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ȼɢɩɭɫɤ 64’2018                                                                                 ɋɟɪɿɹ 5. ɉɟɞɚɝɨɝɿɱɧɿ ɧɚɭɤɢ: ɪɟɚɥɿʀ ɬɚ ɩɟɪɫɩɟɤɬɢɜɢ

ɜɡɚɢɦɨɞɟɣɫɬɜɢɟ ɬɶɸɬɨɪɚ ɢ ɬɶɸɬɨɪɚɧɬɚ ɬɪɟɛɭɟɬ ɜɵɫɨɤɨɝɨ ɭɪɨɜɧɹ ɨɛɳɟɣ ɤɭɥɶɬɭɪɵ ɬɶɸɬɨɪɚ, ɧɟɩɪɟɪɵɜɧɨɝɨ ɨɛɪɚɡɨ-
ɜɚɧɢɹ, ɚɤɬɢɜɧɨɫɬɢ ɜ ɪɚɡɜɢɬɢɢ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɵɯ ɭɦɟɧɢɣ. Ɍɨɥɶɤɨ ɤɨɝɞɚ ɬɶɸɬɨɪ ɫɚɦ ɹɜɥɹɟɬɫɹ ɨɛɪɚɡɰɨɜɵɦ ɧɨɫɢɬɟɥɟɦ
ɧɪɚɜɫɬɜɟɧɧɵɯ ɡɚɤɨɧɨɜ, ɞɭɯɨɜɧɨ-ɧɪɚɜɫɬɜɟɧɧɚɹ ɫɮɟɪɚ ɛɭɞɟɬ ɜɨɫɩɪɢɧɹɬɚ ɩɨɞɨɩɟɱɧɵɦɢ ɤɚɤ ɞɨɫɬɨɣɧɚɹ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɧɪɚɜɫɬɜɟɧɧɨɟ ɜɨɫɩɢɬɚɧɢɟ, ɬɶɸɬɨɪ, ɢɧɞɢɜɢɞɭɚɥɢɡɚɰɢɹ, ɫɭɛɴɟɤɬ-ɫɭɛɴɟɤɬɧɵɟ ɨɬɧɨɲɟɧɢɹ, ɧɪɚɜ-
ɫɬɜɟɧɧɵɟ ɰɟɧɧɨɫɬɢ.

Podpliota S. V. Tutor as a subject of moral education of student youth
The article highlights the importance of moral education in modern society. Solving the problem of forming a system of

moral values in students is oৼered through the implementation of a tutorial system of education. A tutorial system of educa-
tion is a complex of forms, means, methods and principles that stimulate the students moral development as future specialists.
Subjectivity as the formation of the tutor’s life position and the integral part of education involves the presence of moral ideals
and values in tutor and manifests itself as a motivated and conscious tutor’s inÀuence on the sphere of ideals and values of a
particular student or group. The emphasis is on the fact that the subject-to-subject relation between tutor and student requires a
high level of tutor’s culture, lifelong learning and development of professional skills.Only when the tutor is the sample of moral
laws, the spiritual and moral sphere will be perceived by students as noteworthy.
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ɉɨɧɨɦɚɪɟɜɫɶɤɢɣ Ⱥ. ɋ.

ɊɈɁȼɂɌɈɄ ɎȺɏɈȼɈȲ ɆȿȾȱȺɄɈɆɉȿɌȿɇɌɇɈɋɌȱ ɉȿȾȺȽɈȽȱȼ: ȾɈɋȼȱȾ ɇȱɆȿɑɑɂɇɂ

ɍ ɫɬɚɬɬɿ ɜɢɜɱɟɧɨ ɬɚ ɫɢɫɬɟɦɚɬɢɡɨɜɚɧɨ ɩɿɞɯɨɞɢ ɞɨ ɪɨɡɜɢɬɤɭ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɩɟɞɚɝɨɝɿɜ ɭ ɇɿɦɟɱɱɢɧɿ.
Ɂɨɤɪɟɦɚ, ɩɨɞɚɧɨ ɬɢɩɨɥɨɝɿɸ ɩɨɝɥɹɞɿɜ ɧɿɦɟɰɶɤɢɯ ɞɨɫɥɿɞɧɢɤɿɜ ɧɚ ɜɢɞɿɥɟɧɧɹ ɡɚɜɞɚɧɶ, ɪɿɜɧɿɜ, ɤɪɢɬɟɪɿʀɜ ɿ ɩɨɤɚɡɧɢɤɿɜ ɪɨɡɜɢɬɤɭ
ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɩɟɞɚɝɨɝɿɜ. ɉɪɨɫɬɟɠɟɧɨ ɫɩɿɜɜɿɞɧɨɲɟɧɧɹ ɛɚɡɨɜɢɯ ɩɨɧɹɬɶ ɞɨɫɥɿɞɠɟɧɧɹ: “ɦɟɞɿɚɝɪɚɦɨɬ-
ɧɿɫɬɶ”, “ɦɟɞɿɚɩɟɞɚɝɨɝɿɱɧɚ ɤɨɦɩɟɬɟɧɬɧɿɫɬɶ”, “ɮɚɯɨɜɚ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɿɫɬɶ”. Ɉɤɪɟɫɥɟɧɨ ɧɚɩɪɹɦɢ ɨɫɜɿɬɧɶɨʀ ɩɨɥɿɬɢ-
ɤɢ ɳɨɞɨ ɩɿɞɝɨɬɨɜɤɢ ɩɟɞɚɝɨɝɿɱɧɢɯ ɩɪɚɰɿɜɧɢɤɿɜ ɇɿɦɟɱɱɢɧɢ ɜ ɝɚɥɭɡɿ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ. Ɋɨɡɝɥɹɧɭɬɨ ɧɿɦɟɰɶɤɢɣ ɞɨɫɜɿɞ
ɜɡɚɽɦɨɞɿʀ ɡ ɦɟɞɿɚ ɜ ɨɫɜɿɬɧɶɨɦɭ ɫɟɪɟɞɨɜɢɳɿ, ɦɨɠɥɢɜɨɫɬɿ ɫɬɜɨɪɟɧɧɹ ɬɚ ɜɩɪɨɜɚɞɠɟɧɧɹ ɩɟɞɚɝɨɝɿɱɧɢɯ ɫɰɟɧɚɪɿʀɜ ɲɥɹɯɨɦ
ɜɢɤɨɪɢɫɬɚɧɧɹ ɦɟɞɿɚɡɚɫɨɛɿɜ, ɦɟɞɿɚɦɚɬɟɪɿɚɥɿɜ ɿ ɡɧɚɧɶ ɩɪɨ ɦɟɞɿɚ. ȼɢɡɧɚɱɟɧɨ ɱɢɧɧɢɤɢ ɭɫɩɿɲɧɨɝɨ ɜɩɪɨɜɚɞɠɟɧɧɹ ɦɟɞɿɚɝɪɚ-
ɦɨɬɧɨɫɬɿ ɜ ɫɭɱɚɫɧɢɣ ɨɫɜɿɬɧɿɣ ɩɪɨɰɟɫ (ɪɿɜɟɧɶ ɚɤɚɞɟɦɿɱɧɨɝɨ ɧɚɜɚɧɬɚɠɟɧɧɹ, ɦɿɠɞɢɫɰɢɩɥɿɧɚɪɧɿ ɿɧɧɨɜɚɰɿʀ, ɜɪɚɯɭɜɚɧɧɹ
ɫɩɟɰɢɮɿɤɢ ɫɭɱɚɫɧɨɝɨ ɦɟɞɿɚɤɨɧɬɟɧɬɭ ɜ ɩɪɨɰɟɫɿ ɪɨɡɪɨɛɥɟɧɧɹ ɧɚɜɱɚɥɶɧɢɯ ɩɥɚɧɿɜ, ɩɪɨɝɪɚɦ ɬɨɳɨ).

Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɨɫɜɿɬɚ ɞɨɪɨɫɥɢɯ, ɦɟɞɿɚ, ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɿɫɬɶ, ɦɟɞɿɚɝɪɚɦɨɬɧɿɫɬɶ, ɪɨɡɜɢɬɨɤ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟ-
ɬɟɧɬɧɨɫɬɿ, ɦɟɞɿɚɨɫɜɿɬɚ, ɦɟɞɿɚɬɟɤɫɬ.

Ɂɜɟɪɬɚɸɱɢ ɭɜɚɝɭ ɧɚ ɚɤɬɭɚɥɶɧɿɫɬɶ ɪɟɚɥɿɡɚɰɿʀ ɫɩɿɜɪɨɛɿɬɧɢɰɬɜɚ ɦɿɠ ɍɤɪɚʀɧɨɸ ɬɚ ȯɋ ɭ ɫɮɟɪɿ ɨɫɜɿɬɢ ɿ ɧɚɭɤɢ
ɜɿɞɩɨɜɿɞɧɨ ɞɨ ɍɝɨɞɢ ɩɪɨ ɚɫɨɰɿɚɰɿɸ ɦɿɠ ɍɤɪɚʀɧɨɸ ɬɚ ȯɋ, ɩɿɞɩɢɫɚɧɨɸ ɭ 2014 ɪ., ɜɜɚɠɚɽɦɨ ɜɚɠɥɢɜɢɦ ɜɢɜɱɟɧɧɹ
ɧɿɦɟɰɶɤɨɝɨ ɞɨɫɜɿɞɭ ɜɩɪɨɜɚɞɠɟɧɧɹ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɩɟɞɚɝɨɝɚ ɞɥɹ ɩɪɨɮɟɫɿɣɧɨɝɨ ɪɨɡɜɢɬɤɭ ɜɩɪɨ-
ɞɨɜɠ ɠɢɬɬɹ. ɇɚɩɪɢɤɿɧɰɿ XX ɿ ɧɚ ɩɨɱɚɬɤɭ XɏI ɫɬɨɥɿɬɬɹ ɧɿɦɟɰɶɤɿ ɧɚɭɤɨɜɰɿ ɜɢɡɧɚɱɢɥɢ ɫɢɫɬɟɦɧɿ ɧɚɩɪɹɦɢ ɪɨɡ-
ɜɢɬɤɭ ɦɟɞɿɚɩɟɞɚɝɨɝɿɤɢ ɹɤ ɝɚɥɭɡɿ ɡɧɚɧɶ, ɳɨ ɨɯɨɩɥɸɽ “ɦɟɞɿɚɞɢɞɚɤɬɢɤɭ”, “ɦɟɞɿɚɜɢɯɨɜɚɧɧɹ” ɬɚ “ɪɨɡɜɢɬɨɤ ɦɟɞɿ-
ɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ”. ȼɨɞɧɨɱɚɫ ɨɛɦɟɠɟɧɢɣ ɞɨɫɬɭɩ ɿ ɧɟɜɢɩɪɚɜɞɚɧɨ ɧɢɡɶɤɢɣ ɪɿɜɟɧɶ ɡɚɰɿɤɚɜɥɟɧɨɫɬɿ ɭɤɪɚʀɧɫɶɤɢɯ
ɧɚɭɤɨɜɰɿɜ ɞɨ ɩɟɞɚɝɨɝɿɱɧɢɯ ɞɨɫɥɿɞɠɟɧɶ ɿɡ ɦɟɞɿɚɨɫɜɿɬɢ ɜ ɇɿɦɟɱɱɢɧɿ ɡɭɦɨɜɥɸɽ ɫɭɬɬɽɜɿ ɪɨɡɛɿɠɧɨɫɬɿ ɜ ɿɧɬɟɪ-
ɩɪɟɬɚɰɿʀ ɛɚɡɨɜɢɯ ɬɟɪɦɿɧɿɜ ɿ ɩɨɧɹɬɶ, ɞɭɛɥɸɜɚɧɧɹ ɜɠɟ ɪɨɡɪɨɛɥɟɧɢɯ ɨɫɜɿɬɧɿɯ ɬɟɯɧɨɥɨɝɿɣ, ɳɨ ɩɪɢɡɜɨɞɢɬɶ ɞɨ
ɡɧɢɠɟɧɧɹ ɹɤɨɫɬɿ ɩɿɞɝɨɬɨɜɤɢ ɤɨɧɤɭɪɟɧɬɨɫɩɪɨɦɨɠɧɢɯ ɧɚ ɪɢɧɤɭ ɨɫɜɿɬɧɿɯ ɩɨɫɥɭɝ ɮɚɯɿɜɰɿɜ ɜ ɍɤɪɚʀɧɿ . ɇɚɬɨɦɿɫɬɶ
ɜɢɜɱɟɧɧɹ, ɚɧɚɥɿɡ ɿ ɫɢɫɬɟɦɚɬɢɡɚɰɿɹ ɧɿɦɟɰɶɤɢɯ ɪɨɡɪɨɛɥɟɧɶ ɫɬɜɨɪɸɸɬɶ ɭɦɨɜɢ ɞɥɹ ɩɨɫɬɭɩɨɜɨʀ ɚɞɚɩɬɚɰɿʀ ɭɤɪɚʀɧ-
ɫɶɤɨʀ ɫɢɫɬɟɦɢ ɨɫɜɿɬɢ ɜ ɽɜɪɨɩɟɣɫɶɤɢɣ ɩɪɨɫɬɿɪ.

ɉɪɨɛɥɟɦɚ ɪɨɡɜɢɬɤɭ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɜɱɢɬɟɥɿɜ ɭ ɇɿɦɟɱɱɢɧɿ ɜɿɞɨɛɪɚɠɟɧɚ ɜ ɩɪɚɰɹɯ ɬɚɤɢɯ
ɭɱɟɧɢɯ, ɹɤ: Ⱦ. Ȼɚɚɤɟ, ɒ. Ⱥɭɮɟɧɚɧʉɟɪ, Ⱦ. Ɍɭɥɨɞɽɰɤɿ, Ʉɚɣ-ɍɜɟ ɏɭʉʉɟɪ, Ƚ. Ɇɨɡɟɪ, Ⱦ. ɒɩɚɧɝɟɥɶ, Ɋ. Ʉɚɦɦɟɪɥɶ,
Ʉ. Ɇɚɣɪɛɟɪɝɟɪ ɬɚ ɿɧ. Ⱦɨɫɥɿɞɧɢɤɢ ɜɢɪɨɛɢɥɢ ɜɥɚɫɧɢɣ ɩɨɝɥɹɞ ɧɚ ɩɪɨɰɟɫ ɩɿɞɝɨɬɨɜɤɢ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɢɯ ɩɟɞɚ-
ɝɨɝɿɜ. Ʉɨɠɧɚ ɿɡ ɪɨɡɪɨɛɥɟɧɢɯ ɞɨɫɥɿɞɧɢɤɚɦɢ ɪɿɜɧɟɜɨ-ɤɪɢɬɟɪɿɚɥɶɧɢɯ ɫɢɫɬɟɦ ɜɤɥɸɱɚɽ ɫɩɿɥɶɧɿ ɤɨɦɩɨɧɟɧɬɢ
ɦɨɪɚɥɶɧɨ-ɟɬɢɱɧɨɝɨ ɬɚ ɫɨɰɿɚɥɶɧɨ-ɤɭɥɶɬɭɪɧɨɝɨ ɜɢɯɨɜɚɧɧɹ, ɧɚɜɱɚɧɧɹ ɦɟɞɿɚɤɭɥɶɬɭɪɧɨɦɭ ɫɩɿɥɤɭɜɚɧɧɸ ɿ ɞɨɫɥɿ-
ɞɠɟɧɧɹ ɦɟɞɿɚɜɩɥɢɜɭ ɧɚ ɫɟɪɟɞɨɜɢɳɟ.

Ɇɟɬɨɸ ɫɬɚɬɬɿ ɽ ɜɢɜɱɟɧɧɹ ɬɚ ɫɢɫɬɟɦɚɬɢɡɚɰɿɹ ɩɿɞɯɨɞɿɜ ɞɨ ɪɨɡɜɢɬɤɭ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɩɟɞɚɝɨɝɿɜ
ɭ ɇɿɦɟɱɱɢɧɿ, ɡɨɤɪɟɦɚ ɜɢɡɧɚɱɟɧɧɹ ɡɚɜɞɚɧɶ, ɪɿɜɧɿɜ, ɤɪɢɬɟɪɿʀɜ ɿ ɩɨɤɚɡɧɢɤɿɜ ʀɯ ɪɨɡɜɢɬɤɭ.

ɇɿɦɟɰɶɤɚ ɨɫɜɿɬɚ ɩɨɫɥɭɝɨɜɭɽɬɶɫɹ ɉɨɥɿɬɢɤɨɸ ɡɚɛɟɡɩɟɱɟɧɧɹ ɬɚ ɜɞɨɫɤɨɧɚɥɟɧɧɹ ɨɫɜɿɬɢ ɞɨɪɨɫɥɢɯ ɭ ȯɜɪɨɩɿ,
ɩɨɥɨɠɟɧɧɹ ɹɤɨʀ ɤɨɧɤɪɟɬɢɡɨɜɚɧɨ ɭ Ɂɜɿɬɿ ɳɨɞɨ ɨɫɜɿɬɢ ɬɚ ɧɚɜɱɚɧɧɹ – 2020 ȯɜɪɨɩɟɣɫɶɤɨʀ Ʉɨɦɿɫɿʀ, ɚ ɫɚɦɟ Ɋɨɛɨɱɨʀ
ɝɪɭɩɢ ɡ ɩɢɬɚɧɶ ɧɚɜɱɚɧɧɹ ɞɨɪɨɫɥɢɯ (2014–2015 ɪɪ.). ɍ ɞɨɤɭɦɟɧɬɿ ɡɚɡɧɚɱɚɽɬɶɫɹ, ɳɨ ɜ ɩɟɞɚɝɨɝɿɰɿ / ɚɧɞɪɚɝɨɝɿɰɿ
ɜɢɤɨɪɢɫɬɨɜɭɸɬɶɫɹ ɟɥɟɦɟɧɬɢ ɧɟɮɨɪɦɚɥɶɧɨʀ ɨɫɜɿɬɢ, ɟɩɿɡɨɞɢ ɫɢɬɭɚɬɢɜɧɨɝɨ ɧɚɜɱɚɧɧɹ, ɦɟɞɿɚɤɨɧɬɟɤɫɬ, ɧɚɥɚɝɨ-
ɞɠɟɧɧɹ ɤɨɦɭɧɿɤɚɬɢɜɧɢɯ ɡɜ’ɹɡɤɿɜ ɡ ɦɟɬɨɸ ɡɚɛɟɡɩɟɱɟɧɧɹ ɜɿɞɩɨɜɿɞɧɨʀ ɚɬɦɨɫɮɟɪɢ ɞɥɹ ɪɨɡɜɢɬɤɭ ɬɚ ɧɚɜɱɚɧɧɹ
ɫɥɭɯɚɱɿɜ, ɹɤɿ ɜɡɚɽɦɨɞɿɸɬɶ ɿɡ ɦɟɞɿɚ [9, ɫ. 23].
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ɇɚɭɤɨɜɢɣ ɱɚɫɨɩɢɫ ɇɉɍ ɿɦɟɧɿ Ɇ. ɉ. Ⱦɪɚɝɨɦɚɧɨɜɚ

Ɋ. Ʉɚɦɦɟɪɥɶ ɿ Ʉ. Ɇɚɣɪɛɟɪɝɟɪ (Rudolf Kammerl; Kerstin Mayrberger) ɨɤɪɟɫɥɸɸɬɶ ɬɟɧɞɟɧɰɿʀ ɜɩɪɨɜɚɞɠɟɧɧɹ
ɡɦɿɫɬɭ ɦɟɞɿɚɨɫɜɿɬɢ ɜ ɇɿɦɟɱɱɢɧɿ, ɤɟɪɭɸɱɢɫɶ ɜɢɡɧɚɱɚɥɶɧɢɦɢ ɱɢɧɧɢɤɚɦɢ ɨɫɜɿɬɧɶɨʀ ɩɨɥɿɬɢɤɢ ɞɟɪɠɚɜɢ ɬɚ ɪɟɡɭɥɶ-
ɬɚɬɚɦɢ ɞɨɫɥɿɞɠɟɧɧɹ ɞɭɦɤɢ ɫɥɭɯɚɱɿɜ ɩɿɞɜɢɳɟɧɧɹ ɤɜɚɥɿɮɿɤɚɰɿʀ. Ɉɞɧɟ ɿɡ ɡɚɜɞɚɧɶ ɫɢɫɬɟɦɢ ɩɿɞɝɨɬɨɜɤɢ ɩɟɞɚɝɨɝɿɱ-
ɧɢɯ ɤɚɞɪɿɜ ɩɟɪɟɞɛɚɱɚɽ ɿɧɬɟɧɫɢɜɧɢɣ ɪɨɡɜɢɬɨɤ ɦɟɞɿɚɩɟɞɚɝɨɝɿɱɧɨʀ ɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɮɚɯɿɜɰɿɜ. ɋɭɱɚɫɧɟ ɩɨɧɹɬɬɹ
ɦɟɞɿɚɩɟɞɚɝɨɝɿɱɧɨʀ ɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɜɤɥɸɱɚɽ: ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɿɫɬɶ ɨɫɨɛɢɫɬɨɫɬɿ ɜɱɢɬɟɥɹ; ɫɨɰɿɚɥɶɧɭ, ɦɟɞɿɚɞɢ-
ɞɚɤɬɢɱɧɭ ɬɚ ɦɟɞɿɚɜɢɯɨɜɧɭ ɤɨɦɩɟɬɟɧɰɿʀ; ɛɚɱɟɧɧɹ ɪɨɡɜɢɬɤɭ ɨɫɜɿɬɧɶɨɝɨ ɩɪɨɰɟɫɭ ɡɚ ɞɨɩɨɦɨɝɨɸ ɦɟɞɿɚ. ɋɬɚɧɞɚɪɬ
ɩɿɞɝɨɬɨɜɤɢ ɩɟɞɚɝɨɝɿɱɧɢɯ ɤɚɞɪɿɜ, ɡɚɬɜɟɪɞɠɟɧɢɣ ɭ ɯɨɞɿ ɡɚɫɿɞɚɧɧɹ Ɇɿɧɿɫɬɪɿɜ ɨɫɜɿɬɢ ɬɚ ɤɭɥɶɬɭɪɢ ɮɟɞɟɪɚɥɶɧɢɯ
ɡɟɦɟɥɶ ɇɿɦɟɱɱɢɧɢ (Kultusministerkonferenz, 2004),  ɜɤɥɸɱɚɽ ɹɤ ɬɟɨɪɟɬɢɱɧɿ ɜɢɦɨɝɢ ɞɨ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟ-
ɬɟɧɬɧɨɫɬɿ ɜɱɢɬɟɥɹ (ɡɨɤɪɟɦɚ ɧɚɥɟɠɧɟ ɩɥɚɧɭɜɚɧɧɹ, ɩɪɨɮɟɫɿɣɧɟ ɬɚ ɬɟɯɧɿɱɧɨ ɩɪɚɜɢɥɶɧɟ ɩɪɨɜɟɞɟɧɧɹ ɡɚɧɹɬɬɹ
ɫɭɩɪɨɜɨɞɠɭɽɬɶɫɹ ɪɨɡɭɦɿɧɧɹɦ ɮɚɯɿɜɰɟɦ ɬɚɤɢɯ ɩɨɧɹɬɶ, ɹɤ ɦɟɞɿɚɩɟɞɚɝɨɝɿɤɚ ɬɚ ɦɟɞɿɚɩɫɢɯɨɥɨɝɿɹ, ɚ ɬɚɤɨɠ ɦɨɠɥɢ-
ɜɨɫɬɟɣ ɜɢɤɨɪɢɫɬɚɧɧɹ ɦɟɞɿɚ ɧɚ ɭɪɨɰɿ), ɬɚɤ ɿ ɩɪɚɤɬɢɱɧɿ (ɿɧɬɟɝɪɚɰɿɹ ɫɭɱɚɫɧɢɯ ɿɧɮɨɪɦɚɰɿɣɧɢɯ ɿ ɤɨɦɭɧɿɤɚɬɢɜɧɢɯ
ɬɟɯɧɨɥɨɝɿɣ ɡɞɿɣɫɧɸɽɬɶɫɹ ɞɢɞɚɤɬɢɱɧɨ ɧɚɥɟɠɧɢɦ ɱɢɧɨɦ ɬɚ ɜɿɞɨɛɪɚɠɚɽ ʀɯ ɜɢɤɨɪɢɫɬɚɧɧɹ ɭ ɡɚɫɨɛɚɯ ɦɚɫɨɜɨʀ
ɿɧɮɨɪɦɚɰɿʀ). ɐɟɣ ɋɬɚɧɞɚɪɬ ɜɢɤɨɪɢɫɬɨɜɭɽɬɶɫɹ ɜ ɤɨɠɧɿɣ ɿɡ 16 ɮɟɞɟɪɚɥɶɧɢɯ ɡɟɦɟɥɶ, ɯɨɱɚ ɬɟɦɢ, ɳɨ ɦɨɠɭɬɶ
ɛɭɬɢ ɩɨɜ’ɹɡɚɧɿ ɡ ɦɟɞɿɚ, ɧɟ ɜ ɨɞɧɚɤɨɜɨɦɭ ɨɛ’ɽɦɿ ɜɤɥɸɱɟɧɿ ɭ ɧɚɜɱɚɥɶɧɿ ɩɪɨɝɪɚɦɢ ɜ ɪɿɡɧɢɯ ɮɟɞɟɪɚɥɶɧɢɯ ɡɟɦ-
ɥɹɯ. ɍɱɟɧɿ ɩɪɨɩɨɧɭɸɬɶ ɭɧɿɮɿɤɭɜɚɬɢ ɩɪɨɰɟɫ ɩɿɞɝɨɬɨɜɤɢ ɮɚɯɿɜɰɿɜ ɭ ɝɚɥɭɡɿ ɦɟɞɿɚɜɢɯɨɜɚɧɧɹ, ɦɟɞɿɚɞɢɞɚɤɬɢɤɢ ɬɚ
ɦɟɞɿɚɝɪɚɦɨɬɧɨɫɬɿ ɧɚ 3 ɪɿɜɧɹɯ, ɳɨɛ ɩɟɞɚɝɨɝɢ ɛɭɥɢ ɡɞɚɬɧɢɦɢ ɧɚɜɱɢɬɢ ɭɱɧɿɜ ɚɞɚɩɬɭɜɚɬɢɫɹ ɞɨ ɡɦɿɧ ɭ ɦɟɞɿɚɫɟɪɟ-
ɞɨɜɢɳɿ, ɡɨɤɪɟɦɚ ɪɿɜɧɹɯ: 1) ɭɧɿɜɟɪɫɢɬɟɬɫɶɤɨʀ ɨɫɜɿɬɢ, 2) ɪɟɮɟɧɞɚɪɿɚɬɭ, ɬɨɛɬɨ ɞɟɪɠɚɜɧɨʀ ɲɤɿɥɶɧɨʀ ɩɪɚɤɬɢɤɢ, ɬɚ
3) ɩɿɫɥɹɞɢɩɥɨɦɧɨʀ ɨɫɜɿɬɢ [10, ɫ. 174–176].

ȼɢɜɱɚɸɱɢ ɬɢɩɨɥɨɝɿɸ ɩɨɝɥɹɞɿɜ ɧɚ ɩɨɧɹɬɬɹ “ɦɟɞɿɚɝɪɚɦɨɬɧɿɫɬɶ” ɭ ɧɿɦɟɰɶɤɨɦɨɜɧɨɦɭ ɞɢɫɤɭɪɫɿ, Ȼ. Ƚɟɪɰɿʉ
(Bardo Herzig)  ɬɚ Ɂ.  ʈɪɚɮɟ (Silke Grafe) ɜɢɨɤɪɟɦɥɸɸɬɶ ɩɟɜɧɿ ɩɿɞɯɨɞɢ, ɪɿɡɧɨɦɚɧɿɬɧɿɫɬɶ ɿ ɪɿɡɧɨɩɥɚɧɨɜɿɫɬɶ
ɚɜɬɨɪɫɶɤɢɯ ɤɨɧɰɟɩɬɿɜ. Ɂɨɤɪɟɦɚ, ɡɚɝɚɥɶɧɨɩɪɢɣɧɹɬɟ ɮɨɪɦɭɥɸɜɚɧɧɹ ɩɪɨ ɬɟ, ɳɨ ɦɟɞɿɚɝɪɚɦɨɬɧɿɫɬɶ – ɭɦɿɧɧɹ
ɫɩɪɢɣɦɚɬɢ, ɚɧɚɥɿɡɭɜɚɬɢ, ɿɧɬɟɪɩɪɟɬɭɜɚɬɢ ɬɚ ɫɬɜɨɪɸɜɚɬɢ ɦɟɞɿɚɩɪɨɞɭɤɰɿɸ ɜ ɪɿɡɧɨɦɚɧɿɬɧɢɯ ɮɨɪɦɚɯ, ɞɨɩɨɜɧɸ-
ɽɬɶɫɹ ɬɚɤɨɠ ʀʀ ɿɧɬɟɪɩɪɟɬɚɰɿɽɸ ɹɤ ɜɢɡɧɚɱɚɥɶɧɨɝɨ ɫɤɥɚɞɧɢɤɚ ɪɨɡɜɢɬɤɭ ɫɜɿɬɨɝɥɹɞɭ, ɫɨɰɿɚɥɶɧɢɯ ɡɜ’ɹɡɤɿɜ, ɪɨɡɜɢ-
ɬɤɭ ɨɫɨɛɢɫɬɨɫɬɿ, ɹɤɚ ɡɨɪɿɽɧɬɨɜɚɧɚ ɧɚ ɫɚɦɨɫɬɿɣɧɭ, ɬɜɨɪɱɭ ɬɚ ɫɨɰɿɚɥɶɧɨ-ɜɿɞɩɨɜɿɞɚɥɶɧɭ ɜɡɚɽɦɨɞɿɸ ɡ ɦɟɞɿɚ ɿ ɽ
ɜɚɠɥɢɜɢɦ ɟɥɟɦɟɧɬɨɦ ɠɢɬɬɽɞɿɹɥɶɧɨɫɬɿ [7, ɫ. 119].

Ɍɟɪɦɿɧɢ “ɦɟɞɿɚɝɪɚɦɨɬɧɿɫɬɶ” ɿ “ɦɟɞɿɚɩɟɞɚɝɨɝɿɱɧɚ ɤɨɦɩɟɬɟɧɬɧɿɫɬɶ” (ɭ ɧɚɲɿɣ ɧɚɭɤɨɜɿɣ ɪɨɡɜɿɞɰɿ ɩɨɫɥɭ-
ɝɨɜɭɽɦɨɫɹ ɩɨɧɹɬɬɹɦ “ɮɚɯɨɜɚ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɿɫɬɶ ɭɱɢɬɟɥɿɜ”) ɛɭɥɢ ɡɚɫɬɨɫɨɜɚɧɿ Ⱦ. Ȼɚɚɤɟ (Dieter Baacke) ɭ
1973 ɪ. ɜ ɞɨɤɬɨɪɫɶɤɿɣ ɞɢɫɟɪɬɚɰɿʀ “Ʉɨɦɭɧɿɤɚɰɿɹ ɬɚ ɤɨɦɩɟɬɟɧɬɧɿɫɬɶ – ɨɫɧɨɜɢ ɞɢɞɚɤɬɢɤɢ ɤɨɦɭɧɿɤɚɰɿʀ ɬɚ ʀʀ ɦɟɞɿɚ”
(Kommunikation und Kompetenz – Grundlegungeiner Didaktikder Kommunikationundihrer Medien). ɉɿɞ ɜɩɥɢɜɨɦ
ɬɚɤɢɯ ɮɿɥɨɥɨɝɿɜ-ɞɨɫɥɿɞɧɢɤɿɜ, ɹɤ ɇɨɚɦ ɏɨɦɫɶɤɢɣ ɿ ɇɿɤɥɚɫ Ʌɭɦɚɧ Ȼɚɚɤɟ ɪɨɡɪɨɛɢɜ ɤɨɧɰɟɩɰɿɸ, ɡɚ ɹɤɨɸ ɦɟɞɿɚ-
ɝɪɚɦɨɬɧɿɫɬɶ ɪɨɡɝɥɹɞɚɽɬɶɫɹ ɹɤ ɩɨɯɿɞɧɚ ɜɿɞ ɤɨɦɭɧɿɤɚɬɢɜɧɨʀ ɤɨɦɩɟɬɟɧɬɧɨɫɬɿ, ɨɫɤɿɥɶɤɢ ɜɿɞɩɨɜɿɞɧɚ ɜɡɚɽɦɨɞɿɹ
ɡ ɦɟɞɿɚ ɦɨɠɥɢɜɚ ɥɢɲɟ ɡɚ ɭɦɨɜɢ ɿɧɞɢɜɿɞɭɚɥɶɧɨɝɨ ɪɨɡɜɢɬɤɭ ɤɨɦɭɧɿɤɚɬɢɜɧɢɯ ɧɚɜɢɱɨɤ [3, ɫ. 12].

ɍɱɟɧɢɣ ɪɨɡɭɦɿɽ ɦɟɞɿɚɩɟɞɚɝɨɝɿɱɧɭ ɤɨɦɩɟɬɟɧɬɧɿɫɬɶ (ɚɛɨ ɮɚɯɨɜɭ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɿɫɬɶ ɩɟɞɚɝɨɝɚ) ɹɤ
ɧɟɜɿɞ’ɽɦɧɭ ɱɚɫɬɢɧɭ ɦɟɞɿɚɝɪɚɦɨɬɧɨɫɬɿ ɨɫɨɛɢɫɬɨɫɬɿ, ɨɫɤɿɥɶɤɢ ɩɟɞɚɝɨɝ ɦɭɫɢɬɶ ɜɨɥɨɞɿɬɢ ɡɧɚɧɧɹɦɢ ɩɪɨ ɦɟɞɿɚ ɜ
ɫɭɫɩɿɥɶɫɬɜɿ, ɩɪɨ ɦɟɞɿɚɫɟɪɟɞɨɜɢɳɟ ɫɬɭɞɟɧɬɿɜ, ɨɫɨɛɥɢɜɨɫɬɿ ɜɢɤɨɪɢɫɬɚɧɧɹ, ɮɨɪɦɢ ɨɪɝɚɧɿɡɚɰɿʀ ɪɨɛɨɬɢ ɡ ɦɟɞɿɚ.
ɇɚ ɞɭɦɤɭ Ȼɚɚɤɟ, ɧɟɨɛɯɿɞɧɨ ɩɿɞɝɨɬɭɜɚɬɢ ɜɱɢɬɟɥɹ ɧɟ ɥɢɲɟ ɞɨ ɝɪɚɦɨɬɧɨɝɨ ɜɢɤɨɪɢɫɬɚɧɧɹ ɦɟɞɿɚɡɚɫɨɛɿɜ ɿ ɦɟɞɿɚ-
ɩɪɨɞɭɤɬɿɜ, ɚɥɟ ɣ ɞɚɬɢ ɣɨɦɭ ɦɨɠɥɢɜɿɫɬɶ ɩɪɨɮɟɫɿɣɧɨ ɫɩɪɢɣɦɚɬɢ ɣ ɿɧɬɟɪɩɪɟɬɭɜɚɬɢ ɦɨɜɭ ɦɟɞɿɚ, ɚ ɬɚɤɨɠ ɡɚɫɬɨ-
ɫɨɜɭɜɚɬɢ ɰɿ ɦɨɠɥɢɜɨɫɬɿ ɭ ɜɥɚɫɧɨɦɭ ɠɢɬɬɿ, ɭ ɫɨɰɿɚɥɶɧɢɯ ɜɿɞɧɨɫɢɧɚɯ [5, ɫ. 20].

ɉɪɨɚɧɚɥɿɡɭɽɦɨ ɡɚɩɪɨɩɨɧɨɜɚɧɿ ɜɱɟɧɢɦ ɫɬɪɭɤɬɭɪɧɿ ɟɥɟɦɟɧɬɢ ɪɿɜɧɟɜɨ-ɤɪɢɬɟɪɿɚɥɶɧɨʀ ɛɚɡɢ ɜɿɞ ɧɚɣɧɢɠɱɨʀ ɞɨ
ɧɚɣɜɢɳɨʀ ɥɚɧɤɢ, ɤɨɠɧɭ ɡ ɹɤɢɯ ɩɨɜɢɧɟɧ ɨɩɚɧɭɜɚɬɢ ɩɟɞɚɝɨɝ.

Ɏɚɯɨɜɚ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɿɫɬɶ ɩɟɞɚɝɨɝɚ (Medienpädagogische Kompetenz) ɜɤɥɸɱɚɽ ɬɪɢ ɪɿɜɧɿ: “ɪɿɜɟɧɶ ɜɡɚ-
ɽɦɨɞɿʀ” (Vermittlung), “ɪɿɜɟɧɶ ɞɿɹɥɶɧɨɫɬɿ” (Handlung) ɿ “ɪɿɜɟɧɶ ɜɢɯɨɜɚɧɧɹ ɦɟɞɿɚɫɩɪɢɣɧɹɬɬɹ” (Wahrnehmungs-
bildung). Ⱦɨ ɩɟɪɲɨɝɨ ɪɿɜɧɹ ɧɚɥɟɠɚɬɶ ɡɧɚɧɧɹ, ɭɦɿɧɧɹ ɬɚ ɧɚɜɢɱɤɢ ɮɚɯɿɜɰɹ ɜ ɝɚɥɭɡɿ “ɧɚɭɤɢ ɩɪɨ ɦɟɞɿɚ” (Medi-
enkunde) ɜɿɞɩɨɜɿɞɧɨ ɞɨ ɿɧɮɨɪɦɚɰɿɣɧɨɝɨ ɤɪɢɬɟɪɿɸ, ɳɨ ɩɟɪɟɞɛɚɱɚɽ ɜɨɥɨɞɿɧɧɹ ɨɫɧɨɜɧɢɦɢ ɡɧɚɧɧɹɦɢ ɩɪɨ ɦɟɞɿɚ
(ɧɚɩɪɢɤɥɚɞ, ɜɢɞɢ ɿ ɠɚɧɪɢ ɦɟɞɿɚ, ɟɮɟɤɬɢɜɧɟ ɜɢɤɨɪɢɫɬɚɧɧɹ ɤɨɦɩ’ɸɬɟɪɧɢɯ ɬɟɯɧɨɥɨɝɿɣ, ɫɬɜɨɪɟɧɧɹ ɦɟɞɿɚɩɪɨ-
ɞɭɤɰɿʀ), ɬɚ ɿɧɫɬɪɭɦɟɧɬɚɥɶɧɨ-ɤɜɚɥɿɮɿɤɚɰɿɣɧɨɝɨ ɤɪɢɬɟɪɿɸ, ɹɤɢɣ ɨɯɨɩɥɸɽ ɜɦɿɧɧɹ ɜɢɤɨɪɢɫɬɨɜɭɜɚɬɢ ɧɨɜɿ ɬɟɯ-
ɧɨɥɨɝɿʀ, ɩɪɨɝɪɚɦɢ, ɩɪɢɫɬɪɨʀ (ɧɚɩɪɢɤɥɚɞ, ɪɟɽɫɬɪɚɰɿɹ ɭ ɦɟɪɟɠɿ ɡ ɦɟɬɨɸ ɡɞɿɣɫɧɟɧɧɹ ɩɟɞɚɝɨɝɿɱɧɨʀ ɞɿɹɥɶɧɨɫɬɿ).
ɇɚ ɰɶɨɦɭ ɪɿɜɧɿ ɩɟɞɚɝɨɝ ɬɚɤɨɠ ɜɢɤɨɪɢɫɬɨɜɭɽ ɡɧɚɧɧɹ, ɭɦɿɧɧɹ, ɧɚɜɢɱɤɢ, ɰɿɧɧɨɫɬɿ ɬɚ ɞɨɫɜɿɞ ɿɡ “ɦɟɞɿɚɤɪɢɬɢɤɢ”
(Medienkritik), ɳɨ ʉɪɭɧɬɭɽɬɶɫɹ ɧɚ ɬɚɤɢɯ ɤɪɢɬɟɪɿɹɯ, ɹɤ:
– ɚɧɚɥɿɬɢɱɧɢɣ (ɨɰɿɧɸɜɚɧɧɹ ɫɨɰɿɚɥɶɧɢɯ ɩɪɨɰɟɫɿɜ ɿ ɩɪɨɛɥɟɦ);
– ɪɟɮɥɟɤɫɿɣɧɢɣ (ɫɩɪɢɣɧɹɬɬɹ ɬɚ ɜɢɤɨɪɢɫɬɚɧɧɹ ɚɧɚɥɿɬɢɱɧɨʀ ɿɧɮɨɪɦɚɰɿʀ);
– ɟɬɢɱɧɢɣ (ɚɧɚɥɿɬɢɱɧɟ ɦɢɫɥɟɧɧɹ ɬɚ ɪɟɮɥɟɤɫɿɣɧɢɣ ɡɜɨɪɨɬɧɢɣ ɡɜ’ɹɡɨɤ ɦɚɽ ɫɨɰɿɚɥɶɧɨ ɜɿɞɩɨɜɿɞɚɥɶɧɢɣ

ɯɚɪɚɤɬɟɪ).
Ɉɰɿɧɸɜɚɧɧɹ ɜɩɥɢɜɭ ɬɚ ɪɨɥɿ ɪɿɡɧɢɯ ɜɢɞɿɜ ɦɟɞɿɚ ɬɚɤɨɠ ɽ ɩɨɤɚɡɧɢɤɨɦ ɦɟɞɿɚɤɪɢɬɢɤɢ [3, ɫ. 12].
Ɋɿɜɟɧɶ ɞɿɹɥɶɧɨɫɬɿ ɨɯɨɩɥɸɽ ɡɧɚɧɧɹ, ɭɦɿɧɧɹ, ɧɚɜɢɱɤɢ, ɰɿɧɧɨɫɬɿ ɣ ɞɨɫɜɿɞ ɭ ɫɩɨɠɢɜɚɧɧɿ ɦɟɞɿɚ (Mediennutzung)

ɬɚ ɫɬɜɨɪɟɧɧɹ ɦɟɞɿɚ (Mediengestaltung), ɞɥɹ ɹɤɢɯ ɡɚ ɮɨɪɦɭɜɚɥɶɧɢɦ ɤɪɢɬɟɪɿɽɦ (Bildungsdimension) ɯɚɪɚɤɬɟɪɧɿ
ɩɪɨɰɟɫɢ ɫɩɪɢɣɧɹɬɬɹ, ɞɨɛɨɪɭ ɬɚ ɜɢɤɨɪɢɫɬɚɧɧɹ ɦɟɞɿɚɬɟɤɫɬɿɜ, ɚ ɬɚɤɨɠ ɚɤɬɢɜɧɨɝɨ ɤɨɧɫɬɪɭɸɜɚɧɧɹ ɦɟɞɿɚɜɩɥɢɜɭ,
ɜɢɤɨɪɢɫɬɚɧɧɹ ɮɚɯɨɜɨʀ ɦɟɞɿɚɦɨɜɢ ɬɚ ɞɟɤɨɞɭɜɚɧɧɹ (ɭɦɿɧɧɹ ɿɧɬɟɪɩɪɟɬɭɜɚɬɢ ɦɟɞɿɚɬɟɤɫɬɢ) [4, ɫ. 173]. Ɂɚ ɪɿɜɧɟɦ
ɜɢɯɨɜɚɧɧɹ ɦɟɞɿɚɫɩɪɢɣɧɹɬɬɹ ɩɟɞɚɝɨɝ ɫɚɦ ɤɥɚɫɢɮɿɤɭɽ ɦɚɬɟɪɿɚɥ, ɦɨɠɟ ɧɚɜɱɢɬɢ ɰɶɨɦɭ ɭɱɧɿɜ, ɭɦɿɽ ɬɚ ɧɚɜɱɚɽ
ɪɨɡɪɿɡɧɹɬɢ ɿɧɫɰɟɧɭɚɰɿʀ ɜɿɞ ɪɟɚɥɶɧɢɯ ɩɨɞɿɣ ɭ ɦɟɞɿɚ [4, ɫ. 141].
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ɇɿɦɟɰɶɤɢɣ ɭɱɟɧɢɣ Ʉɚɣ-ɍɜɟ ɏɭʉʉɟɪ (Kai-Uwe Hugger) ɞɨɩɨɜɧɸɽ ɪɿɜɟɧɶ ɜɡɚɽɦɨɞɿʀ ɬɚɤɢɦɢ ɩɨɤɚɡɧɢɤɚɦɢ, ɹɤ
ɡɧɚɧɧɹ ɦɟɞɿɚɩɟɞɚɝɨɝɿɱɧɢɯ ɤɨɧɰɟɩɰɿɣ, ɦɨɞɟɥɟɣ ɿ ɬɟɨɪɿʀ ɤɨɦɭɧɿɤɚɰɿʀ, ɡɧɚɧɧɹ ɨɫɨɛɥɢɜɨɫɬɟɣ ɜɢɤɨɪɢɫɬɚɧɧɹ
ɦɟɞɿɚ ɞɿɬɶɦɢ ɬɚ ɦɨɥɨɞɞɸ, ʀɯɧɶɨɝɨ ɦɟɞɿɚɫɟɪɟɞɨɜɢɳɚ [8, ɫ. 50].

Ⱦɟɳɨ ɫɯɨɠɢɣ ɩɿɞɯɿɞ ɨɤɪɟɫɥɟɧɢɣ Ƚ. Ɇɨɡɟɪɨɦ (H. Moser), ɹɤɢɣ ɡɚɩɪɨɩɨɧɭɜɚɜ ɜɢɡɧɚɱɟɧɧɹ ɬɚɤɢɯ ɤɪɢɬɟɪɿʀɜ
ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɩɟɞɚɝɨɝɿɜ:

1) ɬɟɯɧɿɱɧɢɣ ɹɤ ɧɟɨɛɯɿɞɧɿɫɬɶ ɨɜɨɥɨɞɿɧɧɹ ɤɨɪɟɤɬɧɢɦ ɡɚɫɬɨɫɨɜɭɜɚɧɧɹɦ ɦɟɞɿɚɡɚɫɨɛɿɜ ɜ ɨɫɜɿɬɧɶɨɦɭ ɩɪɨɰɟɫɿ;
2) ɤɭɥɶɬɭɪɧɢɣ, ɳɨ ɩɟɪɟɞɛɚɱɚɽ ɜɢɤɨɪɢɫɬɚɧɧɹ ɩɟɜɧɢɯ ɦɟɞɿɚɤɨɞɿɜ ɿɡ ɦɟɬɨɸ ɩɟɪɟɞɚɱɿ ɟɫɬɟɬɢɱɧɢɯ ɱɢ ɫɨɰɿɚɥɶ-

ɧɢɯ ɮɨɪɦ ɜɢɪɚɠɟɧɧɹ;
3) ɫɨɰɿɚɥɶɧɢɣ, ɜɿɞɩɨɜɿɞɧɨ ɞɨ ɹɤɨɝɨ ɜɱɢɬɟɥɿ ɜɨɥɨɞɿɸɬɶ ɧɚɜɢɱɤɚɦɢ ɪɨɡɭɦɿɧɧɹ ɬɚ ɪɟɚɝɭɜɚɧɧɹ ɧɚ ɤɨɦɭɧɿɤɚ-

ɰɿɣɧɿ ɩɨɜɿɞɨɦɥɟɧɧɹ ɜ ɦɟɞɿɚ;
4) ɪɟɮɥɟɤɫɿɣɧɢɣ ɹɤ ɡɞɚɬɧɿɫɬɶ ɞɨ ɦɟɞɿɚɤɪɢɬɢɤɢ ɬɚ ɤɪɢɬɢɱɧɟ ɫɩɪɢɣɧɹɬɬɹ ɮɭɧɤɰɿʀ ɦɟɞɿɚ ɜ ɫɭɫɩɿɥɶɫɬɜɿ

[11, ɫ. 251–280].
Ⱦɨɫɥɿɞɧɢɤ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɩɟɞɚɝɨɝɿɜ Ƚ. Ɍɭɥɨɞɽɰɤɿ (Gerhard Tulodziecki) ɧɚɝɨɥɨɲɭɽ:

“Ɂɚɜɞɚɧɧɹ ɩɿɞɝɨɬɨɜɤɢ ɩɟɞɚɝɨɝɿɱɧɢɯ ɮɚɯɿɜɰɿɜ ɩɨɥɹɝɚɽ ɭ ɫɬɜɨɪɟɧɧɿ ɭɦɨɜ ɞɨ ɡɞɨɛɭɬɬɹ ɧɢɦɢ ɬɚɤɨʀ ɤɜɚɥɿɮɿɤɚɰɿʀ,
ɹɤɚ ɞɨɩɨɦɨɠɟ ʀɦ ɪɨɡɝɥɹɞɚɬɢ ɫɜɨʀ ɩɨɞɚɥɶɲɿ ɰɿɥɿ ɜ ɤɨɦɩɥɟɤɫɧɨɦɭ ɡɜ’ɹɡɤɭ ɡ ɦɟɞɿɚ, ɿɧɮɨɪɦɚɰɿɣɧɢɦɢ ɬɚ ɤɨɦɭɧɿ-
ɤɚɰɿɣɧɢɦɢ ɬɟɯɧɨɥɨɝɿɹɦɢ” [13, ɫ. 1]. ɍɱɟɧɢɣ ɜɢɡɧɚɱɚɽ ɬɪɢ ɤɪɢɬɟɪɿʀ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɩɟɞɚɝɨɝɿɜ:
ɤɪɢɬɟɪɿɣ ɨɫɨɛɢɫɬɨʀ ɦɟɞɿɚɝɪɚɦɨɬɧɨɫɬɿ, ɤɪɢɬɟɪɿɣ ɚɪɚɧɠɭɜɚɧɧɹ ɧɚɜɱɚɥɶɧɢɯ ɫɢɬɭɚɰɿɣ (ɦɟɞɿɚɨɫɜɿɬɚ; ɪɨɡɭ-
ɦɿɧɧɹ ɬɨɝɨ, ɹɤɟ ɡɧɚɱɟɧɧɹ ɜɿɞɿɝɪɚɸɬɶ ɦɟɞɿɚ ɞɥɹ ɞɿɬɟɣ ɿ ɦɨɥɨɞɿ ɬɚ ɜɦɿɧɧɹ ɜɢɤɨɪɢɫɬɨɜɭɜɚɬɢ ɡɧɚɧɧɹ ɜ ɩɪɨɰɟɫɿ
ɧɚɜɱɚɧɧɹ; ɜɢɤɨɪɢɫɬɚɧɧɹ ɦɟɞɿɚɬɟɤɫɬɿɜ ɧɚ ɡɚɧɹɬɬɹɯ ɭ ɪɟɮɥɟɤɫɿɣɧɢɣ ɫɩɨɫɿɛ; ɜɢɤɨɪɢɫɬɚɧɧɹ ɦɟɞɿɣɧɢɯ ɬɟɦ ɭ
ɤɨɧɬɟɤɫɬɧɨɦɭ ɡɜ’ɹɡɤɭ ɡ ɬɟɦɨɸ ɭɪɨɤɭ), ɤɪɢɬɟɪɿɣ ɦɟɞɿɚɜɢɯɨɜɚɧɧɹ (Medienerziehung; ɭɩɪɨɜɚɞɠɟɧɧɹ ɦɟɞɿɚɩɟ-
ɞɚɝɨɝɿɱɧɢɯ ɿɧɧɨɜɚɰɿɣ ɭ ɦɿɠɨɫɨɛɢɫɬɿɫɧɢɯ ɬɚ ɿɧɫɬɢɬɭɰɿɣɧɢɯ ɜɿɞɧɨɫɢɧɚɯ ɭ ɦɟɠɚɯ ɲɤɨɥɢ) [15, ɫ. 23; 14, ɫ. 31].

Ⱦɨɩɨɜɧɸɽ ɪɨɡɝɥɹɧɭɬɿ ɚɜɬɨɪɫɶɤɿ ɤɨɧɰɟɩɰɿʀ ɞɨɫɥɿɞɧɢɤ ɒ. Ⱥɭɮɟɧɚɧʉɟɪ (Stefan Aufenanger). ɇɚ ɞɭɦɤɭ ɧɚɭ-
ɤɨɜɰɹ, ɮɚɯɨɜɚ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɿɫɬɶ ɩɟɞɚɝɨɝɿɜ ɜɤɥɸɱɚɽ ɦɟɞɿɚɝɪɚɦɨɬɧɿɫɬɶ, ɨɫɤɿɥɶɤɢ ɛɟɡ ɧɟʀ ɧɟɦɨɠɥɢɜɨ ɞɨɫɹɝ-
ɧɭɬɢ ɩɨɫɬɚɜɥɟɧɢɯ ɨɫɜɿɬɧɿɯ ɡɚɜɞɚɧɶ. Ɋɨɡɜɢɬɨɤ ɦɟɞɿɚɝɪɚɦɨɬɧɨɫɬɿ ɜɢɡɧɚɱɚɽɬɶɫɹ ɹɤ ɨɫɧɨɜɧɟ ɡɚɜɞɚɧɧɹ ɦɟɞɿɚɩɟ-
ɞɚɝɨɝɿɤɢ, ɨɫɤɿɥɶɤɢ ɰɟ ɛɭɥɨ ɡɚɮɿɤɫɨɜɚɧɨ ɜ ɤɨɧɰɟɩɰɿɹɯ ɦɟɞɿɚɩɟɞɚɝɨɝɿɱɧɨʀ ɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɜɱɢɬɟɥɿɜ [2, ɫ. 95].
Ⱥɭɮɟɧɚɧʉɟɪ ɜɜɚɠɚɽ, ɳɨ ɫɬɜɨɪɟɧɿ ɩɟɞɚɝɨɝɨɦ ɧɚɜɱɚɥɶɧɿ ɫɢɬɭɚɰɿʀ ɩɨɜɢɧɧɿ ɜɿɞɩɨɜɿɞɚɬɢ ɩɟɜɧɢɦ ɜɢɦɨɝɚɦ, ɡɭɦɨɜ-
ɥɟɧɢɦ ɩɨɫɬɚɧɨɜɤɨɸ ɤɨɦɩɥɟɤɫɧɢɯ ɡɚɜɞɚɧɶ, ɚɜɬɟɧɬɢɱɧɿɫɬɸ, ɛɚɱɟɧɧɹɦ ɦɟɬɢ, ɯɚɪɚɤɬɟɪɢɡɭɸɬɶɫɹ ɜɢɤɨɪɢɫɬɚɧɧɹɦ
ɛɚɝɚɬɶɨɯ ɩɟɪɫɩɟɤɬɢɜ, ɦɨɠɥɢɜɨɫɬɟɣ ɞɥɹ ɪɟɮɥɟɤɫɿʀ ɬɚ ɫɩɿɥɤɭɜɚɧɧɹ ɜ ɚɭɞɢɬɨɪɿʀ. ɇɚɜɱɚɧɧɹ (ɡɚ ɦɟɞɿɚɨɫɜɿɬɧɿɦ ɩɿɞ-
ɯɨɞɨɦ – Ⱥ. ɉ.) ɩɨɜɢɧɧɨ ɡɞɿɣɫɧɸɜɚɬɢɫɹ ɭ ɤɨɧɬɟɤɫɬɿ ɦɿɠɨɫɨɛɢɫɬɿɫɧɨɝɨ ɨɛɦɿɧɭ, ɬɨɛɬɨ ɦɟɞɿɚɡɚɫɨɛɢ ɧɟ ɦɨɠɭɬɶ
ɡɚɦɿɧɢɬɢ ɲɤɨɥɭ, ɚ ɦɚɸɬɶ ɛɭɬɢ ɿɧɬɟɝɪɨɜɚɧɿ ɜ ɨɫɜɿɬɧɿɣ ɩɪɨɰɟɫ, ɳɨɛ ɡɚɛɟɡɩɟɱɢɬɢ ɫɩɿɥɤɭɜɚɧɧɹ ɬɚ ɫɩɿɜɩɪɚɰɸ
[1, ɫ. 4].

ɋɟɪɟɞ ɤɥɸɱɨɜɢɯ ɤɪɢɬɟɪɿʀɜ ɪɨɡɜɢɬɤɭ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɜɱɢɬɟɥɿɜ ɒ. Ⱥɭɮɟɧɚɧʉɟɪ ɜɢɞɿɥɹɽ ɬɚɤɿ:
– ɤɨɝɧɿɬɢɜɧɢɣ, ɩɨɤɚɡɧɢɤɚɦɢ ɹɤɨɝɨ ɽ ɡɧɚɧɧɹ, ɪɨɡɭɦɿɧɧɹ ɬɚ ɜɦɿɧɧɹ ɚɧɚɥɿɡɭɜɚɬɢ ɦɟɞɿɚ ɣ ɦɟɞɿɚɫɢɫɬɟɦɢ, ɚ

ɬɚɤɨɠ ɿɧɬɟɝɪɭɜɚɬɢ ɤɨɧɬɟɤɫɬ;
–ɦɨɪɚɥɶɧɢɣ, ɳɨ ɩɟɪɟɞɛɚɱɚɽ ɜɪɚɯɭɜɚɧɧɹ ɟɬɢɱɧɨɝɨ ɚɫɩɟɤɬɭ ɧɚɜɱɚɧɧɹ ɡɚ ɭɦɨɜ ɜɢɤɨɪɢɫɬɚɧɧɹ ɦɟɞɿɚ, ɡɨɤɪɟɦɚ

ɦɚɬɟɪɿɚɥ ɧɟ ɩɨɜɢɧɟɧ ɜɿɞɨɛɪɚɠɚɬɢ ɤɨɧɬɟɧɬ, ɭ ɹɤɨɦɭ ɩɨɪɭɲɭɸɬɶɫɹ ɩɪɚɜɚ ɥɸɞɢɧɢ, ɦɚɽ ɩɨɡɢɬɢɜɧɨ ɜɩɥɢɜɚɬɢ ɧɚ
ɫɩɿɥɤɭɜɚɧɧɹ, ɜɡɚɽɦɨɞɿɸ ɿ ɪɨɡɜɢɬɨɤ ɨɫɨɛɢɫɬɨɫɬɿ;
– ɫɨɰɿɚɥɶɧɢɣ, ɨɫɤɿɥɶɤɢ ɩɟɞɚɝɨɝ ɧɚɜɱɚɽ ɭɱɧɿɜ ɜɿɞɫɬɨɸɜɚɬɢ ɩɪɚɜɚ ɦɟɞɿɚɫɩɨɠɢɜɚɱɚ ɧɚ ɹɤɿɫɧɢɣ ɤɨɧɬɟɧɬ, ɚɞɟɤ-

ɜɚɬɧɨ ɪɟɚɝɭɜɚɬɢ ɧɚ ɜɩɥɢɜ ɁɆȱ;
– ɚɮɟɤɬɢɜɧɢɣ, ɳɨ ɜɿɞɤɪɢɜɚɽ ɩɟɪɫɩɟɤɬɢɜɢ ɪɨɡɜɢɬɤɭ ɤɪɢɬɢɱɧɨɝɨ ɦɢɫɥɟɧɧɹ, ɚ ɬɚɤɨɠ – ɧɚ ɩɪɨɬɢɜɚɝɭ – ɜɢɤɨ-

ɪɢɫɬɚɧɧɹ ɦɟɞɿɚ ɹɤ ɡɚɫɨɛɭ ɞɥɹ ɫɩɿɥɤɭɜɚɧɧɹ ɚɛɨ ɡɚɞɨɜɨɥɟɧɧɹ;
– ɟɫɬɟɬɢɱɧɢɣ, ɹɤɢɣ ɨɯɨɩɥɸɽ ɚɫɩɟɤɬ ɤɨɦɭɧɿɤɚɬɢɜɧɨʀ ɟɫɬɟɬɢɤɢ ɜ ɩɪɨɰɟɫɿ ɬɪɚɧɫɥɹɰɿʀ ɦɟɞɿɚɩɨɜɿɞɨɦɥɟɧɶ, ɳɨ

ɩɟɪɟɞɛɚɱɚɽ ɧɚɹɜɧɿɫɬɶ ɩɪɨɮɟɫɿɣɧɢɯ ɧɚɜɢɱɨɤ;
– ɞɿɹɥɶɧɿɫɧɢɣ ɤɪɢɬɟɪɿɣ, ɳɨ ɜɤɥɸɱɚɽ ɿɧɮɨɪɦɭɜɚɧɧɹ, ɜɢɫɥɨɜɥɸɜɚɧɧɹ, ɫɬɜɨɪɟɧɧɹ ɤɨɧɬɟɧɬɭ ɚɛɨ ɩɪɨɜɟɞɟɧɧɹ

ɟɤɫɩɟɪɢɦɟɧɬɭ ɡɚ ɞɨɩɨɦɨɝɨɸ ɦɟɞɿɚ. Ɂɚ ɰɢɦ ɤɪɢɬɟɪɿɽɦ ɭɱɢɬɟɥɶ ɧɟ ɥɢɲɟ ɫɩɪɢɣɦɚɽ, ɚɥɟ ɣ ɫɚɦ ɚɤɬɢɜɧɨ ɫɬɜɨɪɸɽ
ɦɟɞɿɚɩɪɨɞɭɤɰɿɸ [1, ɫ. 12–13].

Ⱦ. ɒɩɚɧɝɟɥɶ (Dieter Spanhel) ɞɨɫɥɿɞɠɭɽ ɮɚɯɨɜɭ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɿɫɬɶ ɩɟɞɚɝɨɝɿɜ, ɜɢɞɿɥɹɸɱɢ ɩɪɨɮɟɫɿɣɧɨ-
ɞɿɹɥɶɧɿɫɧɢɣ (gesellschaftliche Funktion des professionellen pädagogischen Handels), ɜɯɿɞɧɢɣ (Inputleistung),
ɜɢɯɿɞɧɢɣ (Outputleistung) ɬɚ ɿɧɬɟɪɩɪɟɬɚɰɿɣɧɢɣ ɤɪɢɬɟɪɿʀ. ɉɟɪɲɢɣ ɯɚɪɚɤɬɟɪɢɡɭɽɬɶɫɹ ɡɧɚɧɧɹɦɢ, ɭɦɿɧɧɹɦɢ ɬɚ
ɧɚɜɢɱɤɚɦɢ ɩɟɞɚɝɨɝɿɜ ɪɨɡɜɢɜɚɬɢ ɧɚɜɱɚɥɶɧɢɣ ɿɧɫɬɪɭɦɟɧɬɚɪɿɣ ɭɱɧɿɜ (“ɧɚɜɱɚɬɢ ɜɱɢɬɢɫɹ”) ɡɚ ɞɨɩɨɦɨɝɨɸ ɦɟɞɿɚ-
ɡɚɫɨɛɿɜ, ɳɨ ɞɨɡɜɨɥɹɽ ɧɚɞɚɜɚɬɢ ɩɪɚɤɬɢɱɧɿ ɡɧɚɧɧɹ, ɲɢɪɨɤɿ ɣ ɚɛɫɬɪɚɤɬɧɿ ɤɨɧɬɟɤɫɬɧɿ ɡɧɚɧɧɹ, ɜɢɯɨɜɚɬɢ ɡɞɚɬɧɿɫɬɶ
ɝɧɭɱɤɨɝɨ ɜɢɤɨɪɢɫɬɚɧɧɹ ɰɢɯ ɫɬɪɭɤɬɭɪ ɡɧɚɧɧɹ, ɨɩɢɪɚɸɱɢɫɶ ɧɚ ɦɟɪɟɠɟɜɟ ɦɢɫɥɟɧɧɹ, ɭɹɜɭ ɬɚ ɬɜɨɪɱɿɫɬɶ [12, ɫ. 14].

ȼɯɿɞɧɢɣ ɤɪɢɬɟɪɿɣ ɨɯɨɩɥɸɽ ɧɢɡɤɭ ɱɢɧɧɢɤɿɜ, ɩɨɜ’ɹɡɚɧɢɯ ɿɡ ɦɟɞɿɚ ɬɚ ɜɢɫɜɿɬɥɟɧɧɹɦ ɿɧɲɢɯ ɫɨɰɿɚɥɶɧɢɯ
ɫɢɫɬɟɦ, ɡɚɜɞɹɤɢ ɱɨɦɭ ɡɞɿɣɫɧɸɽɬɶɫɹ ɜɩɥɢɜ ɧɚ ɜɚɠɥɢɜɿ ɫɤɥɚɞɨɜɿ ɱɚɫɬɢɧɢ ɨɫɜɿɬɧɶɨɝɨ ɩɪɨɰɟɫɭ, ɡɨɤɪɟɦɚ: ɩɥɚ-
ɧɭɜɚɧɧɹ ɱɚɫɭ ɬɚ ɠɢɬɬɽɜɨɝɨ ɪɢɬɦɭ; ɜɢɜɱɟɧɧɹ ɜɿɪɬɭɚɥɶɧɨʀ ɪɟɚɥɶɧɨɫɬɿ, ɩɿɞ ɱɚɫ ɹɤɨɝɨ ɜɿɞɛɭɜɚɽɬɶɫɹ ɨɬɪɢɦɚɧɧɹ
ɧɨɜɨɝɨ ɞɨɫɜɿɞɭ, ɡɦɿɧɚ ɠɢɬɬɽɜɢɯ ɩɨɝɥɹɞɿɜ, ɫɬɢɥɸ ɠɢɬɬɹ ɬɚ ɪɨɡɲɢɪɟɧɧɹ ɫɨɰɿɚɥɶɧɢɯ ɤɨɧɬɚɤɬɿɜ; ɜɢɛɿɪ ɠɢɬ-
ɬɽɜɢɯ ɩɟɪɫɩɟɤɬɢɜ, ɧɨɪɦ, ɰɿɧɧɨɫɬɟɣ ɿ ɩɪɿɨɪɢɬɟɬɿɜ ɞɿɹɥɶɧɨɫɬɿ; ɦɿɠɨɫɨɛɢɫɬɿɫɧɚ ɤɨɦɭɧɿɤɚɰɿɹ, ɜɢɜɱɟɧɧɹ ɫɜɿɬɭ,
ɮɨɪɦɭɜɚɧɧɹ ɨɫɨɛɢɫɬɨʀ ɤɚɪɬɢɧɢ ɫɜɿɬɭ; ɟɦɨɰɿɣɧɢɣ ɤɨɦɩɨɧɟɧɬ, ɫɚɦɨɜɢɪɚɠɟɧɧɹ, ɪɨɡɜɢɬɨɤ ɿ ɡɚɛɟɡɩɟɱɟɧɧɹ
ɜɥɚɫɧɨʀ ɿɞɟɧɬɢɱɧɨɫɬɿ.

Ⱦɥɹ ɦɟɞɿɚɝɪɚɦɨɬɧɢɯ ɩɟɞɚɝɨɝɿɜ ɜɚɠɥɢɜɨ ɪɨɡɭɦɿɬɢ ɬɚ ɞɟɬɚɥɿɡɭɜɚɬɢ ɬɟ, ɹɤɢɦ ɫɩɨɫɨɛɨɦ ɿ ɡɚ ɹɤɢɯ ɨɛɫɬɚɜɢɧ
ɧɢɦɢ ɛɭɞɭɬɶ ɜɪɚɯɨɜɚɧɿ ɛɚɡɨɜɿ ɭɦɨɜɢ ɩɪɨɰɟɫɭ ɫɩɿɥɤɭɜɚɧɧɹ ɜ ɚɭɞɢɬɨɪɿʀ ɡɚ ɞɨɩɨɦɨɝɨɸ ɦɟɞɿɚ:
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ɇɚɭɤɨɜɢɣ ɱɚɫɨɩɢɫ ɇɉɍ ɿɦɟɧɿ Ɇ. ɉ. Ⱦɪɚɝɨɦɚɧɨɜɚ

1) ɪɿɜɟɧɶ ɫɨɰɿɚɥɶɧɨʀ ɡɚɛɟɡɩɟɱɟɧɨɫɬɿ ɭɱɧɿɜ;
2) ɪɿɜɟɧɶ ɠɢɬɬɽɜɢɯ ɡɧɚɧɶ, ɟɦɨɰɿɣɧɢɣ ɞɨɫɜɿɞ;
3) ɪɿɜɟɧɶ ɡɞɚɬɧɨɫɬɿ ɜɢɫɥɨɜɥɸɜɚɬɢ ɫɭɞɠɟɧɧɹ ɬɚ ɡɧɚɧɶ ɩɪɨ ɫɜɿɬ;
4) ɪɿɜɟɧɶ ɫɮɨɪɦɨɜɚɧɢɯ ɤɨɦɭɧɿɤɚɰɿɣɧɢɯ ɭɦɿɧɶ [12, ɫ. 16].
ȼɢɯɿɞɧɢɣ ɤɪɢɬɟɪɿɣ ɜɤɥɸɱɚɽ ɡɧɚɧɧɹ ɩɟɞɚɝɨɝɿɱɧɢɯ ɰɿɥɟɣ, ɳɨ ɽ ɚɤɬɭɚɥɶɧɢɦɢ ɜ ɭɦɨɜɚɯ ɿɧɮɨɪɦɚɰɿɣɧɨɝɨ ɫɭɫ-

ɩɿɥɶɫɬɜɚ, ɭɦɿɧɧɹ ɜɱɢɬɟɥɿɜ ɚɞɚɩɬɭɜɚɬɢ ɦɟɞɿɚɦɚɬɟɪɿɚɥ ɞɨ ɩɪɨɮɟɫɿɣɧɢɯ, ɟɤɨɧɨɦɿɱɧɢɯ, ɫɨɰɿɚɥɶɧɢɯ ɱɢ ɨɫɜɿɬɧɿɯ
ɩɨɬɪɟɛ ɬɢɯ, ɯɬɨ ɧɚɜɱɚɽɬɶɫɹ, ɡɚɞɥɹ ɩɿɞɝɨɬɨɜɤɢ ɞɨ ɜɿɞɩɨɜɿɞɚɥɶɧɨɝɨ ɫɨɰɿɚɥɶɧɨɝɨ ɣ ɤɭɥɶɬɭɪɧɨɝɨ ɠɢɬɬɹ ɿ ɪɨɡɜɢ-
ɬɤɭ. Ɂɝɚɞɚɧɿ ɩɟɞɚɝɨɝɿɱɧɿ ɰɿɥɿ ɫɯɚɪɚɤɬɟɪɢɡɨɜɚɧɿ ɡɚ ɞɜɨɦɚ ɩɨɤɚɡɧɢɤɚɦɢ: 1) ɮɨɪɦɭɜɚɧɧɹ ɤɪɢɬɢɱɧɨɝɨ ɦɢɫɥɟɧɧɹ,
ɥɟɝɚɥɶɧɨʀ ɬɚ ɜɿɞɩɨɜɿɞɚɥɶɧɨʀ ɜɡɚɽɦɨɞɿʀ ɡ ɦɟɞɿɚ; 2) ɞɨɛɨɪɨɦ ɿ ɫɬɜɨɪɟɧɧɹɦ ɬɚɤɢɯ ɦɟɞɿɚɩɪɨɞɭɤɬɿɜ, ɹɤɿ ɛ ɫɥɭɝɭɜɚɥɢ
ɩɥɚɬɮɨɪɦɚɦɢ ɞɥɹ ɩɿɞɜɢɳɟɧɧɹ ɪɿɜɧɹ ɡɧɚɧɶ, ɜɢɯɨɜɚɧɧɹ, ɨɫɜɿɬɧɶɨɝɨ ɩɪɨɰɟɫɭ, ɡɚɛɟɡɩɟɱɭɜɚɥɢ ɫɚɦɨɪɟɚɥɿɡɚɰɿɸ ɿ
ɫɩɿɥɤɭɜɚɧɧɹ, ɩɨɥɟɝɲɭɜɚɥɢ ɩɪɨɰɟɫ ɜɢɤɨɧɚɧɧɹ ɡɚɜɞɚɧɶ, ɜɢɪɿɲɟɧɧɹ ɩɪɨɛɥɟɦ ɿ ɡɚɛɟɡɩɟɱɭɜɚɥɢ ɪɨɡɜɢɬɨɤ ɤɥɸɱɨ-
ɜɢɯ ɧɚɜɢɱɨɤ [12, ɫ. 16].

Ɂɚ Ⱦ. ɒɩɚɧɝɟɥɟɦ, ɿɧɬɟɪɩɪɟɬɚɰɿɣɧɢɣ ɤɪɢɬɟɪɿɣ ɜɿɞɨɛɪɚɠɚɽ ɡɧɚɧɧɹ, ɭɦɿɧɧɹ ɬɚ ɧɚɜɢɱɤɢ ɩɟɞɚɝɨɝɿɜ ɡɞɿɣɫɧɸ-
ɜɚɬɢ ɧɚɜɱɚɥɶɧɨ-ɜɢɯɨɜɧɢɣ ɩɪɨɰɟɫ ɡɚ ɞɨɩɨɦɨɝɨɸ ɩɟɞɚɝɨɝɿɱɧɨɝɨ ɫɩɿɥɤɭɜɚɧɧɹ, ɩɪɨɮɟɫɿɣɧɟ ɩɨɹɫɧɟɧɧɹ ɧɚɜɱɚɥɶ-
ɧɨɝɨ ɦɚɬɟɪɿɚɥɭ, ɳɨ ɚɤɬɢɜɿɡɭɽ ɬɚɤɿ ɩɫɢɯɿɱɧɿ ɩɪɨɰɟɫɢ ɭɱɧɿɜ, ɹɤ: ɤɨɝɧɿɬɢɜɧɢɣ, ɟɦɨɰɿɣɧɢɣ, ɚɮɟɤɬɢɜɧɢɣ ɿ ɩɫɢɯɨ-
ɦɨɬɨɪɧɢɣ [12, ɫ. 17].

ɍ ɇɿɦɟɱɱɢɧɿ ɩɿɞ ɱɚɫ ɩɿɞɝɨɬɨɜɤɢ ɿ ɩɿɞɜɢɳɟɧɧɹ ɤɜɚɥɿɮɿɤɚɰɿʀ ɩɟɞɚɝɨɝɿɱɧɢɯ ɩɪɚɰɿɜɧɢɤɿɜ ɩɟɪɟɞɛɚɱɟɧɨ ɨɞɧɚ-
ɤɨɜɟ ɧɚɜɚɧɬɚɠɟɧɧɹ ɭ ɝɚɥɭɡɿ ɩɟɞɚɝɨɝɿɤɢ (ɤɭɪɫ ɜɢɯɨɜɚɧɧɹ ɬɚ ɧɚɭɤɢ ɩɪɨ ɨɫɜɿɬɭ), ɡɨɤɪɟɦɚ ɡɚ ɦɨɞɭɥɹɦɢ “Ɇɟɞɿɚ ɬɚ
ɿɧɫɬɢɬɭɰɿʀ ɭ ɧɚɜɱɚɧɧɿ ɞɨɪɨɫɥɢɯ” ɞɥɹ ɛɚɤɚɥɚɜɪɿɜ, “Ⱦɢɞɚɤɬɢɤɚ / ɦɟɬɨɞɢɤɚ ɧɚɜɱɚɧɧɹ, ɚɞɦɿɧɿɫɬɪɭɜɚɧɧɹ, ɝɿɩɟɪ- ɬɚ
ɦɭɥɶɬɢɦɟɞɿɚ” ɞɥɹ ɦɚɝɿɫɬɪɿɜ ɿ “ɇɨɜɿ ɦɟɞɿɚ ɬɚ ɫɚɦɨɨɪɝɚɧɿɡɚɰɿɹ ɧɚɜɱɚɧɧɹ” – 2 ɝɨɞɢɧɢ ɧɚ ɬɢɠɞɟɧɶ (ɩɪɢɛɥɢɡɧɨ
34 ɝɨɞɢɧɢ ɧɚ ɫɟɦɟɫɬɪ), 2–4 ɤɪɟɞɢɬɢ ɬɚ, ɜɿɞɩɨɜɿɞɧɨ, 60–120 ɝɨɞɢɧ ɧɚ ɪɿɤ [6, ɫ. 38–42].

ȼɢɫɧɨɜɤɢ. Ɉɬɠɟ, ɡɚɩɪɨɩɨɧɨɜɚɧɿ ɩɿɞɯɨɞɢ ɧɿɦɟɰɶɤɢɯ ɧɚɭɤɨɜɰɿɜ ɞɨ ɜɢɡɧɚɱɟɧɧɹ ɡɚɜɞɚɧɶ, ɪɿɜɧɿɜ, ɤɪɢɬɟɪɿʀɜ
ɿ ɩɨɤɚɡɧɢɤɿɜ ɮɚɯɨɜɨʀ ɦɟɞɿɚɤɨɦɩɟɬɟɧɬɧɨɫɬɿ ɩɟɞɚɝɨɝɿɜ ɯɚɪɚɤɬɟɪɢɡɭɸɬɶɫɹ ɩɿɞɜɢɳɟɧɨɸ ɭɜɚɝɨɸ ɞɨ ɪɨɡɜɢɬɤɭ
ɡɧɚɧɶ, ɭɦɿɧɶ ɿ ɧɚɜɢɱɨɤ ɭ ɫɮɟɪɿ ɤɨɦɭɧɿɤɚɰɿʀ, ɦɨɪɚɥɶɧɨ-ɟɫɬɟɬɢɱɧɢɯ ɰɿɧɧɨɫɬɟɣ, ɚ ɬɚɤɨɠ ɞɨɫɜɿɞɭ ɫɬɜɨɪɟɧɧɹ ɣ
ɩɪɨɮɟɫɿɣɧɨɝɨ ɜɢɤɨɪɢɫɬɚɧɧɹ ɦɟɞɿɚɦɚɬɟɪɿɚɥɭ ɜ ɚɭɞɢɬɨɪɿʀ. Ɂɞɿɣɫɧɟɧɧɹ ɡɚ ɞɨɩɨɦɨɝɨɸ ɦɟɞɿɚɡɚɫɨɛɿɜ ɜɩɥɢɜɭ ɧɚ
ɩɪɨɞɭɤɬɢɜɧɢɣ ɯɚɪɚɤɬɟɪ ɫɩɿɥɤɭɜɚɧɧɹ, ɿɧɬɟɪɚɤɰɿʀ ɬɚ ɫɨɰɿɚɥɿɡɚɰɿʀ ɫɭɛ’ɽɤɬɿɜ ɨɫɜɿɬɧɶɨɝɨ ɩɪɨɰɟɫɭ ɜɢɡɧɚɱɚɽɬɶɫɹ
ɹɤ ɨɞɢɧ ɿɡ ɩɪɿɨɪɢɬɟɬɿɜ ɩɟɞɚɝɨɝɿɱɧɨʀ ɞɿɹɥɶɧɨɫɬɿ. Ɋɟɡɭɥɶɬɚɬɨɦ ɩɿɞɝɨɬɨɜɤɢ ɩɟɞɚɝɨɝɿɱɧɢɯ ɩɪɚɰɿɜɧɢɤɿɜ ɭ ɇɿɦɟɱ-
ɱɢɧɿ ɽ ɪɨɡɪɨɛɥɟɧɧɹ ɚɜɬɟɧɬɢɱɧɢɯ ɡɚɜɞɚɧɶ ɿ ɧɚɜɱɚɥɶɧɢɯ ɫɰɟɧɚɪɿʀɜ, ɳɨ ɩɟɪɟɞɛɚɱɚɸɬɶ ɫɬɪɚɬɟɝɿɱɧɟ ɛɚɱɟɧɧɹ ɦɟɬɢ,
ɜɢɤɨɪɢɫɬɚɧɧɹ ɿɧɮɨɪɦɚɰɿɣɧɨɝɨ ɜɩɥɢɜɭ ɦɟɞɿɚ, ɭɪɚɯɭɜɚɧɧɹ ɟɦɨɰɿɣɧɨɝɨ, ɤɭɥɶɬɭɪɧɨɝɨ ɬɚ ɫɨɰɿɚɥɶɧɨɝɨ ɚɫɩɟɤɬɿɜ,
ɤɪɢɬɢɱɧɟ ɦɢɫɥɟɧɧɹ ɬɚ ɩɪɨɮɟɫɿɣɧɭ ɿɧɬɟɪɩɪɟɬɚɰɿɸ ɩɨɜɿɞɨɦɥɟɧɶ ɜ ɚɭɞɢɬɨɪɿʀ.
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ɉɨɧɨɦɚɪɟɜɫɤɢɣ Ⱥ. ɋ. Ɋɚɡɜɢɬɢɟ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨɣ ɦɟɞɢɚɤɨɦɩɟɬɟɧɬɧɨɫɬɢ ɩɟɞɚɝɨɝɨɜ: ɨɩɵɬ Ƚɟɪɦɚɧɢɢ
ȼ ɫɬɚɬɶɟ ɢɡɭɱɟɧɵ ɢ ɫɢɫɬɟɦɚɬɢɡɢɪɨɜɚɧɵ ɩɨɞɯɨɞɵ ɤ ɪɚɡɜɢɬɢɸ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨɣ ɦɟɞɢɚɤɨɦɩɟɬɟɧɬɧɨɫɬɢ ɩɟɞɚɝɨɝɨɜ

ɜ Ƚɟɪɦɚɧɢɢ. ȼ ɱɚɫɬɧɨɫɬɢ, ɩɪɟɞɫɬɚɜɥɟɧɚ ɬɢɩɨɥɨɝɢɹ ɜɡɝɥɹɞɨɜ ɧɟɦɟɰɤɢɯ ɢɫɫɥɟɞɨɜɚɬɟɥɟɣ ɧɚ ɜɵɞɟɥɟɧɢɟ ɡɚɞɚɱ, ɭɪɨɜɧɟɣ,
ɤɪɢɬɟɪɢɟɜ ɢ ɩɨɤɚɡɚɬɟɥɟɣ ɪɚɡɜɢɬɢɹ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨɣ ɦɟɞɢɚɤɨɦɩɟɬɟɧɬɧɨɫɬɢ ɩɟɞɚɝɨɝɨɜ. ɉɪɨɫɥɟɠɟɧɨ ɫɨɨɬɧɨɲɟɧɢɟ
ɛɚɡɨɜɵɯ ɩɨɧɹɬɢɣ ɢɫɫɥɟɞɨɜɚɧɢɹ: “ɦɟɞɢɚɝɪɚɦɨɬɧɨɫɬɶ”, “ɦɟɞɢɚɩɟɞɚɝɨɝɢɱɟɫɤɚɹ ɤɨɦɩɟɬɟɧɬɧɨɫɬɶ”, “ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɚɹ
ɦɟɞɢɚɤɨɦɩɟɬɟɧɬɧɨɫɬɶ”. Ɉɩɪɟɞɟɥɟɧɵ ɧɚɩɪɚɜɥɟɧɢɹ ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɣ ɩɨɥɢɬɢɤɢ ɩɨ ɩɨɞɝɨɬɨɜɤɟ ɩɟɞɚɝɨɝɢɱɟɫɤɢɯ ɫɨɬɪɭɞ-
ɧɢɤɨɜ Ƚɟɪɦɚɧɢɢ ɜ ɨɛɥɚɫɬɢ ɦɟɞɢɚɤɨɦɩɟɬɟɧɬɧɨɫɬɢ. Ɋɚɫɫɦɨɬɪɟɧɵ ɧɟɦɟɰɤɢɣ ɨɩɵɬ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ ɫ ɦɟɞɢɚ ɜ ɨɛɪɚɡɨ-
ɜɚɬɟɥɶɧɨɣ ɫɪɟɞɟ, ɜɨɡɦɨɠɧɨɫɬɢ ɫɨɡɞɚɧɢɹ ɢ ɜɧɟɞɪɟɧɢɹ ɩɟɞɚɝɨɝɢɱɟɫɤɢɯ ɫɰɟɧɚɪɢɟɜ ɩɭɬɟɦ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɦɟɞɢɚɫɪɟɞɫɬɜ,
ɦɟɞɢɚɦɚɬɟɪɢɚɥɨɜ ɢ ɡɧɚɧɢɣ ɨ ɦɟɞɢɚ. Ɉɩɪɟɞɟɥɟɧɵ ɮɚɤɬɨɪɵ ɭɫɩɟɲɧɨɝɨ ɜɧɟɞɪɟɧɢɹ ɦɟɞɢɚɝɪɚɦɨɬɧɨɫɬɢ ɜ ɫɨɜɪɟɦɟɧɧɵɣ
ɨɛɪɚɡɨɜɚɬɟɥɶɧɵɣ ɩɪɨɰɟɫɫ (ɭɪɨɜɟɧɶ ɚɤɚɞɟɦɢɱɟɫɤɨɣ ɧɚɝɪɭɡɤɢ, ɦɟɠɞɢɫɰɢɩɥɢɧɚɪɧɵɟ ɢɧɧɨɜɚɰɢɢ, ɭɱɢɬɵɜɚɧɢɟ ɫɩɟɰɢɮɢɤɢ
ɫɨɜɪɟɦɟɧɧɨɝɨ ɦɟɞɢɚɤɨɧɬɟɧɬɚ ɩɪɢ ɪɚɡɪɚɛɨɬɤɟ ɭɱɟɛɧɵɯ ɩɥɚɧɨɜ, ɩɪɨɝɪɚɦɦ ɢ ɬ. ɞ.).

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɨɛɪɚɡɨɜɚɧɢɟ ɜɡɪɨɫɥɵɯ, ɦɟɞɢɚ, ɦɟɞɢɚɤɨɦɩɟɬɟɧɬɧɨɫɬɶ, ɦɟɞɢɚɝɪɚɦɨɬɧɨɫɬɶ, ɪɚɡɜɢɬɢɟ ɩɪɨɮɟɫɫɢɨ-
ɧɚɥɶɧɨɣ ɦɟɞɢɚɤɨɦɩɟɬɟɧɬɧɨɫɬɢ, ɦɟɞɢɚɨɛɪɚɡɨɜɚɧɢɟ, ɦɟɞɢɚɬɟɤɫɬ.

Ponomarevskyi A. S. Development of professional teacher’s media competence: German experience
The article learns and classi¿es approaches to professional teacher’s media competence development in Germany. In par-

ticular, the typology of views introduced by German researchers to identifying the objectives, levels, criteria and indicators of
professional teacher’s media competence development is given.

Correlation of such basic research notions as “media literacy”, “teacher’s media competence”, “professional media com-
petence” have been traced. Education policy areas on preparation of media competent teachers in Germany are outlined. We
have represented the German experience of interaction with media in educational environment, opportunities for creating and
implementing pedagogic scenarios by means of media tools, media materials and knowledge about media. Factors of successful
media literacy implementing in modern educational process (academic load, interdisciplinary innovations, considering the spe-
ci¿cs of modern media content in the process of working out the academic plans, curricula, etc.) have been de¿ned.

Key words: adult education, media, media competence, media literacy, professional media competence development, media
education, media text.


