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Zorin V. V. Methodical aspects of work of pianist-concertmaster in choreographic class

The article presents methodical recommendations that are suitable for use by pianists-concertmasters in the choreographic
classroom. Compared with the music of other performers, this type of professional activity requires additional skills and abil -
ities. The leading role of the rhythmic beginning, which serves as the basis for creating a choreographic whole, is noted. It is
emphasized that the concertmaster must have a wide range of knowledge related to specific terminology of dance practice,
historical information on functional purpose, peculiarities of execution, character of movement. Due to the increasing role of
computer equipment and its distribution in all spheres of human life, the skills of their practical application are required. It is
noted that the pianist should be able to use the software to play, edit and distribute audio recordings. Due to the use of the Inter-
net, it is possible to search audio files for the desired music, analyze their different versions and create their own arrangements.

Key words: concertmaster-pianist, choreography, dance, rhythm, software, methodical recommendations, professional
activity.
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PROFESSIONAL TRAINING OF FOREIGN LANGUAGE TEACHERS
IN GERMANY: CONCEPTUAL FRAMEWORK

The article deals with the problem of professional training of foreign language teachers in Germany through the prism of the
main conceptual framework. Itis highlighted that the requirements for professional training and retraining of foreign language
teachers put forward the need to cultivate modern and competitive specialists who are able to update the content of the educa-
tion process today. It is specified that professional training of foreign language teachers in Germany is based on the principles
of continuity, integrativity, cultural development and professional growth. It is concluded that German training programmes
for foreign language teachers are accorded with their needs for an integrated application of the knowledge obtained during
professional pedagogical training.
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The constant increase in data interchange, activity of mass media and modernization of social sciences, human-
ities and scientific knowledge push the reformation and the reorganization of teacher education in higher education
institutions, including language education not only in Ukrainian universities, but also in theory and practice of other
countries all over the world. Consequently, the requirements for professional training and retraining of foreign
language teachers, the humanization of education, the shift in educational goals and the provision of the right to
pedagogical autonomy highlight the need to cultivate modern and competitive specialists who are able to update the
content and teaching and learning technologies incorporated into the education process. Indeed, a highly qualified
foreign language teacher must be theoretically, practically, psychologically, methodically and scientifically ready
for intellectual and creative professional activity and lifelong learning. The foreign language teacher of the new gen-
eration operates within the wide system “the individual — the society — the individual” and, as a result, the criteria for
professional activity, methods, forms and modes of teaching are changing and the need for constant practice in the
context of theoretical training is increasing. The modern society puts forward new values in professional training of
foreign language teachers, namely the graduate must be willing to cooperate with others in the process of promoting
culture, exchanging information, the modes of activity and share the experience of self-realization.

It must be noted that the existing standards for language education in Ukraine provide some freedom outlining
the compulsory content of education and those qualities and skills future foreign language teachers should possess.
However, they still do not allow the necessary flexibility of the education process. The German system of teacher
education is very dynamic and has undergone some significant changes in the recent years. In Germany up to 2004,
they did not have standards and teacher training was provided in accordance with the decrees of the Ministers of
federal lands and original concepts designed by every German university. The Standing Conference of the Ministers
of Education and Cultural Affairs of the Lander has adopted a single standard of psychopedagogical courses for
training different subject teachers that is valid for all German universities. It contributes to achieving the singularity
of the requirements for future foreign language teachers in the context of the education environment in general. In
this document, the competences are divided into four competency-based fields, such as study, personality building,
assessment and readiness for lifelong learning. Within each competence one can identify theoretical and practical
knowledge, abilities and skills required for professional pedagogical activity. In addition to the theoretical compo-
nent of teacher training, the practical one is rather intensified.

Thus, this study aims to analyze the conceptual framework of professional training of future foreign language
teachers in Germany and, subsequently, outline some relevant recommendations for a qualitative update of that in
Ukraine based on the positive aspects of such experience.

It must be noted that professional training of language teachers abroad and in particular in Germany has been
disclosed by many Ukrainian scholars (N. Avsheniuk, V. Bazova, N. Bidyuk, Yu. Holovatska, O. Komochkova,
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V. Korniienko, O. Martyniuk, O. Serhieieva et al.). Individual aspects in professional training of foreign language
teachers have been analyzed by some foreign scholars (R. Beer, S. Blémeke, M. Hutz, H. Piepho, E. Terhart et al.).
However, profound researches on the problem of conceptual framework for professional training of foreign lan-
guage teachers in Germany should be updated.

While researching, the following methods have been used: individualization and generalization, systematization,
deduction and induction, synthesis and analysis.

Already in 2002, M. Grenfell, professor at University of Southampton, pointed out to a great diversity in con-
texts, needs and approaches of teacher education across Europe and highlighted the need to reach a consensus in the
context of salient issues of organisation, content and structure of it. Within the framework of the current research,
we believe it necessary to present his views on European language teachers of tomorrow:

a) a Common European Framework of Reference for Language Teacher Training should be developed, to pro-
vide a common understanding of the different processes and components involved, guidelines for good practice, a
framework for assessing trainees, and a framework of recognised levels of professional expertise;

b) an accreditation system should be established to provide a basis for comparability, and to recognise flexible
routes to the status of qualified teacher at European level;

c) a major European resources service should be established, including a portal web-site, to provide access to
information and online materials for language teachers and teacher trainers;

d) the development of arrangements for dual qualifications should be further encouraged;

e) closer cooperation should be encouraged between training institutions and partner schools, and between edu-
cation departments and language departments;

f) all in-service training courses should be accredited at local or national level;

g) an Advisory Group on European Teacher Training should be established to work with national agencies to
co-ordinate key aspects of language teacher training;

h) European Qualified Teacher Status should be introduced, qualifying its holders to teach in any member state,
and to use the title “European Teacher”;

i) teacher trainees should be required to achieve agreed levels of linguistic competence corresponding to their
specialist, semi-specialist or non-specialist teacher status;

j) language teachers should be trained in the skills and approaches necessary to make students aware of their role
as European citizens, and more training materials should be developed to support this training;

k) all teachers should be trained in using ICT approaches for interactive use with pupils in the classroom [5].

In Germany, modern integration processes in the development of theory and practice of foreign language teacher
training are based on the principles of continuity, integrativity, cultural development and professional growth of for-
eign language teachers. These processes are also characterized by development, continuing and recurrent advanced
training, which is aimed at modernizing teacher training programmes implying constant personal and professional
growth of the European foreign language teacher [1]. Therefore, one can assume that professional training of foreign
language teachers in Germany attempts to adhere to the requirements of today and seeks to meet the needs of both
teachers-to-be and society.

As rightly pointed out by A. Dehmel, the arguably most important reform of teacher education in Germany was
the introduction of the so-called “concept of learning areas” (Lernfeldkonzept) in 1996 [4]. Based on these learning
areas, teachers develop complex, cross-curricular teaching and learning arrangements, which mirror the challenges
of the world of work and confront the students with comprehensive tasks and activities. The construction of such
arrangements requires, amongst other things, close cooperation between teachers, as well as between the teaching
staff and the training companies. Consequently, the introduction of the concept of learning areas has led to job
enrichment for teachers since their responsibilities have increased and their work tasks have become more complex
[4, p. 37].

As a result of the decentralized system of education management, the specifics of professional training of future
teachers in German federal lands depends on the subject of teaching and the type of education (primary or second-
ary). Thus, teacher-training programmes differ in both the content and volume. Under the conditions of the Bologna
process, the first stage of theoretical training was reformed and the three-cycle degree system was introduced. How-
ever, several federal states did not support the innovations, so some German universities continue training teachers
according to the traditional model, that is “long” (one-tier) programmes (Mecklenburg-Vorpommern and Sachsen).
In Baden-Wiirttemberg, Bayern and Saarland, the three-cycle degree system of training is provided only to voca-
tional education teachers. Sachsen-Anhalt and Thuringia offer both approaches [2; 9].

M. Hutz states that teacher training in Germany is divided into three stages: a higher education course, practical
pedagogical training in a school setting and in-service training for fully employed teachers (see Table 1) [6, p. 3].

As one can see from Table 1, Stage 1 (higher education course) consists of the main subjects (at least two),
educational studies at a university, practical training or student teaching semester. Stage 2 (preparatory service)
involves practical training in a school setting as well as the attendance of courses at a teacher seminar (from 18 to
24 months). In addition, it includes guided and autonomous teaching and is supervised by mentors in schools and
teacher seminars and concludes with Second State Examination. Stage 3 (in-service training) ensures teacher pro-
fessional development.
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Table 1
The overview of teacher training in Germany
Stage Institutions Duration Content Examination
Stage 1: Higher | Universities: Universities of BA: 310 4 years + At least two major MA or First State
education course |education (Padagogische Hoch- | MA: 1 to 2 years subjects and educational | Examination (final
schulen) (Formerly “First State | studies; short-term thesis, oral and writ-
Examination”: 4to 5 | practical training or stu- |ten exams)
years) dent teaching semester
(Praxissemester)
Stage 2: Prepara- | Teacher seminars (Ausbildungs- | 1,5 to 2 years Practical training; Second State Exami-
tory service seminare) and assigned schools a) school setting: obser- | nation
(Ausbildungsschulen) vation of teaching and
guided teaching;
b) teacher seminar:
reflection of teaching
and learning processes
Stage 3: Continu- | Institutions of teacher training | Single days Lectures, workshops Individual certificates
ing education at regional and local level and Or seminars on various
individual schools aspects of teaching
Source: [6]

In Germany, foreign language teachers used to be considered as philologists and teachers of German as a foreign
language — Germanists, therefore practical training in school followed theoretical training. As a result, the connec-
tion between two kinds of training was not integrative, since teacher training was not focused on the principle of
integrity [10, p. 12]. Professional training of a philologist aims to transfer certain theoretical knowledge and simul-
taneously develop methodological thinking of future specialists in order to develop their ability to conduct scien-
tific researches in the field of philology and related scientific fields. The aim of professional training of a foreign
language teacher is formulated rather differently: scientific training is not a priority and is merely supplemented by
relevant training for future professional activities. Thus, the difference between the systems of professional train-
ing of philologists and foreign language teachers consists in the fact that professional training of foreign language
teachers is not limited to scientific knowledge of a particular subject (group of subjects), but covers the aspect of
professionalization.

M. Huzt indicates that the prototypical route for teaching foreign languages in Germany is a five-year bachelor/
master programme and illustrates it on the example of training a teacher of English as a Foreign Language. Thus,
future teachers of English as a Foreign Language are likely to master the following fields: 1) English language
skills; 2) area and cultural studies; 3) linguistics; 4) literature; 5) teaching English as a Foreign Language (TEFL).
It must be noted that future teachers must also gain practical experience in schools (primary or secondary school).
Such placements are supervised by university lecturers and are accompanied by special courses related to teaching
experience [6, p. 6].

So, professional training of foreign language teachers in Germany is based on the following principles:

1. The philological component in the content of professional training plays an important role. However, the con-
tent is mainly determined by didactic interest. Linguistic, literary and cross-cultural training is considered through
the prism of theory and practice of teaching a foreign language.

2. Pedagogy, didactics, learning theory, psychology, sociology and other sciences are also essential.

3. The relevant scientific areas are also those that interpret the native language and the national social culture
in their relation to a foreign language and the corresponding socio-cultural context (for example, regional studies).

4. A crucial role is played by practical skills, namely the knowledge of a foreign language and the ability to
conduct learning activities acquired during school placement. Future teachers should as early as possible come into
contact with the practice of conducting classes (attend, evaluate and analyze them) in order to comprehend the rela-
tivity of theoretical aspects. This way from practice to theory is an element of methodical training [1].

Many German scholars (R. S. Baur, G. Henrici, F. Klippel, H. J. Krumm, G. Neuner, H. J. Vollmer, G. Zim-
mermann, W. ZydatiR) state that training programmes for foreign language teachers should be accorded with the
principle of integrativity in view of the needs of future teachers for an integrated application of the knowledge
obtained during professional pedagogical training. Extensive integrative capabilities are characteristic of individual
disciplines such as literature and regional geography (literary areas, literature and art, literary history, etc.); liter-
ature and linguistics (stylistics of poetic texts, linguistic aspects of literary genres, etc.); linguistics and regional
geography (dialects, linguistic features of the study on word meanings, etc.); linguistics and learning theory (stages
in learning a foreign language, memory and foreign languages learning, etc.); language practice and textual aspect
(language of studies, special tests); preparation and implementation of school practice [3; 7; 8].

A. Dehmel also points out that there is considerable variation during the two main stages of education, although
the requirements for most language teachers are relatively similar across Germany. In some federal lands, the
academic education of primary school teachers might differ from that of secondary school teachers. In general,

47



Hayxosuii waconuc HITY imeni M. I1. [[pazomanosa

however, there is obviously a considerable discrepancy between the study of English as an academic subject and
teaching English at school [6, p. 6-7].

Conclusions. Therefore, professional training of future foreign language teachers in Germany is consistent with

the requirements of today and is aimed at training modern, competitive, intelligent and professionally motivated
specialists who are able to qualitatively update the content of language education in accordance with the integration
processes and the requirements for the profile of the European teacher. The conceptual framework of professional
training of foreign language teachers in Germany is based on the principles of continuity, integrativity, cultural
development and professional growth is accorded with the needs of future teachers for an integrated application of
the knowledge obtained during professional pedagogical training.
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Ixonnuxoea M. B. Ilpogpeciitna niocomoexa euumenie inozemuux mo¢ y Himeuuuni: konyenmyanwvni 3acaou
Cmammio npucesueno npobnemi npogeciiinoi niocomoexu eyumeis inozemnoi mogu ¢ Himeyuuni ¢ konmexcmi Konyenmy -

anbHUX 3acad. 3’sc08aH0, Wo BUMO2U 00 NPOecitinoi ni020mMoeKU il Nepenio2omosKYU UUMenis IHO3eMHUX MO8 AKIYALI3VI0Mb
nompeby 6 nid20mosyi CyuacHUX i KOHKYPEHMO30amHux (axieyis, IKi 30amui OHOBIGAMU 3MICI CYUACHO20 OCBIMHbO20 NPO-
yecy. 3asnaueno, wo npogecitina niocomoska guumenie inozemuux mos y Himeuuuni bazyemocs na npunyunax besnepepeHocmi,
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IHmMe2pamusHOCMI, KyIbmypHO20 PO3GUMKY Ma NPOPeCiiino2o 3pocmanisl. 3pooneno UCHOBOK Npo me, ujo HiMeybKi 0CeimHmi
npoepamu nid20moeKU GUUMeni6 IHO3eMHUX MO8 BIONOBIOAIONb NOMPEOAM Cb0200EHHS U000 KOMNIEKCHO20 3ACMOCYBAHHS
3HAHb, 3000yMux nio yac npogeciinoi nedazo2iuHoi Ni0comoeKu.

Knrouosi cnosa: mosna ocsima, guumens ino3eMHoi Mogu, inonoe, npogeciiina niocomogka, konyenyist, Himewuuna, Yxpaina.

Hronnuxosea M. B. Ilpogheccuonanvhan nodzomoexa yuumesneil uHOCMPAUHbIX A3b1K06 8 I epmanuu’ Konyennyanpnoie
0CHOGBL

Cmamws nocesuena npobieme npogheccuoHarbHol NOO2OMOBKU Yuumelns UHOCMPAHHO20 A3bIKA 6 I epmanuu 6 Konmex -
cme KOHYenmyaibHulX 0CHO8. Buisicneno, umo mpebosanus k npogeccuonanivrotl nod2omoske u nepeno02omoske yuumeneu
UHOCTPAHHBIX A36IKOG AKMYANUSUPYION NOMPEOHOCMb 8 NOO2ONOBKE COBPEMEHHBIX U KOHKYDEHMOCNOCOOHbIX CREYUATUCIO8,
CNOCOOHBIX 0OHOBNANb COOEPICANUE COBPEMEHHO20 00pazosamenbHozo npoyecca. OmmeyeHo, 4mo npoghecCcUuoHarbHas noo-
20Mo6Ka yuumenel UHOCMPAHHBIX A36IK08 6 I epmanuy 6azupyemcs na NPUHYUNAX HENPepbIGHOCHIU, UHMESPAMUBHOCHIUL, K)Jlb -
mypHo2o pazeumus u npogeccuoranvrozo pocma. Coenan 661600 0 MoM, Ymo HemeyKue 00paz08amenbHble NPOSPAMMbl HOO20 -
MOBKU yuumeneti UHOCMPAHHBIX A3bIKO8 COOMBENMCMBYIONT COBPEMEHHBIM MPEOOBAHUAM K KOMNLEKCHOMY NPUMEHEHUIO 3HAHULL,
NOIYUEHHBIX 80 BPEMs NPOPECCUOHATLHOU Nedaz02u4eckoll N0020MOBKU.

Kntoueeble C/1064a: 513blKOBOE 06]7(130661Hu6, yuumenvb UHOCMPAHHOCO A3bIKA, d)u]lO]lOZ, npod)eccuomxﬂbﬁaﬂ noc)zomoeKa,
Konyenyus, I epmanus, Ykpauna.

Y/IK 316.61-047.22:001.101
Kypiuna Jl. B.

TEOPETUYHHU AHAJI3 CYTHOCTI TEPMIHA «COIIOKYJIbTYPHA KOMIETEHTHICTh>»

Y ecmammi nadano pesynbmamu meopemuunozo ananizy Cymmocmi mepmina <CoyiokynvhiypHa Komnemenmuicmo». Pos-
2NAHYMO Oeqhiniyii 0CHOBONOIONCHUX 015l Q0 CHIONCEHHS NOHANMbD KKOMNEMEHMHICTIb» | KCOYIOKYIbMYPHA KOMREMEHMHICNbY
3 NO3UYIL PI3HUX HAYKOBYIB, HA IX OCHOBI CHOPMYILOBAHO ABMOPCHKI BUSHAYUECHHSL YUX MEPMIHON02IUHUX 00uHUuYb. [Ipoanani -
308aHO O3HAKU, BUOU, XAPAKMEPUCIUKU MA CIMPYKIYPHI KOMROHEHMU COYIOKYIbIMYPHOI KOMINEeMmeHmHOCMI, 3anponoHo8ani
BIMYUUSHAHUMU M A 3APYOINCHUMU GUeHUMU; 30IUCHEHO cnpo0y IX NOPIGHAMU, GUOLTUMU CRiTbHe MA GIOMIHHe, Y3a2albHUMU,
sucsimaumu QoYiibHicmb ix po3ensdy 6 konmexcmi 0ocnioxcennst. Ocobausy yeazy aKyeHmosano Ha KOMNOHEHMHOMY CKAAO1
00CII0ACY8AH020 BUDY KOMNEMEHMHOCME, 4 came’ PO32ISHymo PisHi nioxoou 0OCHIOHUKIE 00 YbO20 NUMAHHS, POZKPUNO
CYmHICMb 3anpONOHOBAHUX HUMU KOMROHEHMIB, BUSABNEHO CRINbHI OYMKU 000 0006 A3K0GUX CKAAOHUKIE COYIOKYIbIMYPHOT
KOMNemeHmHoCmi.

Knwuogi cnosa: coyianvruii, KytomypHuil, KOMnemeHmHicmy, COYIOKYIbNYPHA KOMREMEHMHICMb, 3HAHHSA, 6MIHHA, HABU -
YKU, AKOCMII.

Ha cyuacHomy erari po3BUTKY CYCHJIbCTBA Bce OUTBIIOT aKTyal bHOCTI HaOyBae npobseMa (GopMyBaHHS COLIIO -
KyJIBTYpPHOT KOMIETEHTHOCTI ocobucTocTi. KoxHiil po3BUHEHIH nepikaBi MOTpiOHI rpoMaisiHy, siKi OyoyTh KOMIe-
TEHTHUMHU Y PI3HUX cepax KUTTs, 0COOIMBO B COLIabHIN 1 KylnbTypHii. Lle BUMarae BiJi HUX BOJIOJIHHS HU3KOIO
3HaHb, YMiHb, HABHYOK, 0COOMCTICHUX XapaKTePUCTUK, TAKHX SK 3arajbHa OCBIYE€HICTh, yMiHHS 3HAXOJUTH CIIUIbHY
MOBY 3 HABKOJIUILIHIMH, 3[1aTHICTh 10 KOHCTPYKTHUBHOT B3a€EMO/Iii Ta CHIBIpalli 3 HUMH, PAarHEHHs 10 CaMOOCBITH,
CcaMOTIIi3HAHHS Ta camopeati3allii y Coliymi, KpeaTUBHHIM IMiJXi]] 10 BAKOHAHH S Oy/Ib-SIKUX CIIPAB, 3[aTHICTh JOTPH-
MYBAaTHUCh 3araJIbHONPUIHATUX HOPM, 3HAHHS OCOOMMBOCTEH KyJIBTYpH, Tpaaulliid, 3BUYaiB pi3HUX HAPOIB, TOJeE-
paHTHE Ta BiJIKPUTE CTABIECHHS J10 IPEJCTABHUKIB IHIIMX HAI[IOHATbHOCTEH TOIIO.

[Ipo akryanpHicTh TpobIeMH (HOPMyBaHHS COLIOKYJIBTYPHOI KOMIIETEHTHOCTI OCOOMCTOCTI CBigYaTh HOpMA-
THBHO-TIPaBOBI JIOKyMeHTH: 3akoH Ykpaiuu «IIpo ocsity» (2017 p.) Ta «HarioHansHa CTpaTerisi PO3BUTKY OCBITH
B Ykpaini Ha niepiox 1o 2021 p.» (2013 p.).

BiamosinHo 10 3akony Yipainu «IIpo ocsity» (2017 p.), «MeTOK OCBiTH € BCeOIUHMIT PO3BHUTOK JFOMMHU SIK
0COOMCTOCTI Ta HAWBHUILOI I[IHHOCTI CYCHNBCTBA, 1l TAJAHTIB, IHTENEKTyaJIbHUX, TBOPUUX 1 (i3uyHuX 3710HOC-
Tel, (hopMyBaHHsI IIIHHOCTEH 1 HEOOXiTHUX JIJIsl YCIIIIHOI camopeati3allii KOMIETEHTHOCTEH, BUXOBAHHS BiJIIO-
BiJAJIbHUX TPOMAJIsiH, Ki 3[1aTHI 10 CBiIOMOTO CYCIIIJILHOTO BUOOPY Ta CIPSMYBaHHS CBO€ET IiSUTBHOCTI HA KOPUCTh
IHIIKM JIIOISIM 1 CyCIIIbCTBY, 30aradeH s Ha 11 OCHOBI 1HTENEKTYaJIbHOIO, EKOHOMIYHOTO, TBOPYOTO, KyJIbTYPHOTO
MOTEHIiay YKpaiHChKOrO HapoAdy, MiABUILEHHS OCBITHBOTO PiBHS TPOMAJISH 33l 3a0€3MeUeHHs CTaJIOTO PO3BH-
TKy YKpaiHu Ta i eBporneiicbkoro BuGopy» [11].

V «HarmioHanbsHiil cTparerii po3BUTKY OCBiTH B YkpaiHi Ha nepion go 2021 p.» (2013 p.) 3a3HaucHoO, 110 «CHC-
TeMa OCBITH MMOBUHHA 3a0e3nedyBati popMyBaHHS OCOOUCTOCTI, SiIKa YCBIZJOMITIOE CBOIO HAJIGKHICTh JIO0 YKpaiH-
CHKOTO HapoAy, €BPOIEHCHKOT IMB1II3AIT, OPIEHTYEThCA B pealisX 1 MepCleKTUBaX COLIOKYJIbTYPHOI TUHAMIKH,
MIIrOTOBJIEHA JI0 KUTTS B TIOCTIHHO 3MIHIOBAHOMY, KOHKYPEHTHOMY, B3aeMo3ajexHoMy cBiTi» [10].

JHocnimxenHto npodiemu GopMyBaHHS COLIOKYIBTYPHOT KOMIIETEHTHOCTI OCOOMCTOCTI MPUCBIATUIM CBOI Hay -
koBi mparii O. Basunesceka [1], JI. BonsHosa [2], K. IBopak [3], T. XKykosa [4], JI. Kurox [5], H. Mypasiiosa [8],
A. TTonenosa [9], I. ITpomrok [12], A. Cadonos [13], T. Domenko [14; 15], M. Safina [16] Ta ixmri BucHi.
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