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TRANSFORMATIVE LEARNING STRATEGIES IN TEACHING ADULTS FOREIGN LANGUAGES

The article is devoted to the theory of transformative learning in regard to teaching adults foreign languages and within the
framework of continuing education under modern conditions. It is stated that transformative learning theory considers the process
of “perspective transformation” as having three dimensions: psychological (changes in understanding of the self), convictional
(revision of belief systems), and behavioral (changes in lifestyle). Transformative learning refers to those learning experiences that
cause a shift in an individual’s perspective. The main concepts and strategies of transformative learning are discussed; the notions
of heutagogy and personalization are outlined. It was found that heutagogy is most commonly understood as the strategy of self-de-
termined learning, while personalization in the context of transformative learning is seen as applying different approaches to dif-
ferent learners depending on their strengths and interests while achieving a common goal. The conditions of cognitive perspective
transformation are described. The ways of fostering transformative learning, such as relationships, critical reflection, direct and
active experience, discourse, and their possible implementation in teaching adults foreign languages are proposed including spe-
cific techniques and methods. The article considers the roles of educator, which is considered as a “delicate mediator”, and student
as a socially active critical agent of the learning process and the essence of knowledge and its achievement from the point of view
of transformative learning. It is argued that knowledge is in deep connections with social, cultural, historical and psychological
context; the learners achieve a self-developing system and are engaged in social and intellectual interaction.
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Cmammio no0ano Moeorw opuzinauy

In modern conditions continuing education becomes a necessary self-development tool, career building instru-
ment, and a philosophy. In our rapidly developing globalized world it even becomes a factor of professional sur-
vival. It goes out of saying that speaking foreign languages for professionals of any domain is a prerequisite.

Teaching adults foreign languages can become a challenging experience for any teacher as this field is still
understudied, it has not well-established methodological base. The objective of this work is to consider the theory
of transformative learning and its strategies in view of their application in teaching adults foreign languages.

Transformative or transformational learning is now one of the dominant theories in the world of adult learning
even though it was introduced decades ago. Jack Mezirow’s empirical work in the 70s and his major theoretical
statement in 1981showed great promise for creating a critical theory of adult learning: “This article represents the
beginnings of a critical theory of adult learning” [6, p. 3], which he argued would provide “the foundation for for-
mulating a comprehensive theory of adult education” [6, p. 16]. Mezirow was the first in American adult education
to use the critical theories of Jurgen Habermas and Paulo Freire [1] to promote critical reflection as central to trans-
forming our learning from experience. Mezirow’s thinking provided a significant challenge to academic orthodoxy
by making the central task of adult education the critique of assumptions through critically reflective learning. His
theoretical proposals, at the time tagged to andragogy, actually initiated a series of attacks on the “andragogical
consensus”. Since then, critical theory (that of Mezirow and others) has contributed to revealing and widening
the gap between the neutered and neutralizing professionalization of academic adult education represented by the
andragogical consensus and the more serious questions that began appearing in the 70s about what the real purpose
of adult education should be.

Transformative learning theory says that the process of “perspective transformation” has three dimensions: psy-
chological (changes in understanding of the self), convictional (revision of belief systems), and behavioral (changes
in lifestyle). Transformative learning refers to those learning experiences that cause a shift in an individual’s per-
spective. Itis based on the idea that learning is “the process of making a new or revised interpretation of the meaning
of an experience” [7, p. 90]. This happens when adult learners change their assumptions or expectations. What often
follows is a change in their frame of reference for interpretation and understanding. Often transformative learning
is a result of a life change, occurrence of a complex problem or dilemma, dramatic events. A perspective transfor-
mation leading to transformative learning, however, occurs much less frequently. Mezirow believes that this less
frequent transformation usually results from a “disorienting dilemma”, which is triggered by a life crisis or major
life transition, although it may also result from an accumulation of transformations in meaning schemes over a
period of time. The perspective is explained by Mezirow as follows: 1) disorienting dilemma; 2) self-examination;
3) sense of alienation; 4) relating discontent to others; 5) explaining options of new behavior; 6) building confidence
in new ways; 7) planning a course of action; 8) knowledge to implement plans; 9) experimenting with new roles;
10) reintegration [6].

One of the most essential features of transformative learning is the role of learners. They must create norms
within the classroom that include civility, respect, and responsibility for helping one another learn. Learners must
welcome diversity within the learning environment and aim for peer collaboration. Learners must become critical
of their own assumptions in order to transform their unquestioned frame of reference. Through communicative
learning, learners must work towards critically reflecting on assumptions that underlie intentions, values, beliefs,
and feelings. Learners are involved in objective re-framing of their frames of reference when they critically reflect
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on the assumptions of others. In contrast, subjective re-framing occurs when learners critically assess their own
assumptions. The role of the learner involves actively participating in discourse. Through discourse, learners are
able to validate what is being communicated to them. This dialogue provides the opportunity to critically examine
evidence, arguments, and alternate points of view, which fosters collaborative learning. Two main strategies were
outlined in within transformative learning. They are described as follows:

The first of the concepts that is transforming learning has an alien-sounding name: heutagogy. This is a term that
originated in the 1990s with Stewart Hase and Chris Kenyon at Southern Cross University in Australia. The term is
new, but it describes a very old human learning strategy. Hase and Kenyon define it as “the study of self-determined
learning” or “the strategy of self-determined learning.” Most significantly, according to Hase and Kenyon, “Heu-
tagogy looks to the future in which knowing how to learn will be a fundamental skill given the pace of innovation
and the changing structure of communities and workplaces” [3, p. 3]. Heutagogy is a kind of complement to two
earlier concepts, pedagogy (a strategy for teaching children) and andragogy (a strategy for teaching adults). The key
difference is that heutagogy is self-determined strategy — an instructor, teacher, or other arbiter is not necessarily
involved, unless the individual chooses to involve one at some point. It is important to think of it as self-determined
learning, not “informal learning” as contrasted to “formal learning.” It is also important to reflect on the fact that
everyone with access to the Internet has, to one extent or another, already adopted heutagogy as a key part of their
personal learning strategy. Before the Internet, for that matter, anyone with access to a library, a newspaper, a cor-
respondence school catalog, or a social network did the same thing. Heutagogy is clearly a personal strategy of
individuals [3].

The second concept, directly answering that question, is personalization. Personalization in the context of trans-
formative learning is seen as applying different approaches to different learners depending on their strengths and
interests while achieving a common goal. Dr. Yong Zhao, presidential chair and director of the Institute for Global
and Online Education in the College of Education at the University of Oregon, makes a helpful differentiation
between two types of personalization. Most educators, he says, think of personalization as a matter of personaliz-
ing the learning process. The destination (objective, competency, etc.) is set by the organization or institution, but
the learner selects his or her individual path to it, using resources and guidance provided by the instructor or other
support system. Zhao claims that this can actually improve learning. The other form of personalization goes beyond
predefined curricula by allowing the learner to determine the outcome based on personal strengths and passions,
using a path (or paths) of the learner’s choosing. Dr. Zhao believes that this approach may better prepare the learner
for the future, and also addresses the question of “learning how to learn” [10].

These two concepts form the basis for successful adult teaching. When we focus on studying foreign languages,
some particularities in implementing these strategies should be considered. The first is the impossibility to elimi-
nate the key role of an educator as the essence of studying foreign languages presupposes the limits to such elim-
ination. In this regard the only possible way is to make this role less influential, the personality of a teacher being
very delicate and friendly. It is necessary to avoid strict hierarchical relationships “teacher-learners” by replacing
them with open, free and friendly environment. Transformative learning cannot be guaranteed. Teachers can only
provide an opportunity to transformatively learn. In order to foster transformative learning, the educator’s role is
to assist learners in becoming aware and critical of assumptions. This includes their own assumptions that lead to
their interpretations, beliefs, habits of mind, or points of view, as well as the assumptions of others. Educators must
provide learners practice in recognizing frames of reference. By doing so, educators encourage practice in redefin-
ing problems from different perspectives. The goal is to create a community of learners who are united in a shared
experience of trying to make meaning of their life experience. Only in this case the above mentioned strategies can
be successfully implemented.

In a research review, Taylor described some factors that were shown to foster transformational learning. In addi-
tion, Henderson outlines ways to foster transformative learning.

Relationships. Several studies showed that transformative learning is fostered by establishing supportive and
trusting relationships. This is the basis for dialogue and discourse. Building relationships requires a learning climate
that is open to differing perspectives and is non-hierarchical in nature. Online, trusting relationships are easier to
build in virtual classroom or work group situations when participants can see each other through photos or video,
when learners can hear the voice of the moderator or instructor and when they share a common goal [8, p. 176].

Critical Reflection. Transformative learning often goes hand in hand with self-reflection. This involves challeng-
ing the assumptions people rely on to understand the world. For example, you can foster transformative learning by
asking open-ended questions that help learners relate new knowledge to their own life experiences. Probing ques-
tions that promote critical reflection have no easy or simple answer. You can design critical reflection into formal
courses by asking participants to respond to questions through blogging and other internal social tools. It can also
be part of thoughtful online discussions [2].

Direct and Active Experience. In his research review, Taylor found that one of the most powerful ways to foster
transformative learning is by offering direct experiences that are meaningful to learners. In one example, doctors
and nurses studying palliative care were required to visit hospices, funeral homes and anatomy labs. This idea
can be transferred to workplace learning by initiating programs that encourage direct experience. For example,
employees who wish to develop leadership ability could initiate a socially beneficial campaign to lead in the workplace

115



Hayxosuii waconuc HITY imeni M. I1. [[pazomanosa

[8, p. 177]. In applying this strategy to teaching foreign languages it is appropriate to use the method of case study;
implementation of discussion clubs with native speakers, blogs and social networks.

Readiness for the Transformative Experience. Another factor that encourages transformative learning is an indi-
vidual’s self-awareness and readiness for the experience. A few studies showed that individuals who were in a
transitional mindset were likely to experience a transformation. They may have been in the midst of a dilemma or
at the limits of their ability to create meaning with their current level of knowledge. The implication being that it
is important to help learners develop the type of self-awareness and acceptance of discomfort in order to allow a
transformation to occur. Speaking about adult learners, the main thing the educator must constantly keep in mind is
delicacy. Students generally come to the classroom as representatives of different social layers, systems of views,
religions, etc. With the help of a wise teacher they need to merge all this in something new, to undertake transforma-
tion on the way to new skills and knowledge, they need to become new community under new conditions [8, p. 189].

Discourse. Henderson points out how discussion is a critical aspect of transformative learning and that there are
benefits to doing this online. First, some adults are more comfortable speaking online than in person, so they will
be more engaged. Also, online discussions are flexible in mode. They may take place asynchronously in forums,
so participants have time to think through their responses or they may take place synchronously in chat rooms. In
addition, online discussions occur naturally when small groups tackle problems and issues [2, p. 6]. An interesting
method, not very widely used in Ukraine, corresponding to the above mentioned strategies is creating and editing
a group blog in a foreign language devoted to a social, cultural or environmental problem. The process of its edit-
ing can foster transformative learning by creating a socially active and united community of students with socially
active position.

On the basis of the foregoing, we can draw the following conclusions:

1. Transformative learning and its methodological base can be successfully applied for adult students studying
foreign languages, as this theory corresponds to psychological peculiarities of adults and can help avoiding numer-
ous problems that are often faced by teachers.

2. Transformative learning regards a person as an active participant of educational process, making him or her
part of a purpose-oriented, united community where a personality, still being unique and independent, transforms to
an active knowledge achiever.

3. Knowledge in transformative learning is not a set of rules or vocabulary units, it is presented as “thick descrip-
tion” in deep connections with social, cultural, historical and psychological context; the learners achieve not dry
facts, but a self-developing system, they develop the ability to learn and are engaged in social interaction.

4. The role of teacher can be described as a “delicate mediator” and requires constant improvement and self-re-
flection.

5. Teaching methods within transformative learning can be diverse, but they must be strictly based on concepts
of heutagogy and personalization. They may involve various discussion clubs, on-line techniques, forums, social
researches, surveys, case-study, portfolios and even social experiments — everything that can provoke transforma-
tion in all cognitive aspects of a person.

References:

1. Collard S., & Law M. The impact of critical social theory on adult education. Proceedings of 32nd Annual Adult Education
Research Conference. Norman, 1991. — P. 56-63.

2. Henderson J. An Exploration of Transformative Learning in the Online Environment. 26th Annual Conference on
Distance Learning and Teaching, 2010. Retreived from: http://ww.uwex.edu/disted/conference/resource_library/
proceedings/284310.pdf.

3. Kenyon Chris and Stewart Hase. Moving from Andragogy to Heutagogy in Vocational Education. Research to Reality:

Putting VET Research to Work. ERIC Document Reproduction Service Ne ED456279. 2001. Retrieved 1 March 2016 from

http://www.lindenwood.edu/education/andragogy/andragogy/2011/Kenyon_2001.pdf.

Knowles M. The adult learner: A neglected species. Houston, TX: Gulf Publishing, 1984. — 245 p.

Mezirow J. A critical theory of adult learning and education. Adult Education, 1997. — P. 3-32.

Mezirow J. Fostering Critical Reflection in Adulthood. San Francisco: Jossey Bass, 1990. — 416 p.

Taylor E. An update of transformative learning theory: a critical review of the empirical research (1999-2005), International

Journal of Lifelong Education, 2007. — P. 173-191.

8. Zhao, Yong. Outcome vs. Process: Different Incarnations of Personalization. Retrieved 1 March 2016 from http://zhaolearning.
com/2015/07/20/outcome-versus-process-different-incarnations-ofpersonalization/.

No ok

Tonuaposa-Invina T. 0. Cmpamecii mpancghopmayiitnozo HaguanHsa 6 HAGYAHHI OOPOCIUX [HO3EMHOT MOBU

Cmamms npucesiuena meopii mpanchopmayiinozo HAGUAHHA WOOO HABYAHHA OOPOCIUX [HOZEMHUX MO8 Y DAMKAX 0e3-
nepepsHoi oceimit 6 cyuacnux ymosax. Cmeepoxcyemvcsl, uo meopis mpanchopmayinnoeo HasUaHHs po3enioac npoyec <nep-
CneKmusHol mpanceopmayii» aK maxutl, wo Mae mpu uMipu: ncuxonoeiynuil (3miHu 6 Po3yMIHHI cebe), chepu nepeKoHaHb
(nepeenao cucmem nepexkonams) i nosedinkosuti (3minu 6 cnocobi scumms). Tpancopmamuene HABUAHHA HATENICUMb 0O MUX
HABUANLHUX NePedtCUBatb, AKI SUKNUKAIOMb 3pyuleHHs 6 nepcnekmugi ocoducmocmi. 0620680pioiomvcsa 0cHO8HI Konyenyii i
cmpamezii mpancopmayitino2o HA8UAHHS; BUKIAOEHT NOHAMMS Xblomazo2iku I nepconanizayii. Bcmanosneno, wo xoetoma-
202IKa HAUOLIbWL YaACMO PO3YMIEMbCS K CIPAMe2ist HAGUAHHS, WO CAMOBUZHAYAEMbCS, MOOI K NEPCOHANIZAYISA 8 KOHMEKCMI
MPAHCHOPMAYIUHO20 HABYAHHS PO32TAAEMbCS K 3ACMOCYBAHHS PI3HUX NIOX00I8 00 PI3HUX VUHIG 3AJIeAHCHO 8I0 IXHIX CUJb-
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HUX CMopin ma inmepecig y npoyeci docsichenns cninohoi memu. Onucano ymosu mpancopmayii KOeHiMueHoi nepcnekmusu.
Ipononyomscs cnocobu cmumyniosants mpaHcHopmayiuno2o HAGUAHHs, SIK-0M GIOHOCUHU, KPUMUYHA pehrexcis, npamull i
AKMUBHULL 00C8I0, QUCKYPC, MA IX MOJNCIUBA Peani3ayis 8 HABYAHHI OOPOCIUX THOZEMHUM MOBAM, 30KDEMA, KOHKPEMHI MEmMoou.
Y emammi posensoaromoca ponv nedazoea, AKULL 6USHAUAEMbCS AK KOENKAMHULL NOCEPEOHUKY, A YUeHb ONUCYEMbCS K COYIAb-
HO GKMUBHUL KPUMUYHUL YYACHUK HABYATILHO2O NPOYECY, A MAKONIC CYNMHICMb 3HAHHSA | 11020 00CASHEHHS 3 NO2ISL0Y MPAHCHOp-
Mayitino2o HaguarHs. Cmeepoicyemvsl, Wo 3HAKHA NO8 A3aHI 13 COYIANbHUM, KYIbIMYPHUM, ICIOPUYHUM | NCUXONO02IYHUM KOH-
MeKCMOM; YUHI 0C60IOIMb CUCIEMY, U0 PO3GUBAEMbCSL CAMA, I DEPymb YUACHb y COYIAIbHIT MA IHMELeKmMyanbHil 63aEMOOIT.
Kniwouosi cnosa: mpancopmayiiine nHaguanis, Xolomazo2ika, nepcoHaizayis, Haguants 00pociux, benepepsua 0ceima.

Tonuaposa-Hnvuna T. A. Cmpamezuu mpancopmayuonnozo 0dyueHus ¢ 00yueHuu 63p0cavix UHOCMPAHHBIM A3bIKAM

Cmambps nocesiuena meopuu MmpaHc@opmMaytoOHHO20 06YYeHUs OMHOCUMENbHO 00YUeHUSs 3POCTbIX UHOCIPAHHBIM S3bIKAM
U 8 PAMKAX HENPEPLIBHO20 0OPAB0BAHUS 68 COBPEMEHHBIX YCIOBUAX. YMEepicoaemcs, Uumo meopus mpanchopmayuoHHo2o 0o-
VUEHUs pACCMAMPUBAEn NPoYyecc KNePCnekmueHoll mparnchopmayuu» Kax umerowull mpu uzmepenus. ncuxonocuueckoe (u3-
MeneHus: 6 nonumanuu ceds), cepul yoexcoenuii (nepecmomp cucmem yoescoenutl) u nogedenyecroe (usmenenus 6 oopase
arcusnu). Tpancghopmamugroe oOyueHue OMHOCUMCS K MeM YUeOHbIM NEPENCUBAHUAM, KOMOPbLE GbL3bIGAIOM COBUS 8 NEPCNEK-
muse auunocmu. O6CyscOaomest OCHOBHbIE KOHYENYUU U CIpameutt mpaHchHopMaytionHo20 00YYeHUst; UNONCEHbL NOHAMUsL
XbIOMA202UKY U NEPCOHATUZAYUU. YCMAHOBIEHO, YMO XbIOMA202UKA HAUOOTIee YACMo NOHUMAENCs KaK CIMpame2usi Camoonpe-
oensemozo 06yueHuUsl, 8 Mo 8peMsi KaK NePCOHANU3AYUSL 8 KOHMEKCMe MPAHCHOPMAYUOHHO20 0OYUEHUS PACCMAMPUBACCI KAK
npUMEHeHUe PA3HbIX NOOX0008 K PAZHbIM YUAUUMCA @ 3AGUCUMOCHIU O UX CUTbHBIX CTOPOH U UHMEPeco8 Npil O0CMUICEHUU
obweti yenu. Onucanvl yeiosus mpanchopmayuy KoeHUmueHot nepcnekmusot. [Ipednazaromest maxkue cnocoovl Cmumyiupo-
BaHUS MPAHCHOPMAYUOHHOLO 0OVUEHUsl, KAK: OMHOUECHUS, KPUMUYECKAs Pe(LeKCUsl, NPAMOU U aKmMUGHbLI ONbIN, OUCKYPC, U
UX BOZMONCHAS PeanuU3ayuis 8 00YHEeHUU 3POCIbIX UHOCMPAHHBIM A3bIKAM, 6KIIOUAS KOHKpemHble Memoovl. B cmamve paccma-
mMpUBarOMes pout nedazoed, KOMmopwlil ONpedesiemcs 6 Kauecmee 0enuKamno2o nOCPEOHUKA», d YHauuiicsi ONUCHLBACMCs KAK
COYUATBHO AKMUBHBLE KPUMUYHBILL YUACIHUK YYeOHO20 NPOYeccd, a Maxice CyuHOCHIb 3HAHUS U €20 OOCTUICEHUs C TOUKU
3DeHUs MPAHCHOPMAYUOHHO2O 0OYUeHUs. YmEepacoaemcs, umo 3HAHUS C6A3AHbL C COYUATLHBIM, KVIbIMYPHBIM, UCHIOPUYECKUM
U ACUXONOUYECKUM KOHMEKCIOM; YUAWUECs 0C8AUBAION CAMOPA3BUBAIOWYVIOC CUCEMY Ul YIACMEYIOM 6 COYUATbHOM U UH-
MENNeKNYALbHOM 63aUMOOCCIBUL.

Knrouesvie cnosa: mparncopmayuontoe obyuenue, Xolomazoeukd, NepcoHanu3ayus, 00yuenue 63pocivlX, HenpepbleHOe
obpazosaHiue.
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