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The article focuses on the genesis of using distance learning for improving students' foreign linguistic competence. Social
and economic factors are noted to have an eৼect on building the distance learning system. The regulatory support for the active
expansion of distance-based foreign language training in Ukrainian universities is designated. The competency-based approach
implementation issues are emphasized to be topical in the language pedagogy due to developing distance education. The dis-
tance education concept scope is pointed to extend in the late 20th – the early 21st century. The language training correspond-
ence model didactic advantages are analyzed. The order of the accelerated evolution from a linguistic self-education / training
by correspondence to electronic linguistic didactics recommended practices is revealed. The process of using Internet resources
is considered. There is drawn attention to the need for creating Internet-friendly training package. The prospects for globalizing
the distance strategy of linguistic training are discernible.
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Improving higher school students’ foreign linguistic competence is among the most priority, upcoming and
socially productive trends for developing the educational system of Ukraine. The emergence and expansion of a rev-
olutionary new technological world order suggests that the academic community would be more Àexible on a matter
of making a wide range of decisions towards modernizing the educational space. Obviously, an e൵ective solution
considers overhauling linguistic training strategies through the world-wide distribution of educational remote tech-
niques, which is con¿rmed, among other things, by the history of introducing distance learning at the Ukrainian
universities in the late 20th – the early 21st century. Identifying the national peculiarities for implementing distance
linguistic educational models gives some clues to their further development.

Studying the genesis and pedagogical possibilities of using remote language didactic and general educational
technologies in the higher school of Ukraine is the subject of serious academic inquiry of N. Borysko, Yu. Vyk-
hodets’, V. Vyshnivs’kyy, G. Voronina, L. Gavrylova, N. Zhevakina, Yu. Katasonova, A. Marymons’ka, M. Mar-
tynenko, V. Moshkov, O. Samoylenko, P. Serdyukov and others. The scientists comprehensively address the his-
torical, methodological, proper theoretical and methodological foundations of introducing distance learning in the
economically leading countries and Ukraine’ educational systems, in particular, in the higher school language didac-
tics. Meanwhile, the problem of studying distance learning / distance education / e-learning / e-education / comput-
er-based training / online learning genesis within Ukraine’s higher school foreign-language training framework of
the last decades requires a systematic analysis and comes under close scrutiny.

We have undertaken the present investigation in order to highlight the retrospective aspects of implementing
distance pedagogy means and methods into building students’ foreign linguistic competence.

Distance learning development in Ukraine began somewhat later as compared to one in the other, knowledge-based,
states – ¿rst of all, the countries of Western Europe and North America. The key to the lag laid in economic factors: com-
puter equipment, software language-focused products were in short supply at the Ukrainian universities in the 1990 s, as
well as there were no conceptual and methodological guidelines relating to distance language education. Su൶ce it to cite
data, in which Ukrainian universities had been in desperate need of its information and technical balance replenishment
by the beginning of the 21st century: “In 2004, the number of personal computers amounted to seven per 100 intramural
students, which allowed each student to use a computer 35 minutes each working day, provided that they worked 8 hours
a day. Of course, the students had too little time to e൵ectively master and use the computer technology. Therefore, in
2007, the Ministry of Education and Science set out to realize the “each student be provided with a personal computer”
principle, which would make it possible to fully computerize a university” [1, p. 31].

But under such extremely unfavorable conditions, the distance learning model, among other things in the lan-
guage education, was incorporated into the educational cluster of the Ukrainian social system, as it were into “the
highest instance" and "the lowest instance”: on the one hand, the distance paradigm was introduced by the science
and education governing boards, primarily the Ministry of Education and Science of Ukraine, on the other hand, the
Internet technologies rapid development caused the academic audience wide-scale pivot to the interactive foreign
language training.

In Ukraine, the regulatory environment for developing distance learning is ensured with the following docu-
ments: the Law of Ukraine “On National Program of Informatization” (February, 1998), the Distance Learning
Development Concept, approved by MES of Ukraine in December, 20, 2000, the Order of the Ministry of Education
and Science of Ukraine “On Approval of the Regulations on Distance Learning” (04/25/2014, No. 466), the Law of
Ukraine “On Higher Education” (01/07/2014).

The documents de¿ned distance education / training concept scope stated the importance of implementing
remote, primarily electronic, learning best practices, they presented the didactic productivity and prospects for
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using a distance didactic communication potential. Finally, the Law of Ukraine “On Education” (September 9, 2017,
No. 2145-VIII), wherein, as known, linguistic issues aroused particular interest, gave a rather detailed de¿nition of
distance learning as an individualized mode of study, which “is mainly due to the teaching / learning process partici-
pants mediate interaction in a specialized environment which operates through modern psychological and pedagog-
ical, information and communication technologies” [2]. Concurrently, the fact that designating the main study mode
content and procedural features, including distance learning, directly correspond to a modern educational compe-
tence-centered mega-term is of great importance: “competence is a dynamic combination of knowledge, skills, ways
of thinking, views, values, and other personal qualities, which determines a person's adaptability to socialization,
professional and / or further academic activities” [2].

Along with this, developing distance foreign language learning technologies in the higher school of Ukraine is
observed to be aligned with overseas best practices, as well as with a whole range of educational doctrines, declarations
and programs, in particular, such document as “UNESCO Education Strategy 2014–2021” [3], focused on the main
competency-based principles – education for all, lifelong learning, education without boundaries, in which remote edu-
cation and training are considered to be the most optimal educational strategies of the late 20th – the early 21st century.

Expanding distance educational clusters in the higher school of Ukraine is fraught with the country's material
life level and state. Identifying far chronological poles, one should note as follows: if in the early 1990s the distance
learning was realized mainly through the correspondence educational model, nowadays the distance education
scales and centers have signi¿cantly – by an order of magnitude – grown; today, the national educational space
global and interactive polycentric management is stated to be performed through electronic and media technolo-
gies; it can lead, on the one hand, to the converging, conÀuence, concentrated Internet control, and, on the other
hand, to the di൵usion and leveling of distinctive national features.

In the late 20th century, the broad social environment, including the university / student community, considered
studying foreign languages by correspondence to be a common remote training: in the late 1980s, the European School
for Correspondence Courses was established and fruitfully functioned all over Ukraine. The ESCC’s outreach and edu-
cational activities essentially determined the features of Ukraine’s educational system modernization under the state
sovereignty declaration adoption. Arguably, the educational communication technologies, developed by ESCC typi¿ed
the European models for creating and developing the educational network. By means of this, inherently total, market-
ing educational technology, one managed to introduce a foreign language individually-planned, multi-speed learning
tradition, often outside and out of alignment with higher educational institutions. However, in the early 1990s, under
severe teaching and methodological materials, library funds constraints the linguistic departments teachers used pro-
ductively the guidance papers and training material, created by ESCC specialists; they also used the technical means
(tape cassettes) attached to the reading materials. In the years that followed, as computer technologies were introduced,
ESCC's potential was reduced to a compensatory function – the School ¿lled in the traditional foreign language train-
ing gaps. According to V. Moshkov, “ESCC, so to speak, reclaims the spoilage of the main school – secondary and
higher, substantially completing the education in its third component, in the modern understanding of this notion:
specialty + computer + foreign language” [4, p. 7]. In general, the European School for Correspondence Courses had,
undoubtedly, “a positive didactic e൵ect upon the late last century development of language pedagogy in Ukraine, pri-
marily as it implemented a common truth: a foreign language cannot be taught, it can only be learnt” [4, p. 7].

Starting from the second half of the 1990s, when the online reality, as a potentially innovative educational environ-
ment, appeared and intensively developed, and the new didactic concepts (life-long, individual-personal / personalized,
autonomous etc.) emerged, the distance learning concept scope became more signi¿cant than that of the correspondence
model.  According to P.  Serdiukov,  distance learning was interpreted as “a new speci¿c system and form of distance
education, which is based on using modern computer, information and telecommunication technologies, and which is
mainly designed to educate and train ... by providing students with virtually any educational services, primarily access
to remote educational and information resources and possibility for special communicative activities” [5, p. 23].

However, it should be noted that, according to G. Karlovska [6, p. 8], in 1991–2000, the foreign languages
learning technologies development in the higher school of Ukraine built on the achievements of the Soviet lan-
guage pedagogy, which is known, due to the external circumstances, to have had no full-Àedged opportunities for
implementing cybernetic educational and linguistic potential. At the same time, that ushered in the integration of the
in-class learning into the out-of-class one, including information and cybernetic teaching methods. This process, in
G. Karlovska’s idea, “...is continuing today, gaining ground mainly through introducing the latest technologies for
computer-enabled learning foreign languages, powered by multimedia and remote education” [6, p. 8].

It should be noted that though at the turn of the century, the educational process weak material, technical and
technological support issues became the high demand tasks for the universities of Ukraine, many teachers and stu-
dents found opportunities to actively use such Internet resources as www., e-mail, IRC, etc. That made it possible to
signi¿cantly expand the educational and methodological arsenal and gradually transform the teaching ideology and
culture: a new component – training computer – became applicable in the teacher – pupil / student structure. Since
that time, a new, more and more becoming consolidated, subject-object unity of a person and database / communi-
cation channels has been formed in the Ukraine’s higher education activity: teacher – training computer – student.

Discovering almost in¿nite information realms and communication channels was a breakthrough in broadening the
linguistic didactic space. The educational process participants were given the latest, possibly, alternative targeted infor-
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mation on any curricular subject matter, which additionally allowed them to participate in discussions, both in native
and foreign languages, share their impressions and vocational evaluations, join issues, conduct co-education (often
while playing), take part in projects, work in a new group or with new groups, present their plans and achievements.
That truly unlimited educational and information technology capital markedly “converted” students' foreign linguistic
competence: there was increased the vocabulary, improved their morphologic and syntactic literacy, developed written
and oral, especially dialogical, speech skills; there were updated their beliefs about the foreign cultures originality, their
insight into the speci¿city of the living speech, social order, mentality of individuals and peoples.

At the same time, within the framework of a fundamentally new didactic reality, many methodologists and prac-
ticing teachers pardonably considered such Internet mass consumption to be fraught with many dangers. First, using
the Internet required an online-focused methodology for teaching / learning foreign languages (disconcertingly, the
methodology has not been introduced by the second decade of the 21st century); second, there was identi¿ed a gap
between the printed, traditional, educational and methodological materials and the Internet educational resources;
third, the electronic linguistic didactics, as a self-given entity, required creating relevant materials: textbooks, manu-
als, methodological recommendations, etc.; fourth, the real price of a person’s psycho-physiological immersion into
a global, uncontrolled and mental hazard interactive substance was not determined; ¿fth, building an electronic /
engineering / digital linguistic didactics full-Àedged model was subject to the cyber security principles and rules
observance. It is an obvious point that those teaching and educational interaction aspects of the open structure
“teacher – student – electronic machine or information community” needed special study, especially looking for-
ward to creating an innovative methodology for building students' foreign linguistic competence.

It can be stated that since the beginning of the 21st century, the students' foreign linguistic competence distance
building system has been directly identi¿ed with the information and communication technologies, their development
speed and nature are associated with foreign language education dynamics, tools and model repertoire. In this regard,
the variety of research studies in Ukraine postulated the view that the Ukrainian and foreign language didactics’ prob-
able future would be related to the electronic information space. The transition of the classical language didactics,
including distance learning, into its electronic version marked a new phase in the development of the higher school
foreign language training system; in the 21st century, the ideas and problems of building the electronic / educational /
engineering / blended teaching of foreign languages are becoming more relevant and requested in teaching practice.

The distance linguistic didactic paradigm is supposed to become predominant in the short term. The nature of the
modern educational space development makes it possible to consider the distance learning to be a global suprana-
tional interactive and multi-paradigm strategy, and its implementation requires implementing transformational, diverse
organizational, pedagogical and methodological programs for building students’ foreign linguistic competence.

References:

1. Vyshcha osvita Ukrainy v umovakh transformatsii suspilstva: stan, problemy, tendentsii rozvytku, 1991 – 2006 rr.: naukovo-
dopomizhnyi bibliohra¿chnyi pokazhchyk [uporiad. L. O. Ponomarenko ... et al.] [Higher Education of Ukraine Under Society
Transformation: Status, Problems, Development Trends, 1991–2006]. – Kyiv : Ped. dumka, 2008 [in Ukrainian].

2. Zakon Ukrainy «Pro osvitu» ʋ 2145 vid 5 veresnia 2017 roku ʋ 2145-VIII (Vidomosti Verkhovnoi Rady (VVR), 2017, ʋ 38-39,
st. 380) [Law of Ukraine "On Education" No. 2145 dated September 5, 2017, No. 2145-VIII (Information from the Verkhovna
Rada of Ukraine (IVR), 2017, No. 38-39, art.380)]. – Available at: http://search.ligazakon.ua/l_doc2.nsf/link1/T172145.html
[in Ukrainian].

3. United Nations Educational, Scienti¿c and Cultural Organisation (UNESCO) (2014). UNESCO Education Strategy 2014–2021. –
Available at: http://unesdoc.unesco.org/images/0023/002312/231288e.pdf.

4. Moshkov V. (2000). Navchannia inozemnykh mov: deiaki pidsumky ta perspektyvy [Teaching Foreign Languages: Some
Outcomes and Prospects]. Inozemni movy, 1, 6–8 [in Ukrainian].

5. Serdjukov P. I. (1997). Didakticheskie vozmozhnosti distantnogo obuchenija inostrannym jazykam [Didactic Possibilities of
Distance Foreign Language Training]. ȱnozemnɿ movi, 3, 22–29 [in Russian].

6. Karlovska H. V. (2014). Osnovni etapy rozvytku metodyky vykladannia inozemnykh mov u vyshchii shkoli
(1975–2000 roky) [Basic Stages of Developing Foreign Language Teaching Methods in Higher School (1975-2000)]. – Available
at: http://library.udpu.org.ua/library_¿les / psuh_pedagog_probl_silsk_shkolu/15/visnuk_24.pdf [in Ukrainian].

ȼɢɤɨɪɢɫɬɚɧɚ ɥɿɬɟɪɚɬɭɪɚ:

1. ȼɢɳɚ ɨɫɜɿɬɚ ɍɤɪɚʀɧɢ ɜ ɭɦɨɜɚɯ ɬɪɚɧɫɮɨɪɦɚɰɿʀ ɫɭɫɩɿɥɶɫɬɜɚ: ɫɬɚɧ, ɩɪɨɛɥɟɦɢ, ɬɟɧɞɟɧɰɿʀ ɪɨɡɜɢɬɤɭ, 1991–2006 ɪɪ.:
ɧɚɭɤ.-ɞɨɩɨɦ. ɛɿɛɥɿɨɝɪ. ɩɨɤɚɠɱ. / Ⱥɉɇ ɍɤɪɚʀɧɢ, ȾɇɉȻ ɍɤɪɚʀɧɢ ɿɦɟɧɿ ȼ.Ɉ. ɋɭɯɨɦɥɢɧɫɶɤɨɝɨ, ȱɧ-ɬ ɜɢɳɨʀ ɨɫɜɿɬɢ; [ɭɩɨɪɹɞ.:
ɉɨɧɨɦɚɪɟɧɤɨ Ʌ. Ɉ., Ɇɨɿɫɟɽɜɚ ȱ. ɉ., ɇɿɤɨɥɸɤ Ʌ. ȱ., Ɇɢɤɢɬɟɧɤɨ Ɉ. ɋ.; ɧɚɭɤ. ɪɟɞ. ɉ. ȱ. Ɋɨɝɨɜɚ; ɧɚɭɤ. ɤɨɧɫɭɥɶɬɚɧɬ Ȼ. ȱ. Ʉɨɪɨ-
ɥɶɨɜ; ɛɿɛɥɿɨɝɪ. ɪɟɞ. Ʌ. Ɉ. ɉɨɧɨɦɚɪɟɧɤɨ]. – Ʉɢʀɜ : ɉɟɞ. ɞɭɦɤɚ, 2008. – 487 ɫ.

2. Ɂɚɤɨɧ ɍɤɪɚʀɧɢ «ɉɪɨ ɨɫɜɿɬɭ» ʋ 2145 ɜɿɞ 5 ɜɟɪɟɫɧɹ 2017 ɪɨɤɭ ʋ 2145-VIII // ȼɿɞɨɦɨɫɬɿ ȼɟɪɯɨɜɧɨʀ Ɋɚɞɢ (ȼȼɊ), 2017,
ʋ 38–39, ɫɬ. 380.

3. UNESCO Education Strategy 2014–2021. – URL: http://unesdoc.unesco.org/images/0023/002312/231288e.pdf.
4. Ɇɨɲɤɨɜ ȼ. ɇɚɜɱɚɧɧɹ ɿɧɨɡɟɦɧɢɯ ɦɨɜ: ɞɟɹɤɿ ɩɿɞɫɭɦɤɢ ɬɚ ɩɟɪɫɩɟɤɬɢɜɢ / ȼ. Ɇɨɲɤɨɜ // ȱɧɨɡɟɦɧɿ ɦɨɜɢ. – 2000. – ʋ 1. –

ɋ. 6–8.
5. ɋɟɪɞɸɤɨɜ ɉ. ɂ. Ⱦɢɞɚɤɬɢɱɟɫɤɢɟ ɜɨɡɦɨɠɧɨɫɬɢ ɞɢɫɬɚɧɬɧɨɝɨ ɨɛɭɱɟɧɢɹ ɢɧɨɫɬɪɚɧɧɵɦ ɹɡɵɤɚɦ // ȱɧɨɡɟɦɧɿ ɦɨɜɢ. – 1997. –

ʋ 3. – ɋ. 22–29.
6. Ʉɚɪɥɨɜɫɶɤɚ Ƚ. ȼ. Ɉɫɧɨɜɧɿ ɟɬɚɩɢ ɪɨɡɜɢɬɤɭ ɦɟɬɨɞɢɤɢ ɜɢɤɥɚɞɚɧɧɹ ɿɧɨɡɟɦɧɢɯ ɦɨɜ ɭ ɜɢɳɿɣ ɲɤɨɥɿ (1975–2000 ɪɪ.) / Ƚ. ȼ. Ʉɚɪ-

ɥɨɜɫɶɤɚ. – URL: http://library.udpu.org.ua/library_¿les / psuh_pedagog_probl_silsk_shkolu/15/visnuk_24.pdf.



174

ɇɚɭɤɨɜɢɣ ɱɚɫɨɩɢɫ ɇɉɍ ɿɦɟɧɿ Ɇ. ɉ. Ⱦɪɚɝɨɦɚɧɨɜɚ

Ʌɿɱɦɚɧ Ʌ. ɘ. Ɏɨɪɦɭɜɚɧɧɹ ɫɢɫɬɟɦɢ ɞɢɫɬɚɧɰɿɣɧɨɝɨ ɧɚɜɱɚɧɧɹ ɭ ɥɿɧɝɜɨɞɢɞɚɤɬɢɰɿ ɜɢɳɨʀ ɲɤɨɥɢ ɍɤɪɚʀɧɢ ɤɿɧɰɹ
20 – ɩɨɱɚɬɤɭ 21 ɫɬɨɥɿɬɬɹ (ɪɟɬɪɨɫɩɟɤɬɢɜɧɢɣ ɚɧɚɥɿɡ)

ɍ ɫɬɚɬɬɿ ɞɨɫɥɿɞɠɭɽɬɶɫɹ ʉɟɧɟɡɚ ɞɢɫɬɚɧɰɿɣɧɢɯ ɮɨɪɦ ɭɞɨɫɤɨɧɚɥɟɧɧɹ ɿɧɲɨɦɨɜɧɨʀ ɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɫɬɭɞɟɧɬɿɜ. Ɂɚɡɧɚ-
ɱɚɽɬɶɫɹ, ɳɨ ɧɚ ɮɨɪɦɭɜɚɧɧɹ ɫɢɫɬɟɦɢ ɞɢɫɬɚɧɰɿɣɧɨɝɨ ɧɚɜɱɚɧɧɹ ɜɩɥɢɜɚɥɢ ɫɨɰɿɚɥɶɧɨ-ɟɤɨɧɨɦɿɱɧɿ ɮɚɤɬɨɪɢ. ɉɨɡɧɚɱɚɽɬɶ-
ɫɹ ɧɨɪɦɚɬɢɜɧɨ-ɩɪɚɜɨɜɢɣ ɫɭɩɪɨɜɿɞ ɞɿɹɥɶɧɨɝɨ ɪɨɡɲɢɪɟɧɧɹ ɞɢɫɬɚɧɰɿɣɧɨʀ ɿɧɲɨɦɨɜɧɨʀ ɩɿɞɝɨɬɨɜɤɢ ɭ ɡɚɤɥɚɞɚɯ ɜɢɳɨʀ ɨɫɜɿ-
ɬɢ ɍɤɪɚʀɧɢ. ɉɿɞɤɪɟɫɥɸɽɬɶɫɹ ɚɤɬɭɚɥɶɧɿɫɬɶ ɩɪɨɛɥɟɦɢ ɿɦɩɥɟɦɟɧɬɚɰɿʀ ɤɨɦɩɟɬɟɧɬɧɿɫɧɨɝɨ ɩɿɞɯɨɞɭ ɜ ɦɨɜɧɿɣ ɩɟɞɚɝɨɝɿɰɿ ɭ
ɡɜ’ɹɡɤɭ ɡ ɪɨɡɜɢɬɤɨɦ ɞɢɫɬɚɧɰɿɣɧɨʀ ɨɫɜɿɬɢ. ɍɤɚɡɭɽɬɶɫɹ ɧɚ ɩɨɝɥɢɛɥɟɧɧɹ ɫɦɢɫɥɨɜɨɝɨ ɨɛɫɹɝɭ ɩɨɧɹɬɬɹ ɞɢɫɬɚɧɰɿɣɧɨʀ ɨɫɜɿɬɢ
ɜ ɩɟɪɿɨɞ ɤɿɧɰɹ 20 – ɩɨɱɚɬɤɭ 21 ɫɬɨɥɿɬɬɹ. Ⱥɧɚɥɿɡɭɸɬɶɫɹ ɞɢɞɚɤɬɢɱɧɿ ɩɟɪɟɜɚɝɢ ɤɨɪɟɫɩɨɧɞɟɧɬɫɶɤɨʀ ɦɨɞɟɥɿ ɦɨɜɧɨʀ ɩɿɞɝɨ-
ɬɨɜɤɢ. ȼɢɹɜɥɹɽɬɶɫɹ ɩɨɪɹɞɨɤ ɩɪɢɫɤɨɪɟɧɨʀ ɟɜɨɥɸɰɿʀ ɜɿɞ ɤɨɪɟɫɩɨɧɞɟɧɬɫɶɤɢɯ ɫɩɨɫɨɛɿɜ ɥɿɧɝɜɿɫɬɢɱɧɨʀ ɫɚɦɨɨɫɜɿɬɢ / ɧɚɜɱɚɧɧɹ
ɞɨ ɩɪɢɣɨɦɿɜ ɿ ɦɟɬɨɞɿɜ ɟɥɟɤɬɪɨɧɧɨʀ ɥɿɧɝɜɨɞɢɞɚɤɬɢɤɢ. Ɋɨɡɝɥɹɞɚɽɬɶɫɹ ɩɪɨɰɟɫ ɜɢɤɨɪɢɫɬɚɧɧɹ ȱɧɬɟɪɧɟɬ-ɪɟɫɭɪɫɿɜ. ɉɪɢɞɿ-
ɥɹɽɬɶɫɹ ɭɜɚɝɚ ɧɟɨɛɯɿɞɧɨɫɬɿ ɫɬɜɨɪɟɧɧɹ ȱɧɬɟɪɧɟɬ-ɡɨɪɿɽɧɬɨɜɚɧɢɯ ɧɚɜɱɚɥɶɧɨ-ɦɟɬɨɞɢɱɧɢɯ ɤɨɦɩɥɟɤɫɿɜ . ɉɪɨɫɬɟɠɭɸɬɶɫɹ
ɩɟɪɫɩɟɤɬɢɜɢ ɝɥɨɛɚɥɿɡɚɰɿʀ ɞɢɫɬɚɧɰɿɣɧɿɣ ɫɬɪɚɬɟɝɿʀ ɥɿɧɝɜɿɫɬɢɱɧɨʀ ɩɿɞɝɨɬɨɜɤɢ.

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɞɢɫɬɚɧɰɿɣɧɚ ɨɫɜɿɬɚ, ɿɧɲɨɦɨɜɧɚ ɤɨɦɩɟɬɟɧɬɧɿɫɬɶ, ɤɨɪɟɫɩɨɧɞɟɧɬɫɶɤɚ ɦɨɜɧɚ ɩɿɞɝɨɬɨɜɤɚ, ɟɥɟɤɬɪɨ-
ɧɧɚ ɥɿɧɝɜɨɞɢɞɚɤɬɢɤɚ, ɧɚɜɱɚɥɶɧɨ-ɦɟɬɨɞɢɱɧɢɣ ɤɨɦɩɥɟɤɫ, ɡɦɿɲɚɧɟ ɧɚɜɱɚɧɧɹ, ɩɨɥɿɩɚɪɚɞɢɝɦɚɥɶɧɢɣ ɩɿɞɯɿɞ.

Ʌɢɱɦɚɧ Ʌ. ɘ. Ɏɨɪɦɢɪɨɜɚɧɢɟ ɫɢɫɬɟɦɵ ɞɢɫɬɚɧɰɢɨɧɧɨɝɨ ɨɛɭɱɟɧɢɹ ɜ ɥɢɧɝɜɨɞɢɞɚɤɬɢɤɟ ɜɵɫɲɟɣ ɲɤɨɥɵ ɍɤɪɚɢɧɵ
ɤɨɧɰɚ 20 – ɧɚɱɚɥɚ 21 ɜɟɤɚ (ɪɟɬɪɨɫɩɟɤɬɢɜɧɵɣ ɚɧɚɥɢɡ)

ȼ ɫɬɚɬɶɟ ɢɫɫɥɟɞɭɟɬɫɹ ɝɟɧɟɡɢɫ ɞɢɫɬɚɧɰɢɨɧɧɵɯ ɮɨɪɦ ɫɨɜɟɪɲɟɧɫɬɜɨɜɚɧɢɹ ɢɧɨɹɡɵɱɧɨɣ ɤɨɦɩɟɬɟɧɬɧɨɫɬɢ ɫɬɭɞɟɧ-
ɬɨɜ. Ɉɬɦɟɱɚɟɬɫɹ, ɱɬɨ ɧɚ ɮɨɪɦɢɪɨɜɚɧɢɟ ɫɢɫɬɟɦɵ ɞɢɫɬɚɧɰɢɨɧɧɨɝɨ ɨɛɭɱɟɧɢɹ ɜɨɡɞɟɣɫɬɜɨɜɚɥɢ ɫɨɰɢɚɥɶɧɨ-ɷɤɨɧɨɦɢɱɟɫɤɢɟ
ɮɚɤɬɨɪɵ. Ɉɛɨɡɧɚɱɚɟɬɫɹ ɧɨɪɦɚɬɢɜɧɨ-ɩɪɚɜɨɜɨɟ ɫɨɩɪɨɜɨɠɞɟɧɢɟ ɞɟɹɬɟɥɶɧɨɝɨ ɪɚɫɲɢɪɟɧɢɹ ɞɢɫɬɚɧɰɢɨɧɧɨɣ ɢɧɨɹɡɵɱɧɨɣ
ɩɨɞɝɨɬɨɜɤɢ ɜ ɜɭɡɚɯ ɍɤɪɚɢɧɵ. ɉɨɞɱɟɪɤɢɜɚɟɬɫɹ ɚɤɬɭɚɥɶɧɨɫɬɶ ɩɪɨɛɥɟɦɵ ɢɦɩɥɟɦɟɧɬɚɰɢɢ ɤɨɦɩɟɬɟɧɬɧɨɫɬɧɨɝɨ ɩɨɞɯɨɞɚ
ɜ ɹɡɵɤɨɜɨɣ ɩɟɞɚɝɨɝɢɤɟ ɜ ɫɜɹɡɢ ɫ ɪɚɡɜɢɬɢɟɦ ɞɢɫɬɚɧɰɢɨɧɧɨɝɨ ɨɛɪɚɡɨɜɚɧɢɹ. ɍɤɚɡɵɜɚɟɬɫɹ ɧɚ ɭɝɥɭɛɥɟɧɢɟ ɫɦɵɫɥɨɜɨɝɨ ɨɛɴ-
ɟɦɚ ɩɨɧɹɬɢɹ ɞɢɫɬɚɧɰɢɨɧɧɨɝɨ ɨɛɪɚɡɨɜɚɧɢɹ ɜ ɩɟɪɢɨɞ ɤɨɧɰɚ 20 – ɧɚɱɚɥɚ 21 ɫɬɨɥɟɬɢɹ. Ⱥɧɚɥɢɡɢɪɭɸɬɫɹ ɞɢɞɚɤɬɢɱɟɫɤɢɟ
ɩɪɟɢɦɭɳɟɫɬɜɚ ɤɨɪɪɟɫɩɨɧɞɟɧɬɫɤɨɣ ɦɨɞɟɥɢ ɹɡɵɤɨɜɨɣ ɩɨɞɝɨɬɨɜɤɢ. ȼɵɹɜɥɹɟɬɫɹ ɩɨɪɹɞɨɤ ɭɫɤɨɪɟɧɧɨɣ ɷɜɨɥɸɰɢɢ ɨɬ ɤɨɪɪɟ-
ɫɩɨɧɞɟɧɬɫɤɢɯ ɫɩɨɫɨɛɨɜ ɥɢɧɝɜɢɫɬɢɱɟɫɤɨɝɨ ɫɚɦɨɨɛɪɚɡɨɜɚɧɢɹ / ɨɛɭɱɟɧɢɹ ɞɨ ɩɪɢɟɦɨɜ ɢ ɦɟɬɨɞɨɜ ɷɥɟɤɬɪɨɧɧɨɣ ɥɢɧɝɜɨɞɢ-
ɞɚɤɬɢɤɢ. Ɋɚɫɫɦɚɬɪɢɜɚɟɬɫɹ ɩɪɨɰɟɫɫ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɂɧɬɟɪɧɟɬ-ɪɟɫɭɪɫɨɜ. ɍɞɟɥɹɟɬɫɹ ɜɧɢɦɚɧɢɟ ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɫɨɡɞɚɧɢɹ
ɂɧɬɟɪɧɟɬ-ɨɪɢɟɧɬɢɪɨɜɚɧɧɵɯ ɭɱɟɛɧɨ-ɦɟɬɨɞɢɱɟɫɤɢɯ ɤɨɦɩɥɟɤɫɨɜ. ɉɪɨɫɥɟɠɢɜɚɸɬɫɹ ɩɟɪɫɩɟɤɬɢɜɵ ɝɥɨɛɚɥɢɡɚɰɢɢ ɞɢɫɬɚɧ-
ɰɢɨɧɧɨɣ ɫɬɪɚɬɟɝɢɢ ɥɢɧɝɜɢɫɬɢɱɟɫɤɨɣ ɩɨɞɝɨɬɨɜɤɢ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɞɢɫɬɚɧɰɢɨɧɧɨɟ ɨɛɪɚɡɨɜɚɧɢɟ, ɢɧɨɹɡɵɱɧɚɹ ɤɨɦɩɟɬɟɧɬɧɨɫɬɶ, ɤɨɪɪɟɫɩɨɧɞɟɧɬɫɤɚɹ ɹɡɵɤɨɜɚɹ ɩɨɞɝɨɬɨɜ-
ɤɚ, ɷɥɟɤɬɪɨɧɧɚɹ ɥɢɧɝɜɨɞɢɞɚɤɬɢɤɚ, ɭɱɟɛɧɨ-ɦɟɬɨɞɢɱɟɫɤɢɣ ɤɨɦɩɥɟɤɫ, ɫɦɟɲɚɧɧɨɟ ɨɛɭɱɟɧɢɟ, ɩɨɥɢɩɚɪɚɞɢɝɦɚɥɶɧɵɣ ɩɨɞɯɨɞ.
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Ʌɭɰɟɧɤɨ Ɉ. ȱ., Ɇɚɦɚɽɜɚ Ʌ. Ɍ., Ʉɪɢɦɨɜɚ Ɍ. Ɇ., ȼɨɪɨɧ ɇ. Ɇ.

ɌȿɈɊȱə ȺɄɌɂȼɇɈɋɌȱ əɄ ɈɋɇɈȼȺ ȾɈɋɅȱȾɀȿɇɇə ȼɂɄɈɊɂɋɌȺɇɇə
ȱɇɎɈɊɆȺɐȱɃɇɈ-ɄɈɆɍɇȱɄȺɐȱɃɇɂɏ ɌȿɏɇɈɅɈȽȱɃ ɍɑɂɌȿɅəɆɂ

ȻȱɈɅɈȽȱȲ ɌȺ ɉɊɂɊɈȾɈɁɇȺȼɋɌȼȺ ɇȺ ɉɊɂɄɅȺȾȱ ɋɍɆɋɖɄɈȲ ɈȻɅȺɋɌȱ

ɉɪɢɣɧɹɬɬɹ ɬɟɨɪɿʀ ɚɤɬɢɜɧɨɫɬɿ ɹɤ ɬɟɨɪɟɬɢɱɧɨʀ ɨɫɧɨɜɢ ɞɚɽ ɡɦɨɝɭ ɨɡɧɚɣɨɦɢɬɢɫɶ ɿɡ ɩɪɨɰɟɫɨɦ ɜɢɤɨɪɢɫɬɚɧɧɹ ɿɧɮɨɪɦɚ-
ɰɿɣɧɨ-ɤɨɦɭɧɿɤɚɰɿɣɧɢɯ ɬɟɯɧɨɥɨɝɿɣ (ȱɄɌ) ɭɱɢɬɟɥɹɦɢ ɛɿɨɥɨɝɿʀ ɬɚ ɩɪɢɪɨɞɨɡɧɚɜɫɬɜɚ, ɬɚ ɡɪɨɡɭɦɿɬɢ, ɹɤ ɜɨɧɢ ɜɢɤɨɪɢɫɬɨɜɭɸɬɶ
ȱɄɌ ɭ ɫɜɨʀɯ ɤɥɚɫɚɯ. Ʉɪɿɦ ɬɨɝɨ, ɡɚɫɬɨɫɭɜɚɧɧɹ ɬɟɨɪɿʀ ɚɤɬɢɜɧɨɫɬɿ ɞɨ ɧɚɜɱɚɥɶɧɨʀ ɩɪɚɤɬɢɤɢ ɦɨɠɟ ɫɩɪɢɹɬɢ ɬɟɯɧɨɥɨɝɿɱɧɿɣ
ɬɜɨɪɱɨɫɬɿ ɬɚ ɫɩɿɜɩɪɚɰɿ ɜɱɢɬɟɥɿɜ ɨɞɢɧ ɡ ɨɞɧɢɦ. Ⱦɟɹɤɿ ɞɨɫɥɿɞɧɢɤɿɜ ɜɢɤɨɪɢɫɬɨɜɭɜɚɥɢ ɰɸ ɬɟɨɪɿɸ ɞɥɹ ɪɨɡɭɦɿɧɧɹ ɩɪɨɰɟɫɿɜ,
ɡɚ ɞɨɩɨɦɨɝɨɸ ɹɤɢɯ ɞɿɹɥɶɧɿɫɬɶ ɮɨɪɦɭɽɬɶɫɹ ɡɚ ɫɜɨʀɦɢ ɪɿɡɧɢɦɢ ɪɿɜɧɹɦɢ ɤɨɧɬɟɤɫɬɿɜ ɭ ɫɢɫɬɟɦɚɯ ɞɿɹɥɶɧɨɫɬɿ. Ȼɿɥɶɲɿɫɬɶ
ɥɿɬɟɪɚɬɭɪɧɢɯ ɞɠɟɪɟɥ ɭɤɚɡɭɸɬɶ ɧɚ ɧɟɨɛɯɿɞɧɿɫɬɶ ɜɱɢɬɟɥɹɦ ɛɿɨɥɨɝɿʀ ɬɚ ɩɪɢɪɨɞɨɡɧɚɜɫɬɜɚ ɡɪɨɡɭɦɿɬɢ ɬɟ, ɹɤ ɬɟɨɪɿɹ ɚɤ-
ɬɢɜɧɨɫɬɿ ɦɨɠɟ ɛɭɬɢ ɩɨɜ’ɹɡɚɧɚ ɡ ɜɢɤɨɪɢɫɬɚɧɧɹɦ ȱɄɌ ɭ ɤɥɚɫɿ. Ɍɟɨɪɿɹ ɚɤɬɢɜɧɨɫɬɿ ɦɨɠɟ ɛɭɬɢ ɜɢɤɨɪɢɫɬɚɧɚ ɞɥɹ ɜɢɜɱɟɧɧɹ
ɬɟɯɧɨɥɨɝɿɱɧɢɯ ɩɢɬɚɧɶ ɭ ɩɪɨɰɟɫɿ ɿɧɬɟɝɪɚɰɿʀ ȱɄɌ ɧɚ ɪɿɜɧɿ ɤɥɚɫɭ. ɍ ɫɜɨɽɦɭ ɞɨɫɥɿɞɠɟɧɧɿ ɦɢ ɜɫɬɚɧɨɜɢɥɢ ɫɿɦ ɤɨɦɩɨɧɟɧɬɿɜ
ɦɨɞɟɥɿ ɬɟɨɪɿʀ ɚɤɬɢɜɧɨɫɬɿ, ɧɟɨɛɯɿɞɧɢɯ ɞɥɹ ɪɨɡɭɦɿɧɧɹ ɜɱɢɬɟɥɹɦɢ ɛɿɨɥɨɝɿʀ ɬɚ ɩɪɢɪɨɞɨɡɧɚɜɫɬɜɚ, ɜɢɤɨɪɢɫɬɚɧɧɹɦ ȱɄɌ ɧɚ
ɭɪɨɤɚɯ ɿɡ ɬɨɱɤɢ ɡɨɪɭ ɬɨɝɨ, ɹɤ ɜɱɢɬɟɥɿ ɞɿɥɹɬɶɫɹ ɪɟɫɭɪɫɚɦɢ ɬɨɳɨ.

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɦɨɞɟɥɶ, ɬɟɨɪɿɹ ɚɤɬɢɜɧɨɫɬɿ, ɜɱɢɬɟɥɶ, ɿɧɮɨɪɦɚɰɿɣɧɨ-ɤɨɦɭɧɿɤɚɰɿɣɧɿ ɬɟɯɧɨɥɨɝɿʀ, ɞɿɹɥɶɧɿɫɬɶ.

ɉɪɨɬɹɝɨɦ ɨɫɬɚɧɧɶɨɝɨ ɞɟɫɹɬɢɥɿɬɬɹ ɜɢɤɨɪɢɫɬɚɧɧɹ ɿɧɮɨɪɦɚɰɿɣɧɨ-ɤɨɦɭɧɿɤɚɰɿɣɧɢɯ ɬɟɯɧɨɥɨɝɿɣ (ɞɚɥɿ – ȱɄɌ) ɜ
ɨɫɜɿɬɿ ɫɬɚɥɨ ɨɛɨɜ’ɹɡɤɨɜɨɸ ɫɤɥɚɞɨɜɨɸ ɧɚɜɱɚɥɶɧɨɝɨ ɩɪɨɰɟɫɭ. ɋɭɱɚɫɧɚ ɭɤɪɚʀɧɫɶɤɚ ɨɫɜɿɬɚ ɩɪɚɰɸɽ ɧɚɞ ɩɨɲɭɤɨɦ
ɦɟɬɨɞɿɜ ɬɚ ɡɚɫɨɛɿɜ ɩɨɛɭɞɨɜɢ ɣ ɩɨɞɚɥɶɲɨɝɨ ɜɩɪɨɜɚɞɠɟɧɧɹ ɬɚɤɢɯ ɨɫɜɿɬɧɿɯ ɩɿɞɯɨɞɿɜ, ɳɨ ɞɨɡɜɨɥɹɬɶ ɦɚɤɫɢɦɚɥɶɧɨ
ɜɪɚɯɨɜɭɜɚɬɢ ɩɫɢɯɨɥɨɝɨ-ɩɟɞɚɝɨɝɿɱɧɿ ɨɫɨɛɥɢɜɨɫɬɿ ɩɪɨɰɟɫɭ ɧɚɜɱɚɧɧɹ ɜ ɫɟɪɟɞɧɿɣ ɬɚ ɜɢɳɿɣ ɲɤɨɥɿ.

ɋɚɦɟ ɨɫɨɛɢɫɬɿɫɬɶ ɭɱɧɹ ɫɬɚɜɢɬɶɫɹ ɜ ɰɟɧɬɪɿ ɧɚɜɱɚɥɶɧɨɝɨ ɩɪɨɰɟɫɭ. Ɉɫɬɚɧɧɽ ɫɬɚɜɢɬɶ ɩɟɪɟɞ ɭɱɢɬɟɥɟɦ ɜɢɦɨɝɭ
ɩɟɪɟɨɫɦɢɫɥɟɧɧɹ ɦɟɬɢ ɿ ɡɚɜɞɚɧɶ ɲɤɿɥɶɧɨʀ ɧɚɜɱɚɥɶɧɨʀ ɞɿɹɥɶɧɨɫɬɿ ɡ ɩɨɡɢɰɿʀ ɲɤɨɥɹɪɿɜ. ȼɢɤɨɪɢɫɬɚɧɧɹ ɪɿɡɧɨɦɚ-
ɧɿɬɧɢɯ ɩɪɟɡɟɧɬɚɰɿɣ ɬɚ ɜɿɞɟɨɦɚɬɟɪɿɚɥɿɜ ɞɨɡɜɨɥɹɽ ɦɚɤɫɢɦɚɥɶɧɨ ɭɪɿɡɧɨɦɚɧɿɬɧɢɬɢ ɧɚɜɱɚɥɶɧɢɣ ɩɪɨɰɟɫ.

ȼɢɤɥɚɞɚɧɧɹ ɛɿɨɥɨɝɿʀ ɜɢɦɚɝɚɽ ɡɦɿɧɢ ɿɫɧɭɸɱɢɯ ɧɚɜɱɚɥɶɧɢɯ ɩɿɞɯɨɞɿɜ. Ɂɦɟɧɲɟɧɧɹ ɤɿɥɶɤɨɫɬɿ ɭɱɧɿɜ, ɳɨ ɨɛɢ-
ɪɚɸɬɶ ɡɨɜɧɿɲɧɽ ɧɟɡɚɥɟɠɧɟ ɨɰɿɧɸɜɚɧɧɹ ɡ ɛɿɨɥɨɝɿʀ, ɽ ɩɿɞɬɜɟɪɞɠɟɧɧɹɦ ɿɫɧɭɸɱɢɯ ɩɪɨɛɥɟɦ. ȼɨɞɧɨɱɚɫ ɫɟɪɟɞ


