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REGULARITIES AND PRINCIPLES OF THE EDUCATION
BILINGVAL CULTURE FOR FUTURE TEACHERS OF FOREIGN LANGUAGE

The article reveals the actual problem of modern pedagogical education professional training and education of bilingual
culture in future teachers of a foreign language. New conditions for the development of modern society strongly dictate the need
for training specialists with a high level of bilingual culture, able to solve complex issues of intercultural interaction, capable of
rapid social adaptation and cultural integration in a constantly changing, increasingly interconnected world, increasing global
problems and crises.

The regularities and principles laid down in the organizational and methodological system of education of the future
teacher-philologist are grounded: the principle of humanistic personality development in the process of foreign language
education, the principle of continuity, the principle of interdisciplinary humanitarization and integration, the principle of
dialogue of cultures, the principle of pedagogical support of socio-cultural adaptation of the individual in a constantly
changing multicultural world.

The following are determined by the laws of professional education of the future teacher of a foreign language: active,
productive personal-signi¿cant educational and cognitive activity in mastering a foreign language based on the relations of
humanity, cooperation, partnership; a comprehensive account of the personal component and the subordination of all elements
of the education and upbringing system to personality-forming, personally developing processes.

Key words: bicultural, bilingualism, bilingual communication, bilingual communication culture, future teachers of foreign
language education.

ɋɬɚɬɬɸ ɩɨɞɚɧɨ ɦɨɜɨɸ ɨɪɢɝɿɧɚɥɭ
In the modern era of globalization, radical changes in the political and economic life of society and the increas-

ing interdependence of countries and peoples, the social and pedagogical role of education multiplies.
At the present stage of the development of society, economic and cultural contacts between countries are becom-

ing increasingly important. Under these conditions, language contacts develop intensively, leading to the emergence
of intermediate linguistic systems characterized by special features.

However, quite often the di൵erence in languages and linguistic subsystems used by participants in verbal com-
munication reÀects the social heterogeneity of the participants in communication. Conversely, ethnically distinct
groups of speakers usually use di൵erent languages and language subsystems, where di൵erences may also apply to
bilingual culture. Usually, disagreements in communicative tactics are connected with cultural di൵erences between
people, with a di൵erence in the evaluation of some linguistic phenomena or speech actions in a particular social
environment [8].

New conditions for the development of modern society strongly dictate the need for training specialists with a
high level of bilingual culture, able to solve complex issues of intercultural interaction, capable of rapid social adap-
tation and cultural integration in an ever-changing, increasingly interconnected world, increasing global problems
and crises.

In the course of the formation of certain components of the bilingual culture of a person, the discovery of con-
ditions, methods and means was devoted to their work M. Baryshnikov, Y. Desherev, M. Dyachkov, R. Minyar-Be-
loreve, M. Pevzner, M. Fomin, P. Sherayzina, I. Aleksshenkova, V. Mackey, I. Petukhova, A. Timofeev, A. Shirin,
C. Shubin, V. Lambert, D. Havelka, C. Crosby, V. Butsk, I. Christ, M. Ernst, S. Ervin, C. Osgood, D. Horn, N. Mash,
N. Mühelmen, E. Oten, E. Zormen, F. Weiler, H. Wood and others.

The purpose of this article is to examine the patterns and principles of education of bilingual culture in future
teachers of a foreign language in the process of professional education.

The main body of the article. The professional training of the foreign language teacher, revealing the history
and culture of the countries of the language studied, the national speci¿city of the worldview and the worldview,
the value system of representatives of foreign culture, ensures the mastery of a foreign language as a means of
intercultural communication, and in the socio-pedagogical aspect determines the education of the bilingual culture
of students as a factor in their successful socialization and cultural integration in the contemporary multicultural
world [6].

On the basis of the analysis of works on the problem under study, we de¿ne bilingual culture as an integral per-
sonality formation, manifested in the totality of acquired sociocultural and linguistic knowledge, universal values,
norms, ideals, methods of cognition; in a humanistic-oriented attitude toward oneself, people, society, the world;
ability to adequate communication and active creative activity in the assimilation and creation of socio-cultural
experience, ensuring the social and cultural integration of the individual in a constantly changing multicultural
world.

Valuable foundations of education in pedagogy are determined by the laws and principles of education. The
leading methodological basis for determining the laws is the system approach. The isolation of one or another law
is due to both the development trends of society and the development trends of pedagogical science. Analyzing the
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work of researchers, devoted to the problem of upbringing the spiritual culture of the individual, one can identify a
number of provisions that should be de¿ned as the regularities of this process [7].

Under the general laws of the educational process, we understand the signi¿cant external and internal connec-
tions, on which the direction of the process and the success of the achievement of pedagogical goals depends [7].

Taking into account the speci¿cs of our research, namely the education of bilingual curiosity for future teachers
of a foreign language, we determine the regularities of education and professional education of future educators
from the standpoint of the dialogue of cultures: e൵ective education of bilingual culture in future teachers of a foreign
language is ensured on the basis of active, productive personal-signi¿cant educational, cognitive, educational and
cultural-development activities based on the relations of humanity, cooperation, partnership; the formation of the
bilingual culture of the future teacher takes place as a continuous succession process, which is based, as a system of
continuous language education, and the independent self-educational activity of the student.

Principles in pedagogical research are the starting points, which in their totality determine the requirements for
the organization of an activity by which the researcher is guided [9].

Based on the analysis of normative documents (laws, state standards) of theoretical and scienti¿c methodolog-
ical works on the problems of multicultural education of student youth, we singled out and justi¿ed the principles
of the organizational and methodological system of education of bilingual culture in future teachers in the process
of vocational training in the university: the principle of humanistic development of the individual in the process of
professional foreign language education; the principle of continuity; the principle of interdisciplinary humanitariza-
tion and integration; the principle of dialogue of cultures; the principle of pedagogical support of the socio-cultural
adaptation of the individual in a constantly changing multicultural world.

The principle of humanistic development of a person in the process of foreign language education reÀects such
a pedagogical pattern as the e൵ective formation of a bilingual culture is provided on the basis of active, productive,
personally signi¿cant educational and cognitive activity in mastering a foreign language based on the relations of
humanity, cooperation, partnership.

 This pattern is based on the leading positions of the theory of personality-oriented developmental education,
in the development of which a signi¿cant contribution was made by Sh. Amonashvili, E. Bondarevskaya, I. Bekh,
N. Nichkalo, G. Shevchenko et al.

In the context of our study, we believe that the humanitarian function of a developing foreign language education
is expressed in the creation of conditions for the formation of spiritual and moral values of a humanistic-minded
person, culturally creative - in the orientation toward the development of a human culture through foreign language
means.

The function of socialization is to create conditions for the integration of the individual in a multicultural soci-
ety, in the formation of a system of social and professional ideals and competencies of an internationally oriented
personality that a൵ect the degree of its readiness for creative activity in society [1].

The humanistic development of the personality is conditioned by the new system of relations between the teacher
and the student, based on the principles of partnership, cooperation, mutual respect. The orientation towards the per-
sonality of the learner as a subject of the educational process and the subject of intercultural communication, on his
needs, motives, the individual picture of the world, socio-cultural and individual development programs becomes
dominant in the person-oriented foreign language education and ensures humanistic development of the individual.

The principle of continuity is the subject of study of di൵erent directions of pedagogical science and is considered
in various aspects. Continuity in education is understood as a continuation of education (Yu. Babansky, M. Skatkin,
etc.), education through life (B. Likhachev, P. Shchedrovitsky, etc.), renewable education (A. Mitrofanov, E. Ser-
geev). New trends of foreign language education: variability, multifunctionality, multiculturalism put on the agenda
the task of learning the language and culture for various purposes and educational contexts throughout life.

In our opinion, the realization of the continuity of education is associated with the transition from a knowl-
edge-centric model to a competence model of foreign-language education. Formed basic competencies: socio-polit-
ical, communicative, cognitive, informational, sociocultural, reÀexive, educational, provide the psychological and
operational-activity readiness of the individual to continuous self-education and self-development.

We denote the regularity that follows from these positions. The upbringing of the bilingual culture of a teacher,
the future teacher of a foreign language, takes place as a continuous succession process, which is based, as a system
of continuous language education, and the independent self-educational activity of the student. In the context of our
research, we consider a continuous foreign language education as the basis of bilingual culture, as an instrument for
shaping it, which ensures successful socialization of the person's intercultural communication [5].

We believe that the continuity of education is provided by the psychological and operational-activity readiness of
the individual to self-education and self-development based on basic competencies and the possibility of construct-
ing an individual educational trajectory of each student.

The principle of interdisciplinary humanitarization and integration reÀects interdisciplinary and integration pro-
cesses in modern educational structures (V. Maksimova, I. Bim, V. Safonova, E. Solovova). It is closely connected
with the idea of improving the educational process in the school and in the university on the basis of interdiscipli-
nary connections. On the basis of the foregoing, let us derive a pattern illustrating this principle: the education of the
bilingual culture of future teachers of a foreign language in the process of professional foreign-language education
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and upbringing in the overall pedagogical process of the university is realized on the basis of interdisciplinary inte-
gration.

At present, the requirement for a humanitarian component of the professional training of future teachers of phi-
lology, which includes: a foreign language, literature, subjects of socio-economic, artistic and aesthetic cycles, that
it is called to perform value-forming and personality-formative functions is axiomatic.

However, in the practice of teaching the subjects of the humanitarian block, the transfer of purely formal knowl-
edge dominates in the corresponding narrow subject area, without taking into account the opportunities for their
interaction and mutual inÀuence on the process of socialization of students in the context of their socio-cultural
development.

Interdisciplinary humanitarization and integration means the allocation in each discipline of the humanitarian
core, the search for points of contact of humanitarian knowledge and integration, the integration of disparate ele-
ments on the basis of synthesis into a system that has the property of integrity.

The implementation of the principle of interdisciplinary humanitarization and integration in the context of our
research means the merging of communicative and cognitive activities that are foreign-language in communication
with artistic, cultural, social, environmental, sociological, professionally-oriented and other types of activities for
the purpose of bilingual development of students. Thus, we believe that this principle should ensure interaction not
only within the subject (for example, between the disciplines of the theoretical and practical courses of the language
being studied) but also broader between the disciplines of the general professional, socio-economic, cultural, artis-
tic and aesthetic blocks that will to promote the formation in the students of a holistic perception of objects and
phenomena of the surrounding world in their inseparable connection, and will contribute to the formation of their
bilingual culture [10].

The process of culture in the course of foreign language education is closely related to the issue of the dialogue of
cultures. The philosophical substantiation of this principle we ¿nd in the works of M. Bakhtin, V. Bibler, M. Kagan,
and others.

B. Bibler in the de¿nition of culture highlights its main feature – diatology: culture is a form of simultaneous
being and communication of people of di൵erent – past, present and future – cultures, a form of dialogue and inter-
cultural production of these cultures [3, p. 38].

Dialogue is the basis of all other de¿nitions of human existence, the general principle of understanding. Under-
standing, comprehension is the result of interaction, dialogue.

Di൵erent types of interrelations between cultures are described by M. Kagan: subject-object relations, when one
of the cultures refers to another as an object, that is, utilitarian; relations of a monologic nature, rejection of another
culture; subject-subject, dialogical relations.

Relations of the ¿rst type lead to the fact that a culture used utilitarily in the form of an object experiences an
inferiority complex, up to self-denial from its own identity and voluntary submission to another culture. Relations
of the second type are relations of total rejection of one culture by another. Only the relations of cultures to each
other as equal, equal to the subjects, relations of interaction, mutual enrichment, mutual development are a genuine
dialogue of cultures [4, p. 213–214].

In addition, as M. Bakhtin notes, one culture can ask other questions that this second did not put forward before
itself [2, p. 335]. The meaning detected by the “inquiring” culture in the “questionable” objects depends on the
ability to ¿nd answers using the value system to which these objects belong and to correlate it with the attitudes of
their culture. The main provisions of the dialogue of cultures as a principle in the context of the methodology for
teaching foreign languages are described by V. Safonova [8].

Foreign-language education opens up wide opportunities in the ¿eld of preparation of genuine subjects of the
dialogue of cultures and, along with narrow professional tasks related to teaching foreign-language communication,
is a means of forming a person with a high level of humanitarian culture, oriented to adequate intercultural interac-
tion, aware of its role and responsibility in global all-human processes.

In the context of our study, the principle of dialogue of cultures means a comparative, humanitarian-oriented
study of foreign language and native linguistic cultures. By perceiving a di൵erent culture through the prism of their
native culture, in a dialogue of cultures, students learn to see di൵erences and similarities in the cultures being stud-
ied, develop skills to perceive and understand the phenomena of a di൵erent mentality, compare them with their own
worldview and cultural experience, identify universal universal values, such thus enriching his individual picture
of the world with various manifestations of another culture assimilated by means of the studied language. Thus,
the dialogue of cultures contributes to the formation of qualities inherent in a person with a high level of bilingual
culture.

The principle of pedagogical support of the sociocultural adaptation of the individual in the modern multicultural
world, singled out by us, presupposes teaching sociocultural adaptation and integration technologies that solve the
following goals: the formation of the ability to see the general and speci¿c in di൵erent cultures and societies; forma-
tion of skills to analyze various sociocultural situations and to choose adequate socio-cultural models of behavior;
formation of critical thinking skills of one's own and other socio-cultural experience; the formation of readiness
to represent their country and culture; the formation of readiness to tolerate other cultural models of development,
without giving up their cultural identity.



148

ɇɚɭɤɨɜɢɣ ɱɚɫɨɩɢɫ ɇɉɍ ɿɦɟɧɿ Ɇ. ɉ. Ⱦɪɚɝɨɦɚɧɨɜɚ

Conclusions on the results of the research. Thus, the laws and principles of educating bilingual culture for
future teachers of a foreign language, which we have identi¿ed, along with the solution of professional problems
in a narrow aspect, connected with mastering foreign language learners as a means of intercultural communication,
achievement in the social and pedagogical aspect of the complex integrative result of education, namely: the educa-
tion of bilingual culture among future teachers of foreign languages as conditions for their successful socialization
and cultural integration in the Temporary multicultural society.
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Ⱦɶɨɦɿɧɚ ȼ. ȼ. Ɂɚɤɨɧɨɦɿɪɧɨɫɬɿ ɿ ɩɪɢɧɰɢɩɢ ɜɢɯɨɜɚɧɧɹ ɛɿɥɿɧɝɜɚɥɶɧɨʀ ɤɭɥɶɬɭɪɢ ɭ ɦɚɣɛɭɬɧɿɯ ɜɱɢɬɟɥɿɜ
ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ

ɍ ɫɬɚɬɬɿ ɪɨɡɤɪɢɜɚɽɬɶɫɹ ɚɤɬɭɚɥɶɧɚ ɩɪɨɛɥɟɦɚ ɫɭɱɚɫɧɨʀ ɩɟɞɚɝɨɝɿɱɧɨʀ ɨɫɜɿɬɢ ɩɪɨɮɟɫɿɣɧɚ ɩɿɞɝɨɬɨɜɤɚ ɿ ɜɢɯɨɜɚɧɧɹ ɛɿɥɿɧɝ-
ɜɚɥɶɧɨʀ ɤɭɥɶɬɭɪɢ ɭ ɦɚɣɛɭɬɧɿɯ ɜɱɢɬɟɥɿɜ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ. ɇɨɜɿ ɭɦɨɜɢ ɪɨɡɜɢɬɤɭ ɫɭɱɚɫɧɨɝɨ ɫɭɫɩɿɥɶɫɬɜɚ ɧɚɫɬɿɣɧɨ ɞɢɤɬɭɸɬɶ
ɧɟɨɛɯɿɞɧɿɫɬɶ ɩɿɞɝɨɬɨɜɤɢ ɮɚɯɿɜɰɿɜ ɿɡ ɜɢɫɨɤɢɦ ɪɿɜɧɟɦ ɛɿɥɿɧɝɜɚɥɶɧɨʀ ɤɭɥɶɬɭɪɢ, ɹɤɿ ɜɦɿɸɬɶ ɜɢɪɿɲɭɜɚɬɢ ɫɤɥɚɞɧɿ ɩɢɬɚɧɧɹ ɦɿɠ-
ɤɭɥɶɬɭɪɧɨʀ ɜɡɚɽɦɨɞɿʀ, ɡɞɚɬɧɢɯ ɞɨ ɲɜɢɞɤɨʀ ɫɨɰɿɚɥɶɧɨʀ ɚɞɚɩɬɚɰɿʀ ɬɚ ɤɭɥɶɬɭɪɧɨʀ ɿɧɬɟɝɪɚɰɿʀ ɜ ɭɦɨɜɚɯ ɩɨɫɬɿɣɧɨ ɦɿɧɥɢɜɨɝɨ, ɞɟɞɚɥɿ
ɛɿɥɶɲ ɜɡɚɽɦɨɡɚɥɟɠɧɨɝɨ ɫɜɿɬɭ, ɧɚɪɨɫɬɚɸɱɢɯ ɝɥɨɛɚɥɶɧɢɯ ɩɪɨɛɥɟɦ ɿ ɤɪɢɡ. Ɉɛʉɪɭɧɬɨɜɚɧɨ ɡɚɤɨɧɨɦɿɪɧɨɫɬɿ ɿ ɩɪɢɧɰɢɩɢ, ɩɨɤɥɚɞɟɧɿ
ɜ ɨɪɝɚɧɿɡɚɰɿɣɧɨ-ɦɟɬɨɞɢɱɧɭ ɫɢɫɬɟɦɭ ɜɢɯɨɜɚɧɧɹ ɦɚɣɛɭɬɧɶɨɝɨ ɩɟɞɚɝɨɝɚ-ɮɿɥɨɥɨɝɚ: ɩɪɢɧɰɢɩ ɝɭɦɚɧɿɫɬɢɱɧɨɝɨ ɪɨɡɜɢɬɤɭ ɨɫɨɛɢɫ-
ɬɨɫɬɿ ɜ ɩɪɨɰɟɫɿ ɿɧɲɨɦɨɜɧɨʀ ɨɫɜɿɬɢ, ɩɪɢɧɰɢɩ ɛɟɡɩɟɪɟɪɜɧɨɫɬɿ, ɩɪɢɧɰɢɩ ɦɿɠɞɢɫɰɢɩɥɿɧɚɪɧɨʀ ɝɭɦɚɧɿɬɚɪɢɡɚɰɿʀ ɬɚ ɿɧɬɟɝɪɚɰɿʀ,
ɩɪɢɧɰɢɩ ɞɿɚɥɨɝɭ ɤɭɥɶɬɭɪ, ɩɪɢɧɰɢɩ ɩɟɞɚɝɨɝɿɱɧɨɝɨ ɡɚɛɟɡɩɟɱɟɧɧɹ ɫɨɰɿɨɤɭɥɶɬɭɪɧɨʀ ɚɞɚɩɬɚɰɿʀ ɨɫɨɛɢɫɬɨɫɬɿ ɜ ɩɨɫɬɿɣɧɨ ɡɦɿɧɸɜɚɧɨ-
ɦɭ ɩɨɥɿɤɭɥɶɬɭɪɧɨɦɭ ɫɜɿɬɿ. Ɂɚɤɨɧɨɦɿɪɧɨɫɬɹɦɢ ɩɪɨɮɟɫɿɣɧɨɝɨ ɜɢɯɨɜɚɧɧɹ ɦɚɣɛɭɬɧɶɨɝɨ ɜɱɢɬɟɥɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɜɢɡɧɚɱɟɧɨ ɬɚɤɿ:
ɚɤɬɢɜɧɚ, ɩɪɨɞɭɤɬɢɜɧɚ ɨɫɨɛɢɫɬɿɫɧɨ-ɡɧɚɱɭɳɚ ɧɚɜɱɚɥɶɧɨ-ɩɿɡɧɚɜɚɥɶɧɚ ɞɿɹɥɶɧɿɫɬɶ ɡ ɨɜɨɥɨɞɿɧɧɹ ɿɧɨɡɟɦɧɨɸ ɦɨɜɨɸ, ɡɚɫɧɨɜɚɧɨɸ
ɧɚ ɜɿɞɧɨɫɢɧɚɯ ɝɭɦɚɧɧɨɫɬɿ, ɫɩɿɜɩɪɚɰɿ, ɩɚɪɬɧɟɪɫɬɜɚ; ɜɫɟɛɿɱɧɟ ɜɪɚɯɭɜɚɧɧɹ ɨɫɨɛɢɫɬɿɫɧɨɝɨ ɤɨɦɩɨɧɟɧɬɚ ɿ ɩɿɞɩɨɪɹɞɤɨɜɚɧɿɫɬɶ ɜɫɿɯ
ɟɥɟɦɟɧɬɿɜ ɫɢɫɬɟɦɢ ɨɫɜɿɬɢ ɿ ɜɢɯɨɜɚɧɧɹ ɨɫɨɛɢɫɬɿɫɧɨ ɭɬɜɨɪɸɸɱɢɦ, ɨɫɨɛɢɫɬɿɫɧɨ ɪɨɡɜɢɜɚɸɱɢɦ ɩɪɨɰɟɫɚɦ.

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɛɿɥɿɧɝɜɿɡɦ, ɛɿɥɿɧɝɜɚɥɶɧɟ ɫɩɿɥɤɭɜɚɧɧɹ, ɛɿɥɿɧɝɜɚɥɶɧɚ ɤɭɥɶɬɭɪɚ ɫɩɿɥɤɭɜɚɧɧɹ, ɦɚɣɛɭɬɧɿ ɜɱɢɬɟɥɿ ɿɧɨɡɟɦɧɨʀ
ɦɨɜɢ, ɩɟɞɚɝɨɝɿɤɚ.
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Ⱦɟɦɢɧɚ ȼ. ȼ. Ɂɚɤɨɧɨɦɟɪɧɨɫɬɢ ɢ ɩɪɢɧɰɢɩɵ ɜɨɫɩɢɬɚɧɢɹ ɛɢɥɢɧɝɜɚɥɶɧɨɣ ɤɭɥɶɬɭɪɵ ɭ ɛɭɞɭɳɢɯ ɭɱɢɬɟɥɟɣ
ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ

ȼ ɫɬɚɬɶɟ ɪɚɫɤɪɵɜɚɟɬɫɹ ɚɤɬɭɚɥɶɧɚɹ ɩɪɨɛɥɟɦɚ ɫɨɜɪɟɦɟɧɧɨɝɨ ɩɟɞɚɝɨɝɢɱɟɫɤɨɝɨ ɨɛɪɚɡɨɜɚɧɢɹ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɚɹ ɩɨɞ-
ɝɨɬɨɜɤɚ ɢ ɜɨɫɩɢɬɚɧɢɟ ɛɢɥɢɧɝɜɚɥɶɧɨɣ ɤɭɥɶɬɭɪɵ ɭ ɛɭɞɭɳɢɯ ɭɱɢɬɟɥɟɣ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ.

ɇɨɜɵɟ ɭɫɥɨɜɢɹ ɪɚɡɜɢɬɢɹ ɫɨɜɪɟɦɟɧɧɨɝɨ ɨɛɳɟɫɬɜɚ ɧɚɫɬɨɹɬɟɥɶɧɨ ɞɢɤɬɭɸɬ ɧɟɨɛɯɨɞɢɦɨɫɬɶ ɩɨɞɝɨɬɨɜɤɢ ɫɩɟɰɢɚɥɢ-
ɫɬɨɜ ɫ ɜɵɫɨɤɢɦ ɭɪɨɜɧɟɦ ɛɢɥɢɧɝɜɚɥɶɧɨɣ ɤɭɥɶɬɭɪɵ, ɭɦɟɸɳɢɯ ɪɟɲɚɬɶ ɫɥɨɠɧɵɟ ɜɨɩɪɨɫɵ ɦɟɠɤɭɥɶɬɭɪɧɨɝɨ ɜɡɚɢɦɨɞɟɣ-
ɫɬɜɢɹ, ɫɩɨɫɨɛɧɵɯ ɤ ɛɵɫɬɪɨɣ ɫɨɰɢɚɥɶɧɨɣ ɚɞɚɩɬɚɰɢɢ ɢ ɤɭɥɶɬɭɪɧɨɣ ɢɧɬɟɝɪɚɰɢɢ ɜ ɭɫɥɨɜɢɹɯ ɩɨɫɬɨɹɧɧɨ ɦɟɧɹɸɳɟɝɨɫɹ, ɜɫɺ
ɛɨɥɟɟ ɜɡɚɢɦɨɫɜɹɡɚɧɧɨɝɨ ɦɢɪɚ, ɧɚɪɚɫɬɚɸɳɢɯ ɝɥɨɛɚɥɶɧɵɯ ɩɪɨɛɥɟɦ ɢ ɤɪɢɡɢɫɨɜ.

Ɉɛɨɫɧɨɜɚɧɵ ɡɚɤɨɧɨɦɟɪɧɨɫɬɢ ɢ ɩɪɢɧɰɢɩɵ, ɩɨɥɨɠɟɧɧɵɟ ɜ ɨɪɝɚɧɢɡɚɰɢɨɧɧɨ-ɦɟɬɨɞɢɱɟɫɤɭɸ ɫɢɫɬɟɦɭ ɜɨɫɩɢɬɚɧɢɹ ɛɭɞɭ-
ɳɟɝɨ ɩɟɞɚɝɨɝɚ-ɮɢɥɨɥɨɝɚ: ɩɪɢɧɰɢɩ ɝɭɦɚɧɢɫɬɢɱɟɫɤɨɝɨ ɪɚɡɜɢɬɢɹ ɥɢɱɧɨɫɬɢ ɜ ɩɪɨɰɟɫɫɟ ɢɧɨɹɡɵɱɧɨɝɨ ɨɛɪɚɡɨɜɚɧɢɹ, ɩɪɢɧɰɢɩ
ɧɟɩɪɟɪɵɜɧɨɫɬɢ, ɩɪɢɧɰɢɩ ɦɟɠɞɢɫɰɢɩɥɢɧɚɪɧɨɣ ɝɭɦɚɧɢɬɚɪɢɡɚɰɢɢ ɢ ɢɧɬɟɝɪɚɰɢɢ, ɩɪɢɧɰɢɩ ɞɢɚɥɨɝɚ ɤɭɥɶɬɭɪ, ɩɪɢɧɰɢɩ ɩɟ-
ɞɚɝɨɝɢɱɟɫɤɨɝɨ ɨɛɟɫɩɟɱɟɧɢɹ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɚɞɚɩɬɚɰɢɢ ɥɢɱɧɨɫɬɢ ɜ ɩɨɫɬɨɹɧɧɨ ɢɡɦɟɧɹɸɳɟɦɫɹ ɩɨɥɢɤɭɥɶɬɭɪɧɨɦ ɦɢɪɟ.

Ɂɚɤɨɧɨɦɟɪɧɨɫɬɹɦɢ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨɝɨ ɜɨɫɩɢɬɚɧɢɹ ɛɭɞɭɳɟɝɨ ɭɱɢɬɟɥɹ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ ɨɩɪɟɞɟɥɟɧɵ ɫɥɟɞɭɸɳɢɟ:
ɚɤɬɢɜɧɚɹ, ɩɪɨɞɭɤɬɢɜɧɚɹ ɥɢɱɧɨɫɬɧɨ-ɡɧɚɱɢɦɚɹ ɭɱɟɛɧɨ-ɩɨɡɧɚɜɚɬɟɥɶɧɚɹ ɞɟɹɬɟɥɶɧɨɫɬɶ ɩɨ ɨɜɥɚɞɟɧɢɸ ɢɧɨɫɬɪɚɧɧɵɦ ɹɡɵ-
ɤɨɦ, ɨɫɧɨɜɚɧɧɨɣ ɧɚ ɨɬɧɨɲɟɧɢɹɯ ɝɭɦɚɧɧɨɫɬɢ, ɫɨɬɪɭɞɧɢɱɟɫɬɜɚ, ɩɚɪɬɧɟɪɫɬɜɚ; ɜɫɟɫɬɨɪɨɧɧɢɣ ɭɱɟɬ ɥɢɱɧɨɫɬɧɨɝɨ ɤɨɦ-
ɩɨɧɟɧɬɚ ɢ ɩɨɞɱɢɧɟɧɧɨɫɬɶ ɜɫɟɯ ɷɥɟɦɟɧɬɨɜ ɫɢɫɬɟɦɵ ɨɛɪɚɡɨɜɚɧɢɹ ɢ ɜɨɫɩɢɬɚɧɢɹ ɥɢɱɧɨɫɬɧɨ ɨɛɪɚɡɭɸɳɢɦ, ɥɢɱɧɨɫɬɧɨ
ɪɚɡɜɢɜɚɸɳɢɦ ɩɪɨɰɟɫɫɚɦ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɛɢɥɢɧɝɜɚɥɶɧɚɹ ɤɭɥɶɬɭɪɚ, ɞɜɭɹɡɵɱɢɟ, ɞɜɭɹɡɵɱɧɨɟ ɨɛɳɟɧɢɟ, ɤɭɥɶɬɭɪɚ ɞɜɭɹɡɵɱɧɨɝɨ ɨɛɳɟɧɢɹ, ɛɭɞɭ-
ɳɢɟ ɭɱɢɬɟɥɹ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ.


