb020 3A60AHHS CMYOEHMAM HAOAEMbC s
mema, i 6OHU NEPeBIPAIOMbCs HA 30aMHICIb 6i0N0GIOAMU, AP2YMEHMYIOUl C8010 OYMKY, 002060pI08aMU MEMY, Y3a2ANbHIOIOYU
Ooemani, 6UKIAOAMY NPOOLEMU, BUSHAYAIOYL MOJICIUBT PIULeHHs | NIOMBepOICY8amu me, npo ujo BOHU NUWYMb, APSYMEHMAMU
[ 6IONOGIOHUMU NPUKIAOAMU 3 BIACHUX 3HAHb D0 00cgidy. Tomy y cmammi nponoHYEmMbCsi pO3n0OLT NUCLMOBO20 NPOYecy HA
OCHOBHI KOMNOHEHMU [ 0OIPYHMOBYEMbCS OOYLIbHICIb GUKOPUCHIAKHS Yiel meopemuuHoi 6asu 6 npoyeci ni020moeKu cmyoeH-
mig. Ak HACTIOOK, CHyOeHmu OmpuMyIons HAGUUKU BUKOPUCTIAHHS WUPOKO2O CNEKMPY NeKCUKU | CUHMAKCUYHUX CINPYKINYD
Y RUCLMOGILL HaCMUHI mecny, 3pioka 0onycKkaryu auuie OpioHi Knpomaxu», i 30amHicmes MOYHO SUPIULYEAMU 6Ci NOCM AGTIeHI
3060aHHSL.

Kniwouosi cnosa: emanu npoyecy nanucans, nepeonucbmosuii eman, po3pooxa, nepuiuil. RPUMIpHUK MeKcmy, nepeziso,
ONYONIKY8aHHS.

Kapnenkosa H. 0. Ilo0zomoéka K nucbMeHHOU CEKYUU AH2IUNCKUX MECH06. OCHOGHbIE INMANBL NPOUECCA RUCLMA

B cmamve paccmampusaemcest npobnema no02omosku cmy0eHmos, 0/ist KOmopulxX aHIutiCKULL 361K He SA615emcs pOOHbIM, K
COCMABNEHUI0 NUCbMEHHOU Yacmu Opumarnckoeo mecma anenutickoeo asvika \ELTS. Ananus smanoe nooeomosxu k nucemenHot
yacmu mecma nposooumcs Ha ocroge cexyuu «General Training Writing», cocmosweii uz 08yx ocHogHwix anemenmos. Hecmompst
HA CBOI0 CXOJICECTb, 3A0AHUS MPeOYION Om CHyOeHma NPUMEHEHUs PA3TUYHbIX HABbIKOG U ymenull. Hanpumep, nepsoe 3adanue
oyenusaem cnocOOHOCHb CMyOeHma OYeHUBams 000 cumyayuio u npedocmagiams ungopmayuio. Ono mpedyem cpeazupo-
6amv Ha onpedeneHHblll epaguk (PUCYHOK Wi epaguueckuti pucyHox), mabnuyy, ouazpammy uiu npoyecc (onucvléarowul, Kax
umo-mo pabomaem uau kax umo-mo oenaemcs). T. e. ouens uacmo ungopmayus yoice npedoCmasgiena eMecnme ¢ 60npocom. Imo
3a0anue npogepsien CNOCOOHOCHb GbIOUPAMb U COOOUAMb OCHOBHBIE DYHKYULL, ONUCHIBATD U CDABHUBAMb OUHHbLE, ONPEOEANb
BHAUUMOCMb U MEHOEHYUU 6 (Pakmuueckol uHhopmayuu unu onucbleams npoyecc. Bmopoe 3adanue oyenusaem cnocoonocniv
npeonazame peuieHus: npooiembl, OYeHUBANb U OCHAPUBAMb UOel, OOKA3bIBAMb U APSYMEHMUPOBAMb CE0I0 MOYKY 3peHus. Bo
8peMsi BLINOTHEHUS, D020 3A0aHUs CHIYOEeHMAaM NPeOoCMAGIAencs: memd, U OHU NPOBEPAIONCSL HA CHOCOOHOCHb OMBEYambs, ap-
2YMEHMUPYSL C60e MHEHUe, 00CYHCOamsb memy, 0000was 0emanu, uziazams npoodnemMvl, Onpeoessis 603MONCHbIC PetuleHus, U noo-
meepaHcOams mo, 0 4em OHU NUULYM, APYMEHMAMU U COOMEEMCMEYIOWUMU NPUMEPAMU U3 COOCIMBEHHBIX 3HAHUL WU ONbIMA.
Tosmomy 6 cmamve npednazaemcs pazoenenue NUCbMEHHO20 NPOYecca Ha OCHOBHbIE KOMNOHEHMbL U 0DOCHOBbIBAEMCSL Yeneco-
00pA3HOCMb UCNONIL306AHUSL IMOU MeopemuyecKkol basvl 6 Npoyecce NOO2ONOBKI CNYOeHmMos. B pesynemame cmydenmol noiuy-
YaIoMm HABLIK UCNONIB30BAHUS WUPOKO2O CREKMPA JIEKCUKU U CUHMAKCUYECKUX CIPYKIYD 8 NUCbMEHHOU Yacmu mecma, uspeoxa
00NYCKasL TUUtb MEKUE <MPOMAXU», U CHOCOOHOCHb MOYHO Peuians 6ce NOCMAGIeHHble 3a0aUU.

Kniwouegvie cnosa:. smanvi npoyecca Hanucamus, npeOnucbMeHHulll dmMan, paspabomka, nepevii 6apuanm mekcmd,
npocmMomp, onyoIuKosanue.
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