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Ʉɨɜɚɥɟɧɤɨ Ⱥ. ɋ. Ɉɪɝɚɧɢɡɚɰɢɹ ɢ ɫɨɞɟɪɠɚɧɢɟ ɩɨɞɝɨɬɨɜɤɢ ɝɢɬɚɪɢɫɬɨɜ ɜ ɭɱɪɟɠɞɟɧɢɹɯ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ
ɍɤɪɚɢɧɵ (ɤɨɧɟɰ ɏɏ ࣓ ɧɚɱɚɥɨ ɏɏ ɫɬ.)

ȼ ɫɬɚɬɶɟ ɨɫɜɟɳɚɟɬɫɹ ɨɪɝɚɧɢɡɚɰɢɹ ɢ ɫɨɞɟɪɠɚɧɢɟ ɩɨɞɝɨɬɨɜɤɢ ɝɢɬɚɪɢɫɬɨɜ ɜ ɭɱɪɟɠɞɟɧɢɹɯ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ
ɍɤɪɚɢɧɵ. ɉɪɨɣɞɹ ɫɥɨɠɧɵɣ ɩɭɬɶ ɬɪɚɧɫɮɨɪɦɚɰɢɢ ɢ ɢɡɦɟɧɟɧɢɣ ɫ ɫɟɪɟɞɢɧɵ ɏɏ ɜɟɤɚ, ɜɵɫɲɟɟ ɨɛɪɚɡɨɜɚɧɢɟ ɢɝɪɚɥɨ ɜɚɠɧɭɸ
ɪɨɥɶ ɜ ɪɚɡɜɢɬɢɢ ɛɭɞɭɳɢɯ ɫɩɟɰɢɚɥɢɫɬɨɜ. Ɋɚɫɫɦɨɬɪɟɧɧɵɣ ɜɪɟɦɟɧɧɨɣ ɩɪɨɦɟɠɭɬɨɤ ɨɬ ɤɨɧɰɚ ɏɏ ɞɨ ɧɚɱɚɥɚ ɏɏI ɜ., ɤɚɤ
ɧɚɢɛɨɥɟɟ ɡɧɚɱɢɦɵɣ ɩɟɪɢɨɞ ɜ ɪɚɡɜɢɬɢɢ ɜɵɫɲɟɝɨ ɝɢɬɚɪɧɨɝɨ ɨɛɪɚɡɨɜɚɧɢɹ. ȼɵɹɜɥɟɧɨ, ɱɬɨ ɩɟɪɜɚɹ ɩɪɨɝɪɚɦɦɚ «ɋɩɟɰɢ-
ɚɥɶɧɵɣ ɤɥɚɫɫ ɲɟɫɬɢɫɬɪɭɧɧɨɣ ɝɢɬɚɪɵ» ɛɵɥɚ ɨɩɭɛɥɢɤɨɜɚɧɚ ɬɨɥɶɤɨ ɜ 1987 ɝ., ɝɞɟ ɫɪɟɞɢ ɞɪɭɝɢɯ ɫɩɟɰɢɚɥɶɧɵɯ ɩɪɟɞɦɟɬɨɜ
ɩɟɪɜɨɫɬɟɩɟɧɧɨɟ ɡɧɚɱɟɧɢɟ ɨɬɜɨɞɢɬɫɹ ɞɢɫɰɢɩɥɢɧɟ «ɋɩɟɰɢɚɥɶɧɵɣ ɤɥɚɫɫ». ɍɤɚɡɚɧɨ, ɱɬɨ ɨɫɧɨɜɧɚɹ ɰɟɥɶ ɩɪɟɞɦɟɬɚ «ɋɩɟɰɢ-
ɚɥɶɧɵɣ ɤɥɚɫɫ» ࣓ ɩɨɞɝɨɬɨɜɤɚ ɜɵɫɨɤɨɤɜɚɥɢɮɢɰɢɪɨɜɚɧɧɵɯ ɝɢɬɚɪɢɫɬɨɜ ɫɨɥɢɫɬɨɜ, ɚɧɫɚɦɛɥɢɫɬɨɜ, ɨɪɤɟɫɬɪɚɧɬɨɜ, ɩɪɟɩɨ-
ɞɚɜɚɬɟɥɟɣ ɦɭɡɵɤɚɥɶɧɵɯ ɭɱɢɥɢɳ ɢ ɞɟɬɫɤɢɯ ɦɭɡɵɤɚɥɶɧɵɯ ɲɤɨɥ. ɋɞɟɥɚɧɨ ɫɪɚɜɧɢɬɟɥɶɧɭɸ ɯɚɪɚɤɬɟɪɢɫɬɢɤɭ ɩɨɞɝɨɬɨɜɤɢ
ɝɢɬɚɪɢɫɬɨɜ ɜ ɩɟɞɚɝɨɝɢɱɟɫɤɢɯ ɜɭɡɚɯ ɢ ɦɭɡɵɤɚɥɶɧɵɯ ɚɤɚɞɟɦɢɹɯ ɧɚ ɨɫɧɨɜɟ ɚɧɚɥɢɡɚ ɭɱɟɛɧɵɯ ɩɥɚɧɨɜ. Ɉɬɦɟɱɟɧɨ, ɱɬɨ ɩɨɞ-
ɝɨɬɨɜɤɚ ɝɢɬɚɪɢɫɬɨɜ ɜ ɩɟɞɚɝɨɝɢɱɟɫɤɢɯ ɜɭɡɚɯ ɩɨ ɫɩɟɰɢɚɥɶɧɨɫɬɢ 025 Ɇɭɡɵɤɚɥɶɧɨɟ ɢɫɤɭɫɫɬɜɨ, ɫɩɟɰɢɚɥɢɡɚɰɢɹ ɢɧɫɬɪɭ-
ɦɟɧɬɚɥɶɧɨɟ ɢɫɩɨɥɧɢɬɟɥɶɫɬɜɨ ɩɨ ɤɨɥɢɱɟɫɬɜɭ ɱɚɫɨɜ ɧɟ ɭɫɬɭɩɚɟɬ ɚɧɚɥɨɝɢɱɧɨɣ ɫɩɟɰɢɚɥɢɡɚɰɢɢ ɜ ɦɭɡɵɤɚɥɶɧɵɯ ɚɤɚɞɟɦɢɹɯ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɜɵɫɲɟɟ ɝɢɬɚɪɧɨɟ ɨɛɪɚɡɨɜɚɧɢɟ, ɨɬɟɱɟɫɬɜɟɧɧɨɟ ɢɧɫɬɪɭɦɟɧɬɚɥɶɧɨɟ ɝɢɬɚɪɧɨɟ ɨɛɪɚɡɨɜɚɧɢɟ, ɜɵɫ-
ɲɢɟ ɭɱɟɛɧɵɟ ɡɚɜɟɞɟɧɢɹ III-IV ɭɪɨɜɧɹ ɚɤɤɪɟɞɢɬɚɰɢɢ, ɨɛɪɚɡɨɜɚɧɢɟ.

Kovalenko A. S. The organization and content of training guitarists in institutions of higher education Ukraine
(the end of the XX – beginning of the XX century)

The article highlights the organization and content of training guitarists in institutions of higher education Ukraine. After
going through a complex path of transformation and change from the middle of the twentieth century, higher education played
an important role in the development of future specialists. The considered time period from the end of the 20th to the beginning
of the 21st century, as the most signi¿cant period in the development of higher guitar education. It was revealed that the ¿rst
program «special class of six-string guitar» was published only in 1987, where among other special subjects, the discipline
«special class» is of primary importance. It is indicated that the main objective of the subject «special class» is the preparation
of highly skilled guitarists of soloists, ensembles, orchestra students, teachers of music schools and children's music schools.
A comparative analysis of the training of guitarists in pedagogical universities and music academies is made on the basis of the
analysis of curricula. It is noted that the training of guitarists in pedagogical universities in the specialty 025 Musical art, the
specialization of instrumental performance by the number of hours is not inferior to similar specialization in music academies.

Key words: higher guitar education, domestic instrumental guitar education, higher educational institutions of III – IV
accreditation level, education.
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DIFFERENTIATED APPROACH TO FOREIGN LANGUAGE LEARNING

The article is devoted to the problem of implementation of diৼerentiated instruction of foreign languages at higher edu-
cational institutions. The authors substantiate the principles of diৼerentiated instruction, as an educational technology, for
training future specialists of technical speciality, forms and means of diৼerentiated instruction, pay attention to some special
features of applying diৼerentiated instruction in technical universities; and characterize teaching methods and ways that can be
used when learning a profession-oriented foreign language. The article points out the diৼerences between the individualization
and diৼerentiation, lists the advantages of the diৼerentiated approach of teaching students of higher educational institutions in
the process of studying a foreign language.

The processes of globalization and European integration, the establishment of international business contacts between
Ukrainian specialists and colleagues from diৼerent countries raises the need of highly skilled professionals who Àuently commu-
nicate in a foreign language. Therefore, the competitiveness of a modern specialist is determined not only by his quali¿cations
in the professional ¿eld, but also by the level of knowledge of a foreign language.

In this regard, the search for ways of increasing the e৽ciency of training in a technical university, where the availability of
multi-level groups is the objective condition of the pedagogical process. Teachers of a foreign language at technical universities
are constantly facing the problem of organizing academic work at a multilevel linguistic training of the ¿rst-year students. Diৼer-
ences in the language training of students lead to the need for diৼerentiated instruction of a foreign language, which allows taking
into account the individual characteristics of students, reveals their potential, develops autonomy and con¿dence in their abilities.

Key words: diৼerentiated instruction, diৼerentiated approach, diৼerentiation, individual approach, educational technology,
teaching methods, profession-oriented foreign language, person-oriented teaching.



130

ɇɚɭɤɨɜɢɣ ɱɚɫɨɩɢɫ ɇɉɍ ɿɦɟɧɿ Ɇ. ɉ. Ⱦɪɚɝɨɦɚɧɨɜɚ

In pedagogical practice, the problem of di൵erentiated instruction is very topical today. Dictated by time require-
ments, there was a need to create a new educational model that is able to maximize students’ development, taking
into account the characteristics of each individual. E൵ective di൵erentiation requires a continuous assessment of
students’ needs and conscious attention to the development of educational materials and assessment of these needs.
Teachers of a foreign language at technical universities often face the problem of organizing the work in multilevel
groups of the ¿rst-year students. Di൵erences in the language training of students lead to the need for di൵erentiated
instruction of a foreign language in classes.

The topic of the di൵erentiated approach to students’ training has been investigated for the last 50 years. The
theory of di൵erentiation was formulated by English philosopher G. Spencer, who borrowed it from biology. Accord-
ing to G. Spenser, di൵erentiation is the general law of the evolution from the simple matter to the complex one.
French sociologist E. Durkheim interpreted di൵erentiation as the law of nature, as a result of the labor division.
He associated this concept with the growth of population density and the intensity of interpersonal and intergroup
contacts. T. Parsons de¿ned di൵erentiation as the process of occurrence of various types of activities, roles, groups
specializing in the performance of certain functions necessary for self-preservation of the social system. I. Unt con-
sidered di൵erentiation as a learning that occurs in groups created on the basis of any features, taking into account
the individual characteristics of students. In these groups, studying should take place according to di൵erent curricula
and programs [1, p. 8]. According to I. Alternate, di൵erentiated instruction is a learning process that involves pro-
found study of the individual characteristics of students, their division into groups by de¿nite characteristics and the
organization of the work of these groups over the implementation of certain educational tasks that contribute to their
mental and moral development [2, p. 7].

Di൵erentiation is determined by M. Artiukhov as the main psycho-pedagogical and organizational-methodical
principle [3, p. 88–109]. Speaking about the di൵erentiation as a system that is the basis of the whole educational
process, he considers di൵erentiated instruction as a set of organizational measures, socio-economical, legal training
spheres that form the status of an educational institution and di൵erentiated approach as a technology of an individual
approach to students in order to determine their level and abilities, their professional orientation, the greatest disclo-
sure of each person at all stages of study. V. Zagviazinsky believes that a di൵erentiated approach is an approach of a
teacher to di൵erent groups of students or to an individual student consisting in organizing di൵erent content, volume,
complexity, and methods of educational work [4, p. 17].

The point of view of some scholars is the identical sense of “individualization”and “di൵erentiation” in learning.
Some researchers of di൵erentiated instruction (I. Cheredov, M. Aliiev) de¿ne an individual approach as a principle
of teaching, and a di൵erentiated approach – as a form of organization of the educational process, which presents
certain conditions for the implementation of the abovementioned principle [2, p. 132].

E. Golant uses the term “individualization”, when he divides the team into groups with similar levels of knowl-
edge [5, p. 52–88]. Almost all researchers use the term “di൵erentiation” for this form of training.

The concept of di൵erentiation in pedagogy has many di൵erent de¿nitions. For example, E. Golant uses the terms
of individualization and di൵erentiation in one sense.

In the pedagogical encyclopedia, the individualization of learning is de¿ned as an organization of the educational
process taking into account the individual characteristics of students, which allows to create optimal conditions for
realizing the potential of each person. A di൵erentiation is a form of organization of students’ educational activity,
which takes into account their skills, interests and abilities [6, p. 276–359].

M. Quintilian, M. Montaigne, J. Comenius, J. Russo, K. Ushinsky, P. Cappetrev studied the topic of individual
peculiarities during the educational process. Today this issue is increasingly emerging because modern teaching
methods consider the particularities of students, who are di൵erent from each other. This problem ¿nds an explana-
tion in the pedagogical theory and is called “The Principle of an Individual Approach”. The greatest contribution
into development of this issue was made by V. Merlin, A. Budarnyi, A. Kirsanov and I. Unt.

The purpose of the study. The purpose of this article is to consider the possibility of using di൵erentiated instruc-
tion as one of the active methods of teaching a profession-oriented foreign language for future specialists, to identify
the stages of work in the process of di൵erentiated instruction and to indicate its advantages and disadvantages.

Speaking about the di൵erences of individualization and di൵erentiation, it must be mentioned that the ¿rst
concept refers to a personality, a list of speci¿c characteristics of students. The term “di൵erentiation” means
the distribution of the components of the educational process, depending on the collective, typical (social-ped-
agogical and social-psychological) characteristics of students. A di൵erentiated approach is a signi¿cant method
of implementing individualization of the teaching process. Improving methods and forms of organization of the
educational process in modern higher schools in order to give students fundamental knowledge, it is necessary
to take into account the peculiarities of students during studying, to develop the abilities of each person, to
worry about interests of each person.

The di൵erentiated teaching method is in some way an individual approach to studying in groups created by the
common individual psychological features that are important in the educational process: according to certain qual-
ities, skills, attachments, preferences of students, etc.

A di൵erentiated approach plays a connecting role between general occupations with the whole team and indi-
vidual work with each student. The implementation of a di൵erentiated approach helps to develop situational games,
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contests, interest groups, to create special didactic situations that help identify students’ abilities. An integral cir-
cumstance of the di൵erentiated approach is the study of interpersonal relations. A di൵erentiated approach a൵ects the
relationship between a personality and a group, a group and a team. The e൵ectiveness of the di൵erentiated approach
depends on the creative environment, the cooperation of students.

In order to implement a di൵erentiated approach, the technology of multilevel teaching and the method of lan-
guage situations are introduced in foreign language classes. When creating multilevel tasks it is necessary to ¿nd out
the issues with the detailed content of the instruction, as well as to formulate speci¿c requirements for knowledge,
skills and abilities for each section and themes of the program.

Multi-level tasks make the teaching process di൵erentiated according to students’ abilities. Thanks to such stud-
ying, students get a lot of freedom.

Nowadays, a di൵erentiated approach is considered more broadly: there is not only di൵erentiation of knowledge
by the level of complexity, but also di൵erentiation of the circumstances of tasks accomplishment, and forms of
control of its implementation.

Di൵erentiated instruction determines organizational forms, within which students study to the extent of their
capabilities, overcoming the rather di൶cult tasks.

In order to get a positive result in the classroom, a teacher needs to create a positive emotional mood for inter-
action with students, use knowledge that enables students to choose the type and form of the material (verbal,
graphic, etc). It is necessary to discuss what students like or dislike and why.

Creating the atmosphere in the educational process, it is necessary to take into account the unequal properties
and abilities of students, di൵erent professional preferences. There may be di൵erent level of training: general edu-
cation and pro¿le, focused on the chosen profession. Therefore, it is an individual approach in a person-oriented
teaching method that shapes the circumstances that will a൵ect the results of study.

A person-oriented method in teaching foreign languages a൵ects the choice of teaching technologies. The group
work on di൵erent texts, which allows each member of the group to do a lot of work. For example, while reading a
text the ¿rst student whispers it, the second one – allocates unfamiliar words, the third one – looks for their meaning
in the dictionary, the fourth one – translates the parts di൶cult to understanding, etc. Such interaction con¿gures stu-
dents for real communication with other groups that read other texts, positively a൵ects the development of language
activity, improves teaching and communication skills. The practical direction in studying a foreign language ful¿lls
the project method, which allows the language activity to contact with other types of activities, takes into account
the opportunities and requirements of students.

A person-oriented method in the study of a foreign language provides an opportunity to help students in
self-knowledge, self-development and self-realization of each person, to form a unique individuality. Using this
method, the teacher accumulates the experience of preparing and implementing multilevel tasks and analyzing
certain results. Self-examination of the classroom has a positive e൵ect on the awareness of the main ideas, the prin-
ciples of a multi-level approach, and the improvement of professional skills. We must remember that it is not easy
to teach a foreign language students who think and consider in their native language and not in a foreign language.

The technology of di൵erentiated instruction is built on the base of the principle of di൵erentiation of training.
It is a combination of means and teaching methods that cover a certain part of the educational process. One of
these methods is the technology of level di൵erentiation. It is required to pay attention to the orientation of teaching
everyone at the level of his peculiarities and abilities, adapting instruction to the characteristics of di൵erent groups
of students [7, p. 80].

Introducing a di൵erentiated approach, we pay the greatest attention to the internal division (di൵erentiation),
which can be manifested in three forms of classroom work: frontal, group and individual one. A di൵erentiated
approach in the educational process outlines a di൵erent level of tasks, where the content and complexity of the same
task varies, depending on the possession of the basic level of knowledge in accordance with the requirements to the
educational standard for the content-based mastering of the instruction material.

Consequently, the introduction of a di൵erentiated approach in the teaching of English requires the use of dif-
ferentiated instruction technology, that is, multilevel instruction with subsequent multi-level control. The issues of
improving the quality of the students’ progress and level of education were and remain the main ones in modern
teaching methods of a foreign language.

A di൵erentiated approach to teaching a foreign language can be de¿ned as the creation of a process in which
the individual characteristics of each student are taken into account during the formation of educational activities
in classes. Thus, it is possible to divide students into groups of di൵erent levels, where Group I will include talented
students who can easily cope with tasks. As it was mentioned above, individualization of educational work takes
place in three forms: frontal, group and independent.

In the frontal work a teacher orally teaches texts of di൵erent complexity, creates a learning conversation. During
such work the teacher makes students create a problem and demonstrate their knowledge beyond the program.

The group work gets students to cooperate. Students are divided into several groups according to preferences or
abilities, so the tasks are changed according to the level of language pro¿ciency of group members.

During the individual work students are given tasks and recommendations for their implementation. The work is
carried out without the direct involvement of the teacher, but he/ she controls the process. So, the individualization
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of the educational process is carried out in conditions of the classroom work and involves a reasonable combination
of frontal, group and individual forms of work.

The mentioned forms of individualization and di൵erentiation give an opportunity to improve the psychologi-
cal atmosphere in the classroom. So, frontal work a൵ects positively on the interaction of students. It increases the
activity of each student. In the group work there is a modi¿cation of the content and ways of submitting informa-
tion, assisting each student. The individual work allows di൵erentiating the level of complexity of tasks. It helps to
increase the volume of individual work, having spent less time to perform the corresponding tasks.

Group II includes students who have a su൶cient knowledge of a foreign language, but who have di൶culty in
performing certain tasks.

Group III are students who have di൶culties in mastering a subject.
A di൵erentiated approach to testing the knowledge of the material in a foreign language is closely linked with

personal-oriented instruction, which reveals the individual characteristics of each student.
However, despite the development of di൵erent forms of di൵erentiated instruction, one of the priority issues is the

question of studying the student as a person, which is formed during the educational process.
Studying individual subjects, students acquire knowledge and develop mentally, study to organize their work

on the mastering of knowledge. Di൵erentiated instruction should allow reveal students individual peculiarities. The
teacher can create corrective programs, plan clear aims of student development, not only teach and control them.

In the process of performing this work, the teacher must have appropriate methods in the teaching process, dif-
ferentiate each student according to his genuine academic achievement and know the process of his study. Studying
the progress of the students’ tasks gives possibility to examine what content the student mastered and what tools
were used in the course of the tasks. It is possible to research how accurate these tools and methods are to de¿ne
the special students approach to mastering their tasks. Students’ autonomy is determined in the teaching methods,
which depends on the e൵ects of didactic methods, and on the students’ personal experience of studying the material.

Today, the study and application of methods for studying the material, the variability of methods and forms of
its discovery is not given su൶cient attention. Generally, the ¿nal result of the work should be in accordance with a
certain standard, must be one for all students (read aloud, write down words, tell the text of the textbook).

Studying the individuality of students is important to evaluate not only the ¿nal result of his study, but also the
process of studying. The research of the process of mastering knowledge can show the teacher those techniques of
educational process, which were used by students, mastering the material. These methods are always individual.

The de¿nition and correction of teaching methods that guarantee the acquisition of knowledge require a system
of certain criteria: awareness of students; their ability to apply logical ways of obtaining and using knowledge; the
formation of certain mental characteristics.

Mastering can be individualized only when it is assigned to a group of students or individual students according
to their special skills. It includes:

1. Tasks focused on the level of knowledge, skills and abilities of students, some of which are aimed at eliminat-
ing gaps (individualized di൵erentiated homework, personal training sessions); others – based on previous knowl-
edge (small messages from individual students).

2. Tasks focused on the general and individual properties of students (depending on the rate of studying). It is
worthwhile to give less exercises of a generalizing character and more tasks of complicated character for more
successful students. These tasks will require the higher activity and creativity from students while performing them.

3. Tasks that reveal the cognitive interests of students (reading additional literature, using Internet resources,
preparing and protecting presentations, projects).

4. Tasks that are mandatory for performance:
– tasks given by the teacher: exercises with cards (the size and context of the task is determined, variations are

allowed only in the form of the ful¿llment);
– alternative or selective tasks (to make a report, etc.)
Studying the peculiarities and skills of students, learning abilities, and considering opportunities for developing

these abilities should be a starting point in a di൵erentiated approach to studying a foreign language. The solution
of this issue is possible only in the context of modernization of the entire system of continuous education, as well
as changes in its orientation – the orientation towards the formation of each student’s personality, with his special
needs, life values, di൵ering in individual abilities, talent, and educational interests.

The necessity of introducing a di൵erentiated approach to the educational practice of a technical university is
explained by the following factors:

1) Current requirements for specialists include a fairly large amount of educational information from a for-
eign language for forming their foreign language communicative competence as a component of professional
competence.

2) The presence of di൵erent levels of knowledge of a foreign language among students within one group due to
the following factors: individual abilities of students to study a foreign language, di൵erent levels of teaching a foreign
language while studying in school, individual peculiarities of a student, absence of compulsory examination from for-
eign the language Such di൵erentiation of students by the levels of knowledge of a foreign language is further deepened
when they are divided into groups or subgroups, without taking into account actual language pro¿ciency.
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Ʉɨɜɚɥɟɧɤɨ Ɉ. Ɉ., Ʉɨɧɨɩɥɹɧɢɤ Ʌ. Ɇ. Ⱦɢɮɟɪɟɧɰɿɣɨɜɚɧɢɣ ɩɿɞɯɿɞ ɭ ɧɚɜɱɚɧɧɿ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ
ɋɬɚɬɬɹ ɩɪɢɫɜɹɱɟɧɚ ɡɞɿɣɫɧɟɧɧɸ ɞɢɮɟɪɟɧɰɿɣɨɜɚɧɨɝɨ ɧɚɜɱɚɧɧɹ ɿɧɨɡɟɦɧɢɯ ɦɨɜ ɭ ɜɢɳɢɯ ɧɚɜɱɚɥɶɧɢɯ ɡɚɤɥɚɞɚɯ. Ⱥɜɬɨɪ

ɨɛʉɪɭɧɬɨɜɭɽ ɩɪɢɧɰɢɩɢ ɞɢɮɟɪɟɧɰɿɣɨɜɚɧɨɝɨ ɧɚɜɱɚɧɧɹ ɹɤ ɧɚɜɱɚɥɶɧɨʀ ɬɟɯɧɨɥɨɝɿʀ ɞɥɹ ɩɿɞɝɨɬɨɜɤɢ ɦɚɣɛɭɬɧɿɯ ɮɚɯɿɜɰɿɜ ɬɟɯ-
ɧɿɱɧɢɯ ɫɩɟɰɿɚɥɶɧɨɫɬɟɣ; ɮɨɪɦɢ ɿ ɡɚɫɨɛɢ ɞɢɮɟɪɟɧɰɿɣɨɜɚɧɨɝɨ ɧɚɜɱɚɧɧɹ; ɡɜɟɪɬɚɽ ɭɜɚɝɭ ɧɚ ɞɟɹɤɿ ɨɫɨɛɥɢɜɨɫɬɿ ɡɚɫɬɨɫɭɜɚɧɧɹ
ɞɢɮɟɪɟɧɰɿɣɨɜɚɧɨɝɨ ɧɚɜɱɚɧɧɹ ɞɥɹ ɫɬɭɞɟɧɬɿɜ ɬɟɯɧɿɱɧɢɯ ɫɩɟɰɿɚɥɶɧɨɫɬɟɣ; ɯɚɪɚɤɬɟɪɢɡɭɽ ɦɟɬɨɞɢ ɬɚ ɫɩɨɫɨɛɢ ɧɚɜɱɚɧɧɹ, ɹɤɿ
ɦɨɠɭɬɶ ɛɭɬɢ ɜɢɤɨɪɢɫɬɚɧɿ ɩɪɢ ɜɢɜɱɟɧɧɿ ɩɪɨɮɟɫɿɣɧɨ-ɨɪɿɽɧɬɨɜɚɧɨʀ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ. ɍ ɫɬɚɬɬɿ ɜɤɚɡɭɽɬɶɫɹ ɧɚ ɜɿɞɦɿɧɧɿɫɬɶ
ɦɿɠ ɿɧɞɢɜɿɞɭɚɥɿɡɚɰɿɽɸ ɬɚ ɞɢɮɟɪɟɧɰɿɚɰɿɽɸ, ɩɟɪɟɪɚɯɨɜɚɧɨ ɩɟɪɟɜɚɝɢ ɪɿɡɧɨɦɚɧɿɬɧɨɝɨ ɩɿɞɯɨɞɭ ɜ ɧɚɜɱɚɧɧɿ ɞɥɹ ɫɬɭɞɟɧɬɿɜ ɬɚ
ɜɢɤɥɚɞɚɱɿɜ ɜɢɳɢɯ ɧɚɜɱɚɥɶɧɢɯ ɡɚɤɥɚɞɿɜ ɭ ɩɪɨɰɟɫɿ ɜɢɜɱɟɧɧɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ.

ɉɪɨɰɟɫɢ ɝɥɨɛɚɥɿɡɚɰɿʀ ɬɚ ɽɜɪɨɩɟɣɫɶɤɨʀ ɿɧɬɟɝɪɚɰɿʀ, ɜɫɬɚɧɨɜɥɟɧɧɹ ɦɿɠɧɚɪɨɞɧɢɯ ɞɿɥɨɜɢɯ ɤɨɧɬɚɤɬɿɜ ɦɿɠ ɭɤɪɚʀɧɫɶɤɢɦɢ
ɮɚɯɿɜɰɹɦɢ ɬɚ ɤɨɥɟɝɚɦɢ ɡ ɪɿɡɧɢɯ ɤɪɚʀɧ ɩɿɞɜɢɳɭɸɬɶ ɩɨɬɪɟɛɭ ɜɢɫɨɤɨɤɜɚɥɿɮɿɤɨɜɚɧɢɯ ɮɚɯɿɜɰɿɜ, ɹɤɿ ɜɿɥɶɧɨ ɫɩɿɥɤɭɸɬɶɫɹ ɿɧɨ-
ɡɟɦɧɨɸ ɦɨɜɨɸ. Ɍɨɦɭ ɤɨɧɤɭɪɟɧɬɨɫɩɪɨɦɨɠɧɿɫɬɶ ɫɭɱɚɫɧɨɝɨ ɫɩɟɰɿɚɥɿɫɬɚ ɜɢɡɧɚɱɚɽɬɶɫɹ ɧɟ ɬɿɥɶɤɢ ɣɨɝɨ ɤɜɚɥɿɮɿɤɚɰɿɽɸ ɜ
ɩɪɨɮɟɫɿɣɧɿɣ ɫɮɟɪɿ, ɚ ɣ ɪɿɜɧɟɦ ɡɧɚɧɶ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ.

Ɍɨɦɭ ɩɨɲɭɤ ɲɥɹɯɿɜ ɩɿɞɜɢɳɟɧɧɹ ɟɮɟɤɬɢɜɧɨɫɬɿ ɧɚɜɱɚɧɧɹ ɜ ɬɟɯɧɿɱɧɨɦɭ ɭɧɿɜɟɪɫɢɬɟɬɿ, ɞɟ ɨɛ’ɽɤɬɢɜɧɨɸ ɭɦɨɜɨɸ ɩɟɞɚɝɨ-
ɝɿɱɧɨɝɨ ɩɪɨɰɟɫɭ ɽ ɧɚɹɜɧɿɫɬɶ ɛɚɝɚɬɨɪɿɜɧɟɜɢɯ ɝɪɭɩ. ȼɢɤɥɚɞɚɱɿ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɜ ɬɟɯɧɿɱɧɢɯ ɭɧɿɜɟɪɫɢɬɟɬɚɯ ɩɨɫɬɿɣɧɨ ɫɬɢ-
ɤɚɸɬɶɫɹ ɡ ɩɪɨɛɥɟɦɨɸ ɨɪɝɚɧɿɡɚɰɿʀ ɧɚɜɱɚɥɶɧɨʀ ɪɨɛɨɬɢ, ɜɢɤɨɪɢɫɬɨɜɭɸɱɢ ɛɚɝɚɬɨɪɿɜɧɟɜɟ ɧɚɜɱɚɧɧɹ ɞɥɹ ɫɬɭɞɟɧɬɿɜ ɩɟɪɲɨɝɨ
ɤɭɪɫɭ. ȼɿɞɦɿɧɧɨɫɬɿ ɜ ɧɚɜɱɚɧɧɿ ɫɬɭɞɟɧɬɿɜ ɬɟɯɧɿɱɧɢɯ ɫɩɟɰɿɚɥɶɧɨɫɬɟɣ ɩɪɢɡɜɨɞɹɬɶ ɞɨ ɧɟɨɛɯɿɞɧɨɫɬɿ ɞɢɮɟɪɟɧɰɿɣɨɜɚɧɨɝɨ
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ɇɚɭɤɨɜɢɣ ɱɚɫɨɩɢɫ ɇɉɍ ɿɦɟɧɿ Ɇ. ɉ. Ⱦɪɚɝɨɦɚɧɨɜɚ

ɧɚɜɱɚɧɧɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ, ɳɨ ɞɨɡɜɨɥɹɽ ɜɪɚɯɨɜɭɜɚɬɢ ɿɧɞɢɜɿɞɭɚɥɶɧɿ ɨɫɨɛɥɢɜɨɫɬɿ ɫɬɭɞɟɧɬɿɜ, ɜɢɹɜɥɹɽ ʀɯɧɿɣ ɩɨɬɟɧɰɿɚɥ, ɪɨɡ-
ɜɢɜɚɽ ɫɚɦɨɫɬɿɣɧɿɫɬɶ ɬɚ ɜɩɟɜɧɟɧɿɫɬɶ ɭ ɫɜɨʀɯ ɡɞɿɛɧɨɫɬɹɯ.

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɞɢɮɟɪɟɧɰɿɣɨɜɚɧɟ ɧɚɜɱɚɧɧɹ, ɞɢɮɟɪɟɧɰɿɣɨɜɚɧɢɣ ɩɿɞɯɿɞ, ɿɧɞɢɜɿɞɭɚɥɶɧɢɣ ɩɿɞɯɿɞ, ɞɢɮɟɪɟɧɰɿɚɰɿɹ, ɨɫɜɿɬɧɿ
ɬɟɯɧɨɥɨɝɿʀ, ɦɟɬɨɞɢ ɧɚɜɱɚɧɧɹ, ɩɪɨɮɟɫɿɣɧɨ-ɡɨɪɿɽɧɬɨɜɚɧɚ ɿɧɨɡɟɦɧɚ ɦɨɜɚ, ɨɫɨɛɢɫɬɿɫɧɨ-ɡɨɪɿɽɧɬɨɜɚɧɟ ɧɚɜɱɚɧɧɹ.

Ʉɨɜɚɥɟɧɤɨ Ɉ. Ⱥ., Ʉɨɧɨɩɥɹɧɢɤ Ʌ. ɇ. Ⱦɢɮɮɟɪɟɧɰɢɚɥɶɧɵɣ ɩɨɞɯɨɞ ɜ ɨɛɭɱɟɧɢɢ ɢɧɨɫɬɪɚɧɧɨɦɭ ɹɡɵɤɭ
ɋɬɚɬɶɹ ɩɨɫɜɹɳɟɧɚ ɪɟɚɥɢɡɚɰɢɢ ɞɢɮɮɟɪɟɧɰɢɪɨɜɚɧɧɨɝɨ ɨɛɭɱɟɧɢɹ ɢɧɨɫɬɪɚɧɧɵɦ ɹɡɵɤɚɦ ɜ ɜɵɫɲɢɯ ɭɱɟɛɧɵɯ ɡɚɜɟɞɟɧɢɹɯ.

Ⱥɜɬɨɪ ɨɛɨɫɧɨɜɵɜɚɟɬ ɩɪɢɧɰɢɩɵ ɞɢɮɮɟɪɟɧɰɢɚɥɶɧɨɝɨ ɨɛɭɱɟɧɢɹ ɤɚɤ ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɣ ɬɟɯɧɨɥɨɝɢɢ ɞɥɹ ɨɛɭɱɟɧɢɹ ɛɭɞɭɳɢɯ
ɫɩɟɰɢɚɥɢɫɬɨɜ ɬɟɯɧɢɱɟɫɤɨɣ ɫɩɟɰɢɚɥɶɧɨɫɬɢ; ɮɨɪɦɵ ɢ ɫɪɟɞɫɬɜɚ ɞɢɮɮɟɪɟɧɰɢɪɨɜɚɧɧɨɝɨ ɨɛɭɱɟɧɢɹ; ɨɛɪɚɳɚɟɬ ɜɧɢɦɚɧɢɟ
ɧɚ ɧɟɤɨɬɨɪɵɟ ɨɫɨɛɟɧɧɨɫɬɢ ɩɪɢɦɟɧɟɧɢɹ ɞɢɮɮɟɪɟɧɰɢɪɨɜɚɧɧɨɝɨ ɨɛɭɱɟɧɢɹ ɞɥɹ ɫɬɭɞɟɧɬɨɜ ɬɟɯɧɢɱɟɫɤɢɯ ɫɩɟɰɢɚɥɶɧɨɫɬɟɣ;
ɯɚɪɚɤɬɟɪɢɡɭɟɬ ɦɟɬɨɞɵ ɨɛɭɱɟɧɢɹ ɢ ɫɩɨɫɨɛɵ, ɤɨɬɨɪɵɟ ɦɨɝɭɬ ɛɵɬɶ ɢɫɩɨɥɶɡɨɜɚɧɵ ɩɪɢ ɢɡɭɱɟɧɢɢ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨ-ɨɪɢ-
ɟɧɬɢɪɨɜɚɧɧɨɝɨ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ. ȼ ɫɬɚɬɶɟ ɭɤɚɡɚɧɵ ɪɚɡɥɢɱɢɹ ɦɟɠɞɭ ɢɧɞɢɜɢɞɭɚɥɢɡɚɰɢɟɣ ɢ ɞɢɮɮɟɪɟɧɰɢɚɰɢɟɣ, ɩɟɪɟ-
ɱɢɫɥɟɧɵ ɩɪɟɢɦɭɳɟɫɬɜɚ ɪɚɡɥɢɱɧɨɝɨ ɩɨɞɯɨɞɚ ɤ ɩɪɟɩɨɞɚɜɚɧɢɸ ɞɥɹ ɫɬɭɞɟɧɬɨɜ ɢ ɩɪɟɩɨɞɚɜɚɬɟɥɟɣ ɜɵɫɲɢɯ ɭɱɟɛɧɵɯ ɡɚɜɟɞɟ-
ɧɢɣ ɜ ɩɪɨɰɟɫɫɟ ɢɡɭɱɟɧɢɹ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ.

ɉɪɨɰɟɫɫɵ ɝɥɨɛɚɥɢɡɚɰɢɢ ɢ ɟɜɪɨɩɟɣɫɤɨɣ ɢɧɬɟɝɪɚɰɢɢ, ɭɫɬɚɧɨɜɥɟɧɢɟ ɦɟɠɞɭɧɚɪɨɞɧɵɯ ɞɟɥɨɜɵɯ ɤɨɧɬɚɤɬɨɜ ɦɟɠɞɭ ɭɤɪɚɢɧ-
ɫɤɢɦɢ ɫɩɟɰɢɚɥɢɫɬɚɦɢ ɢ ɤɨɥɥɟɝɚɦɢ ɢɡ ɪɚɡɧɵɯ ɫɬɪɚɧ ɩɨɞɧɢɦɚɸɬ ɩɨɬɪɟɛɧɨɫɬɶ ɜ ɜɵɫɨɤɨɤɜɚɥɢɮɢɰɢɪɨɜɚɧɧɵɯ ɩɪɨɮɟɫɫɢɨɧɚ-
ɥɚɯ, ɤɨɬɨɪɵɟ ɫɜɨɛɨɞɧɨ ɨɛɳɚɸɬɫɹ ɧɚ ɢɧɨɫɬɪɚɧɧɨɦ ɹɡɵɤɟ. ɉɨɷɬɨɦɭ ɤɨɧɤɭɪɟɧɬɨɫɩɨɫɨɛɧɨɫɬɶ ɫɨɜɪɟɦɟɧɧɨɝɨ ɫɩɟɰɢɚɥɢɫɬɚ
ɨɩɪɟɞɟɥɹɟɬɫɹ ɧɟ ɬɨɥɶɤɨ ɟɝɨ ɤɜɚɥɢɮɢɤɚɰɢɟɣ ɜ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨɣ ɫɮɟɪɟ, ɧɨ ɢ ɭɪɨɜɧɟɦ ɡɧɚɧɢɹ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ.

ȼ ɫɜɹɡɢ ɫ ɷɬɢɦ ɜɟɞɟɬɫɹ ɩɨɢɫɤ ɩɭɬɟɣ ɩɨɜɵɲɟɧɢɹ ɷɮɮɟɤɬɢɜɧɨɫɬɢ ɨɛɭɱɟɧɢɹ ɜ ɬɟɯɧɢɱɟɫɤɨɦ ɭɧɢɜɟɪɫɢɬɟɬɟ, ɝɞɟ ɨɛɴɟɤɬɢɜ-
ɧɵɦ ɭɫɥɨɜɢɟɦ ɩɟɞɚɝɨɝɢɱɟɫɤɨɝɨ ɩɪɨɰɟɫɫɚ ɹɜɥɹɟɬɫɹ ɧɚɥɢɱɢɟ ɦɧɨɝɨɭɪɨɜɧɟɜɵɯ ɝɪɭɩɩ. ɉɪɟɩɨɞɚɜɚɬɟɥɢ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ ɜ
ɬɟɯɧɢɱɟɫɤɢɯ ɭɧɢɜɟɪɫɢɬɟɬɚɯ ɩɨɫɬɨɹɧɧɨ ɫɬɚɥɤɢɜɚɸɬɫɹ ɫ ɩɪɨɛɥɟɦɨɣ ɨɪɝɚɧɢɡɚɰɢɢ ɭɱɟɛɧɨɣ ɪɚɛɨɬɵ ɧɚ ɦɧɨɝɨɭɪɨɜɧɟɜɨɦ ɥɢɧɝ-
ɜɢɫɬɢɱɟɫɤɨɦ ɨɛɭɱɟɧɢɢ ɜ ɬɟɱɟɧɢɟ ɩɟɪɜɨɝɨ ɝɨɞɚ ɨɛɭɱɟɧɢɹ ɫɬɭɞɟɧɬɨɜ. Ɋɚɡɥɢɱɢɹ ɜ ɹɡɵɤɨɜɨɣ ɩɨɞɝɨɬɨɜɤɟ ɫɬɭɞɟɧɬɨɜ ɩɪɢɜɨɞɹɬ
ɤ ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɞɢɮɮɟɪɟɧɰɢɪɨɜɚɧɧɨɝɨ ɨɛɭɱɟɧɢɹ ɢɧɨɫɬɪɚɧɧɨɦɭ ɹɡɵɤɭ, ɤɨɬɨɪɵɣ ɩɨɡɜɨɥɹɟɬ ɭɱɢɬɵɜɚɬɶ ɢɧɞɢɜɢɞɭɚɥɶɧɵɟ
ɨɫɨɛɟɧɧɨɫɬɢ ɭɱɚɳɢɯɫɹ, ɪɚɫɤɪɵɜɚɟɬ ɢɯ ɩɨɬɟɧɰɢɚɥ, ɪɚɡɜɢɜɚɟɬ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɫɬɶ ɢ ɭɜɟɪɟɧɧɨɫɬɶ ɜ ɫɜɨɢɯ ɫɩɨɫɨɛɧɨɫɬɹɯ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɞɢɮɮɟɪɟɧɰɢɪɨɜɚɧɧɨɟ ɨɛɭɱɟɧɢɟ, ɞɢɮɮɟɪɟɧɰɢɪɨɜɚɧɧɵɣ ɩɨɞɯɨɞ, ɞɢɮɮɟɪɟɧɰɢɚɰɢɹ, ɢɧɞɢɜɢɞɭɚɥɶɧɵɣ
ɩɨɞɯɨɞ, ɨɛɪɚɡɨɜɚɬɟɥɶɧɵɟ ɬɟɯɧɨɥɨɝɢɢ, ɦɟɬɨɞɵ ɨɛɭɱɟɧɢɹ, ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨ-ɨɪɢɟɧɬɢɪɨɜɚɧɧɵɣ ɢɧɨɫɬɪɚɧɧɵɣ ɹɡɵɤ, ɥɢɱ-
ɧɨɫɬɧɵɣ ɩɨɞɯɨɞ ɨɛɭɱɟɧɢɹ.
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Ʉɨɜɬɭɧ Ɉ. Ɇ.

ȾȿɈɇɌɈɅɈȽȱɑɇɂɃ ɉȱȾɏȱȾ ɌȺ ɃɈȽɈ ɊɈɅɖ ɍ ɎɈɊɆɍȼȺɇɇȱ
ɋȼȱɌɈȽɅəȾɇɈȲ ɄɍɅɖɌɍɊɂ ɆȺɃȻɍɌɇȱɏ ɆȿȾɂɑɇɂɏ ɋȿɋɌȿɊ

ɍ ɫɬɚɬɬɿ ɡɞɿɣɫɧɟɧɨ ɟɤɫɩɥɿɤɚɰɿɸ ɞɟɨɧɬɨɥɨɝɿʀ ɹɤ ɫɤɥɚɞɧɢɤɚ ɟɬɢɱɧɨɝɨ ɜɱɟɧɧɹ, ɳɨ ɡɭɦɨɜɥɸɽ ɨɫɦɢɫɥɟɧɧɹ ɦɨɪɚɥɶɧɢɯ ɡɚ-
ɫɚɞ ɥɸɞɫɶɤɨɝɨ ɿɫɧɭɜɚɧɧɹ ɤɪɿɡɶ ɩɪɢɡɦɭ ɮɟɧɨɦɟɧɿɜ ɨɛɨɜ’ɹɡɤɭ, ɿɦɩɟɪɚɬɢɜɧɨɫɬɿ, ɤɚɬɟɝɨɪɢɱɧɨɫɬɿ ɬɚ ɨɪɿɽɧɬɚɰɿʀ ɧɚ ɧɚɥɟɠɧɟ.

ɍ ɤɨɧɬɟɤɫɬɿ ɬɟɨɪɟɬɢɱɧɨɝɨ ɚɧɚɥɿɡɭ ɜɿɬɱɢɡɧɹɧɢɯ ɬɚ ɡɚɪɭɛɿɠɧɢɯ ɞɨɫɥɿɞɠɟɧɶ ɟɬɢɤɨ-ɞɟɨɧɬɨɥɨɝɿɱɧɢɯ ɪɟɝɥɚɦɟɧɬɚɰɿɣ,
ɜɢɡɧɚɱɟɧɨ ɪɨɥɶ ɬɚ ɦɿɫɰɟ ɞɟɨɧɬɨɥɨɝɿɱɧɨɝɨ ɩɿɞɯɨɞɭ ɭ ɮɨɪɦɭɜɚɧɧɿ ɫɜɿɬɨɝɥɹɞɧɨʀ ɤɭɥɶɬɭɪɢ ɦɚɣɛɭɬɧɿɯ ɦɟɞɢɱɧɢɯ ɫɟɫɬɟɪ.
ȼɢɫɜɿɬɥɟɧɨ ɦɨɪɚɥɶɧɨ-ɟɬɢɱɧɢɣ ɜɢɦɿɪ ɨɫɨɛɢɫɬɿɫɧɨɝɨ ɫɬɚɧɨɜɥɟɧɧɹ ɮɚɯɿɜɰɿɜ ɦɟɞɫɟɫɬɪɢɧɫɶɤɨʀ ɫɩɪɚɜɢ ɜ ɤɨɧɬɟɤɫɬɿ ɫɩɿɜɜɿɞ-
ɧɨɲɟɧɧɹ «ɦɟɞɢɱɧɢɣ ɩɪɚɰɿɜɧɢɤ – ɩɚɰɿɽɧɬ» ɭ ɩɪɨɛɥɟɦɧɨɦɭ ɩɨɥɿ ɦɟɞɢɱɧɨʀ ɩɪɚɤɬɢɤɢ.

Ʉɪɿɡɶ ɩɪɢɡɦɭ ɪɨɡɝɥɹɞɭ ɨɫɨɛɥɢɜɨɫɬɟɣ ɮɭɧɤɰɿɨɧɭɜɚɧɧɹ ɞɟɨɧɬɨɥɨɝɿɱɧɨɝɨ ɩɿɞɯɨɞɭ ɜ ɦɟɞɢɱɧɿɣ ɞɿɹɥɶɧɨɫɬɿ, ɩɪɨɫɬɟɠɟɧɨ
ɦɟɯɚɧɿɡɦɢ ɮɨɪɦɭɜɚɧɧɹ ɨɫɨɛɢɫɬɿɫɧɢɯ ɡɚɫɚɞ ɦɚɣɛɭɬɧɿɯ ɦɟɞɢɱɧɢɯ ɫɟɫɬɟɪ, ɳɨ ɫɩɪɢɹɸɬɶ ɦɨɪɚɥɶɧɨ-ɟɬɢɱɧɨɦɭ ɮɭɧɤɰɿɨɧɭ-
ɜɚɧɧɸ ɮɚɯɿɜɰɹ ɜ ɩɪɨɰɟɫɿ ɧɚɞɚɧɧɹ ɤɜɚɥɿɮɿɤɨɜɚɧɨʀ ɞɨɩɨɦɨɝɢ.

Ɋɨɡɤɪɢɬɨ ɟɬɢɤɨ-ɞɟɨɧɬɨɥɨɝɿɱɧɟ ɩɿɞʉɪɭɧɬɹ ɮɨɪɦɭɜɚɧɧɹ ɦɨɪɚɥɶɧɨ-ɞɭɯɨɜɧɢɯ ɤɨɦɩɨɧɟɧɬɿɜ ɫɜɿɬɨɝɥɹɞɧɨʀ ɤɭɥɶɬɭɪɢ ɨɫɨ-
ɛɢɫɬɨɫɬɿ ɜ ɩɥɨɳɢɧɿ ɡɞɿɣɫɧɟɧɧɹ ɩɪɨɮɟɫɿɣɧɨʀ ɦɟɞɢɱɧɨʀ ɞɨɩɨɦɨɝɢ ɥɸɞɢɧɿ, ɹɤɚ ɫɬɪɚɠɞɚɽ.

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɞɟɨɧɬɨɥɨɝɿɹ, ɟɬɢɤɚ, ɩɪɨɮɟɫɿɣɧɚ ɟɬɢɤɚ, ɦɨɪɚɥɶ, ɫɜɿɬɨɝɥɹɞ, ɫɜɿɬɨɝɥɹɞɧɚ ɤɭɥɶɬɭɪɚ, ɨɫɨɛɢɫɬɿɫɬɶ, ɦɟɞ-
ɫɟɫɬɪɢɧɫɶɤɚ ɫɩɪɚɜɚ, ɦɟɞɢɱɧɚ ɞɨɩɨɦɨɝɚ.

ɍ ɫɭɱɚɫɧɢɯ ɭɦɨɜɚɯ ɬɪɚɧɫɮɨɪɦɚɰɿɣɧɢɯ ɡɪɭɲɟɧɶ ɫɜɿɬɨɝɥɹɞɧɨʀ ɣ ɤɭɥɶɬɭɪɧɨʀ ɩɚɪɚɞɢɝɦɢ, ɞɟɫɬɪɭɤɰɿʀ ɬɪɚɞɢ-
ɰɿɣɧɢɯ ɰɿɧɧɿɫɧɢɯ ɨɪɿɽɧɬɢɪɿɜ, ɿɞɟɚɥɿɜ ɬɚ ɫɟɧɫɿɜ ɜɚɝɨɦɨɝɨ ɡɧɚɱɟɧɧɹ ɧɚɛɭɜɚɽ ɩɪɨɛɥɟɦɚ ɦɨɪɚɥɶɧɿɫɧɨɝɨ ɛɭɬɬɹ
ɥɸɞɢɧɢ ɭ ɫɜɿɬɿ. ȼɨɧɚ ɨɫɨɛɥɢɜɨ ɩɨɫɢɥɸɽɬɶɫɹ ɜ ɩɟɪɿɨɞɢ ɫɨɰɿɨɤɭɥɶɬɭɪɧɨʀ ɧɟɫɬɚɛɿɥɶɧɨɫɬɿ ɬɚ ɤɪɢɡɨɜɢɯ ɫɢɬɭɚ-
ɰɿɣ, ɡɭɦɨɜɥɸɸɱɢ ɩɨɫɢɥɟɧɢɣ ɿɧɬɟɪɟɫ ɞɨ ɩɢɬɚɧɶ ɞɭɯɨɜɧɨ-ɦɨɪɚɥɶɧɿɫɧɢɯ ɩɚɪɚɦɟɬɪɿɜ ɮɭɧɤɰɿɨɧɭɜɚɧɧɹ ɥɸɞɫɶɤɨʀ
ɫɭɛ’ɽɤɬɢɜɧɨɫɬɿ, ɜ ɦɟɠɚɯ ɹɤɢɯ ɨɫɨɛɥɢɜɟ ɦɿɫɰɟ ɡɚɣɦɚɽ ɞɟɨɧɬɨɥɨɝɿɱɧɢɯ ɩɿɞɯɿɞ.

ɋɚɦɟ ɟɬɢɱɧɨ-ɞɟɨɧɬɨɥɨɝɿɱɧɚ ɫɩɪɹɦɨɜɚɧɿɫɬɶ ɧɚ ɨɛɨɜ’ɹɡɤɨɜɟ ɬɚ ɧɚɥɟɠɧɟ ɡɚɫɜɿɞɱɭɽ ɲɢɪɨɤɟ ɜɢɤɨɪɢɫɬɚɧɧɹ
ɜɢɯɿɞɧɢɯ ɦɨɪɚɥɶɧɢɯ ɡɚɫɚɞ ɞɟɨɧɬɨɥɨɝɿʀ ɭ ɫɮɟɪɿ ɩɪɨɮɟɫɿɣɧɨʀ ɟɬɢɤɢ, ɡɨɤɪɟɦɚ ɦɟɞɢɱɧɨʀ. Ɍɨɦɭ ɜ ɩɪɨɛɥɟɦɧɿɣ
ɩɥɨɳɢɧɿ ɡɚɬɪɟɛɭɜɚɧɨɫɬɿ ɦɨɥɨɞɲɨɝɨ ɦɟɞɩɟɪɫɨɧɚɥɭ ɧɚ ɦɿɠɧɚɪɨɞɧɨɦɭ ɪɢɧɤɭ ɩɪɚɰɿ ɝɨɫɬɪɨ ɩɨɫɬɚɽ ɩɢɬɚɧɧɹ ɧɟ
ɬɿɥɶɤɢ ɮɭɧɤɰɿɨɧɚɥɶɧɨ-ɩɪɚɝɦɚɬɢɱɧɨʀ, ɚɥɟ ɿ ɹɤɿɫɧɨʀ ɦɨɪɚɥɶɧɨ-ɟɬɢɱɧɨʀ ɩɿɞɝɨɬɨɜɤɢ ɦɟɞɢɱɧɢɯ ɫɟɫɬɟɪ. ɍ ɰɶɨɦɭ
ɤɨɧɬɟɤɫɬɿ ɨɫɨɛɥɢɜɨʀ ɚɤɬɭɚɥɶɧɨɫɬɿ ɧɚɛɢɪɚɸɬɶ ɩɢɬɚɧɧɹ ɜɢɹɜɥɟɧɧɹ ɪɨɥɿ ɬɚ ɦɿɫɰɹ ɞɟɨɧɬɨɥɨɝɿɱɧɨɝɨ ɩɿɞɯɨɞɭ ɭ
ɮɨɪɦɭɜɚɧɧɿ ɫɜɿɬɨɝɥɹɞɧɨʀ ɤɭɥɶɬɭɪɢ ɦɚɣɛɭɬɧɿɯ ɦɟɞɢɱɧɢɯ ɫɟɫɬɟɪ.


