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posanus €20 npoghecCUOHATbHbIX KoMnemenyuil. B omeyecmeennotl npakmuke no020moeKu 60€HHbIX CHEYUATUCTNOE 00 CUX
nop ONMUMATLHOU YOPMOU Op2aHu3ayUuU Y4edH020 nPoyecca CYUmalom KouieKmueHole u epynnosvle sausmus. Opeanuzayus
JUYHOCTHO OPUEHMUPOBAHHO20 NOOX00A K 0OYUEHUI0 UHOCHPAHHOMY A3bIKY NPEONoad2aem MoOeiuposanue HCUSHEeHHbIX CU-
myayuil, Ucnonb306aHie Poiesvlx uep, oouee peulenue npodemvl Ha OCHOSe AHAU3A OOCMOAMENLCIME U COOMEEMCMBYIouyell
cumyayuu. Taxoti n00X00 no3gonsem npuMeHsmb pasHoypoGHesble 3A0aHUs U YIPAXCHEHUs., CHOCOOCMEYem (opMUpoaHuio
CO3HAMENbHO20 YCEOEHUS UHOCIPAHHO20 A3bIKA B0EHHLIM CHEYUATUCITIOM.

Kniouegwie cnosa: unocmpanmwiii 361K, Kypcamm, CReyudiucm, nooxo0, MoOeIuposanue, penpoOyKmueHole YnpajicHeHus,
VPOBeHb NpUMEHEHs 3HAHUTL, MBOPYECKULL YPOBEHb.

Nihametzianova K. R. Peculiarities of using learner-centered approach to teaching a foreign language the cadets
of military higher educational establishments

The article touches upon the points of using the learner-centered approach to teaching a foreign language the cadets, which
presupposes taking into account the entry level of knowledge and the specific choice of the appropriate methods, means and
forms of teaching. It is proved that personally oriented instruction in a military institution of higher education requires correc-
tion of the content of education, forms and means of its implementation. The content component of the educational process must
cover everything the cadet needs to form and develop his personality, to form his professional competences. In the domestic
practice of training military specialists, collective and group classes are still considered to be the optimal form of organization
of the educational process. Organization of a person-oriented approach to learning a foreign language involves modeling life
situations, the use of role games, a general solution to the problem on the basis of an analysis of circumstances and the relevant
situation. Such an approach allows to use the split-level tasks and exercises, that encourage forming the conscious acquisition
of a foreign language by a military man.

Key words: foreign language, cadet, specialist, approach, modelling, productive exercises, level of application of knowl-
edge, creative level.
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THE IMPORTANCE OF ACADEMIC READING FOR FORMING ESP STUDENTS’
COMMUNICATIVE COMPETENCE

The article highlights the importance of teaching academic reading in order to form students’ communicative competence. It
is emphasized that teaching reading of special literature in a foreign language in universities is given special attention. Students
in their future profession inevitably will face a large amount of foreign specialized literature, so mastering reading skills, extract
and process professionally relevant information is of a great value for them. The analysis of the text from the standpoint of its
communicative content and the definition of the hierarchy of intentional programs of such textual genres as textbooks, scientific
papers, lectures and others are the objective of the research. It is noted that the teaching text is shown through the prism of its
communication content in this article. The list of the basic speech intensions is chosen on the base of intentional programs of
the teaching text material. These intensions are used for making methodical model of the professional communication training
of non-linguistic university students.

Key words: communication content, speech intention, teaching text material, professional communication, reading skills,
reading comprehension, communicative competence, speech model.

Teaching reading of special literature in a foreign language in universities is given special attention. Students in their
future profession inevitably will face a large amount of foreign specialized literature, so mastering reading skills, extract
and process professionally relevant information is of a great value for them. The experience of working with students in
a non-linguistic university shows that specialized text often causes difficulties in understanding it, determining the main
content, drawing up a resume. Even knowing the meanings of lexical units and grammatical structures, students are often
unable to define a topic, extract basic information from the text. It seems to us that, to a certain extent, the difficulties that
arise from the students’ lack of knowledge of the structural features of the type of text presented to them.

Statement of the problem. Modern methodologists suggest that an academic text is multileveled formation
including the following levels:

— motivational level and communicative intention level;

— subject-denotative level;

—content level or the level of content filling, predicate relationships and their logical organization in the process
of comprehension;

— linguistic level;

— speech level;

— background plan for oral text that is voiced.

From the posture of methods the most perspective and topical is to present an academic text through its com-
municative content, since communicative content reveals the author’s intention to interpret the substantive content
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and is the sum of his communicative intentions, or speech intentions, which are realized by a certain ordering of the
statement and organized in a certain way.

The fact that the text is constructed in order to implement communicative (speech) intentions according to a defi-
nite communicative plan is the basis for the analysis of this source through the prism of its communicative content.
The unity of communicative intentions is due to the semantic and content integrity of the text. Hence the main task
of semantic-content analysis should be the disclosure of communicative settings of the text, which can be consid-
ered the basic text-forming factors (S. Nikolaieva, N. Brit) [4]. Such settings are connected with speech intentions of
the author to perform communication. This is an internal program of the text that specifies its speech form. However,
while studying and describing the various aspects of the text in the research literature, the author’s own intentions,
which form the basis of textual activity and are the organizing beginning of the text, maintain aloofness.

It is not discussed that the student must address the text of a textbook, scientific article or other source consisting
of certain functional and communicative blocks for the solution of a communicative problem and is a model for
the formation of an independent communicatively motivated statement. Thus, if a student hits on a solution of a
communicative task in the text, the text must include relevant speech actions and speech intentions in an explicit or
implicit form respectively. Hence the integrity of the text and its communicative-cognitive character, in our opinion,
should be sought not only in its denotation, in its subject, as some researchers believe, but, first of all, in its com-
municative settings [7]. These settings provide the integrity of the specific communicative trends of the text, which
require a unified body of parts of the text, but do not require the interconnection of their content.

For an effective construction of methodical model of teaching foreign languages for specific purposes in non-lin-
guistic universities it is necessary to realize what speech actions and, respectively, speech intentions and intentional
programs should be taught in order to make the model realize communicative needs of the students in educational
and professional communication. It should be mentioned that in methodical literature, dealt with studying the for-
mation of communicative competence, one researchers suggest to parcel out the text into intentions that reflex
lexico-grammatical components of the text (V. Zhukovska), others present the text as functional and communica-
tive blocks (N. Pirotti, R. Velibekova), ctructural and content blocks (Ye. Kotsar), communicative and semantic
groups (N. Formanovska), functional and semantic ranks or classes (T. Tsvetkova, O. Amelchonok). However, it is
important that, firstly, communicative intention (speech intention) is the basis for unites of the analysis. Secondly,
identification or differentiation of basic speech intentions is carried out according to the semantics of the predicative
basis, transmitted by the formal values of the components and the rules of their lexical filling [4].

The analysis of the text from the standpoint of its communicative content and the definition of the hierarchy of
intentional programs of such textual genres as textbooks, scientific papers, lectures and others are the objective of
the research.

Researchers note the fact that the direct means of labeling, which helps to call the speech intentions, is a verb.
It is on the functional-semantic signs of the verbs, which determine and characterize the speech actions, and the
classification of types of speech actions is drawn up. Another possible form of presentation of the speech intentions
is the nomination.

The nomination tool is the most complex for identifying speech intentions, since it most often asks only the form
of the future statement. And to determine the speech intentions it is necessary to make semantic conclusions, to carry
out a certain logical operation. The implementation of this operation facilitates the formulation of a communicative
task that is exploited through a matter or task, or knowledge and understanding of the context, which allows inter-
preting the statement in this way, and not the other.

Intention plan of the text correlates with different functional-semantic fields. These fields explicate speech inten-
tions at different language levels and in various combinations of linguistic means within these fields. Intentional
functional-semantic fields, which are associated with the expression of speech intentions, occupy an important place
in the system of functional-semantic fields [4, p. 56]. Thus, it is possible to use linguistic means of different levels
to identify the speech intentions of the text and identify them as intentional-identification markers.

The analysis of the speech body of texts, which represent the professional sphere of communication, allows us to
create communicatively valuable for the contingent of students the catalogs of speech actions determined by speech
intentions. Options for solving this problem are presented in many modern studies and scientific and methodological
materials [7, p. 24]. However, on the principle based on pragmatic positions, for creating an effective model of pro-
fessional communication, it is important and crucial to highlight the core of speech intentions, which is essentially
the dominant organization of learning material for a particular stage of learning.

The given task can be solved due to a certain sustainability of intentional programs of texts of a definite func-
tional communicative type, which are texts of textbooks, scientific articles, lectures, etc. According to the opinion
of S. | Kokorina, we consider intentional programs of texts of a certain content or genre as a relatively stable set of
deploying communicative intentions. In other words, we provide speech intentions as a motivational basis when
working with texts that have a fundamentally clear, stereotypical structure that can be reproduced by model. For us,
the option of stereotyping is important, which gives the opportunity to submit a final list of speech intentions laid
down in educational and scientific texts. Analyzing academic texts it is important either to describe their intentions
hierarchy or to determine the basic and general types of speech intentions, skills and habits which realization is a
part of students’ communicative competence formation in the educational-professional sphere of communication.
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The material of the study was the following:

— texts from textbooks on professional-oriented disciplines (tourist resources, recreational geography, manage-
ment in tourism, marketing in tourism, tourist trips organization and others) that are used as a basic source in edu-
cation of students of the 1-4th years of studying majoring in Tourism;

— scientific papers recommended to students as supplementary reading;

— lectures on specific disciplines on Tourism.

Analysis of textbooks, lectures, materials used in practical classes by profile departments of the university and
scientific papers allowed to compile a list that defines the content of the speech intentions of educational and pro-
fessional communication and their speech model implementation. The results of this research have proved that
during the training-professional communication in the classroom, 65 main types of speech intentions are used. In
the textbooks of the basic subjects, texts of lectures, scientific papers 44 basic types of speech intentions were used.

A comparative analysis of the typical linguistic intentions of professional speech has helped us to create a com-
mon list of speech intentions for both educational and professional communication of students in practical classes
and for the corpus of scientific texts. Having conducted statistical and correlation analysis, the method of induction,
determined the most frequent and significant speech intentions of professional broadcasting of students within their
educational and professional communication.

However, it must be noted that a formal approach doesn’t give an opportunity to define the level of importance,
meaningfulness of this or that speech intention for text organization. In this case it is sensible to use other methods
of analysis, based on factors of text deployment. These are factors that reflect the most general content structures
that are laid to the foundation of the construction of these or other texts and reflect the means of human thinking
about reality. With the help of thinking methods based on the synthesis and analysis of the information material, a
list of the most frequent and meaningful, in our opinion, speech intentions, used in multi-genre texts on the specialty
is created. It should be stated that in the given list the serial number is also an indicator of the importance of the
importance of the speech intentions in a number of data: 1) enquiry, 2) a message, 3) description, 4) argumenta-
tion, 5) conclusion, 6) a picture, 7) explanation, 8) supplement, 9) clarification, 10) statement, 11) motivation, 12)
comparison, 13) introduction of the concept of definition, 14) classification, 15) a list, 16) proof, 17) agreement/
disagreement, 18) comments, 19) reference, 20) refutation, 21) instruction.

Conclusions. Thus, the aspectual study of professional speech, functioning within the educational process in
non-linguistic universities, as well as the communicative content of educational text material, the sources of this
professional speech, helped to identify the most frequent and meaningful speech intentions. These intentions should
form a basic component of communicative context and become the basis of communicative minimum in acquiring
foreign languages for specific purposes in non-linguistic universities. The catalog of base intentions makes it possi-
ble to solve problems of training material minimizing and to ground scientifically the consequence of its processing.
Also this catalog is one of the factors to define the filling of communicative content of the model of teaching foreign
languages for specific purposes.
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Hikonacuko O. B., Ywama T. O. 3nauywjicmv naguanphozo mekcmy AK iHCMpymeHmy opmMyeaHHs KOMyHIKAmMuUeHoi
Komnemenuyii' y cmyoenmie npu 6ue4enHi ino3eMHOi Mogu RPogeciitnozo cnpamyeanns

Cmamms 6e3nocepednbo po3eisadae HABYANbHUL MEKCM K IHCMPYMeHm 0l OpMYBaAHHS THULOMOBHOT KOMYHIKAMUBHOI
KoMnemenyii Kpi3b npusmy 1020 KOMyHikamueHoz2o 3vicmy. Ha ocogi naguansHo2o mekcnmogozo Mmamepiany 6UsHA4eHO CNUCOK
OU3UCHUX MOBLEHHEGUX THMENYILl, SKI 3aNPONOHOBAHO GUKOPUCIMOBYBAMU NIO YAC CMBOPEHHS. MEMOOUYHOT MOOeN] HABUAHHS
npoghecilino2o CRIIKYBAHHS CIYOEHMIS Y HENIH2GICMUYHUX 3aKIA0aX 8Uyoi 0cgimu. 3podieHo Haeonoc Ha HeoOXiOoHocmi Ha-
BUAHHS BUKIAOAHHS AKAOEMIYHUX YUMAHb 015 QOPMYSAHHsL KOMYHIKAmUueHoi komnemenmuocmi cmyodenmis. Cmyodenmu y ceoiil
Matioymuii npoecii nemunyue CmMuKarOmMvcs 3 8eIUKOI0 KIIbKICMIO IHO3eMHOT Cneyiani3osanoi iimepamypu, momy 080100iHH:
HUMU HABUYKAMU YUMAHHSL, PO3NIZHABAHHAM Mad 00poOKU npogecitino saxcausoi inghopmayii mae eenuxe 3navenns. B cmammi
aHanizyeEMbCs meKem i3 moyKu 30py U020 KOMYHIKAMUSHO20 3IMICTY MA 8U3HAYAEMbCA IEPAPXIS MAKUX MEKCMOBUX JCAHPIB, K
RIOPYYHUKU, HAYKOBL CIammi, 1eKyii mowjo 3 Memor CmeopeHHs MemoouuHoi Mooeni npopecitiHoi KoMyHiKayiuHoi nid2omos-
KU CIMYOeHmMi6 HeNiHeBICMUYHUX 3aK1A0I8 UUOI 0C8IMU.

Kniouosi cnosa: komynixamusHnuii smicm, MOBIEHHESA IHMEHYIs, HABYATLHUL MEKCHOBUL MAMEPIa, HABUATLHO-NPOeciil-
He CNiKYBAHHSA, HABUYKY YUMAHHS, DO3YMIHHS NPOYUMAH020, KOMYHIKAMUBHA KOMNEMENYis, MOO€Nb MOBIIEHHSL.

Huxkonaenko 0. B., Ywamaa T. A. 3nauumocms yuedono20 mekcma Kak uHCHpymMeHma (opmupoeanus KOMMyHUKAMUGHOTL
KOMREmeHyuu y CHyoenmos npu uyueHunu UHOCHPAHHOZ0 A3bIKA HPOPECCUOHATbHOZ0 HANPAGIEHUA

Cmambps HenocpeocmeeHHo paccmampueaen y4eOHblil MeKCm KaK UHCIMpyMeHm OJis poPMUPOBAHUS UHOAZBIYHOT KOMMY-
HUKAMUBHOU KOMREMEHYUY uepe3 NPUMy €20 KOMMYHUKAMUGHo20 codepocanus. Ha ocnose yuebnoeo mekcmogozo mamepu-
ana onpedener Cnucok GA3UCHBIX PeUeeblX UHMEHYUL, KOMOPble NPeONoNCeHO UCTONb306AMb NPU CO30AHUU MEMOOUYeCKOll
Mooenu 06yueHUst NPOPDeCcCUOHATLHOMY 0OWEHUIO CNYOeHMO8 Hes3bIKOBbIX 8)306. Ocob0e BHUMAHIUE YOELeHO HeOOX0OUMOCHU
00VUeHUS YMEHUIO aKA0eMUYECKUX MEKCMO8 NPOPECCUOHANLHO2O HANPAGTEHUs Ol (OPMUPOBAHUS KOMMYHUKAMUBHOU KOM-
nemenmuocmu cmyoenmog. Cmyoenmoi 6 cgoell 6yoyujell npogeccuu Heuz0exHcHO CIAIKUAOMcs ¢ OOILUIUM KOTUYECEOM
UHOCMPAHHOU CREeYUATUUPOBAHHOU JUMEPAmypbl, NOIMOMY 06IA0CHUe HAGBIKAMU YMeHUs, PACHO3HABAHUs U 00pPaAGOmMKY
NPOpecCUOHANLHO BAXNCHOU UHGOpMayuL uMeem 6oTbULOe 3HaUeHUe. B cmambe aHanuzupyemcs, mekcm ¢ mouKku 3peHus e2o
KOMMYHUKAMUBHO0 COOEPICAHUS U ONPeOeNsiemcs uepapxus makux meKCmosblx JHCaHpos, KaK yueOHUKU, HAyuHble CIambil,
JIeKYUUl, € Yenvio CO30aHUsL MemoOUtecKoil Mooelu nPopecCUoHATbHOI NOO2OMOBKU CHYOEHMO8 HEIUHZGUCUUECKUX BbICULUX
VUEOHBIX 306e0eHUl.

Kntouesvie cnosa: xommyrukamugHoe cooepocanue, peueeas UHMeHyus, yueOHblll MeKCmoegblll Mamepuai, yueoHo-npo-
eccuonanvroe obujerue, HAGbIKU YMeHUsl, NOHUMAHUE NPOYUMAHHO20, KOMMYHUKAMUGHAS, KOMACMEHYUsL, DeYedas MOOeib.
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